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Edge Hill University Principles of Mentoring

Executive Summary - The following document sets out the cross-phase principles of mentoring that underpin initial teacher education provision at Edge Hill University.
Mentors play a pivotal role within the Partnership and are responsible for overseeing the day-to-day training, development and pastoral care of students during professional practice. The final report National Standards for school-based initial teacher training (ITT) mentors (DFE (Department for Education) 2016) defines a mentor as “.. a suitably-experienced teacher who has formal responsibility to work collaboratively within the ITT partnership to help ensure the trainee receives the highest-quality training”. At Edge Hill University we have extended this definition to encompass all practitioners with appropriate professional status who are supporting our trainee teachers.


	Mentoring should be framed as a conversation in which experiences are seamlessly coherent between the university-based curriculum and professional practice curriculum and these should be used to inform critical reflection.

	Mentoring should support trainees to analyse and evaluate their developing professional practice within an effective relationship. Mentors should be willing to hear and address the concerns of the trainee regarding the trainee’s own progress and their impact on learners. Mentors should also guide and model evidence-informed reflection through purposeful dialogue, and together the mentor and trainee should set clear subject specific and pedagogical targets using the Edge Hill University ITE (Initial Teacher Education) curriculum. Together they should identify setting-based expert observation and deconstruction opportunities to support next step development.


	Mentoring should be underpinned by a mutually respectful relationship that requires mentors and trainees to treat each other fairly and recognise the trainee as a novice.

	Both mentor and trainee should strive to follow the guidelines and requirements developed as part of the partnership agreement. High standards of professional behaviour, including effective communication, should be a cornerstone of the relationship between mentor and trainee. 

	Mentoring should support the trainee in developing the highest standards of professional and personal conduct and provide opportunities to observe best practice.

	As outlined in the National Standards for school-based initial teacher training (ITT) mentors (2016) it is expected that a mentor will model professional behaviour and support the trainee in developing the same. The guidance states “The mentor should: encourage the trainee to participate in the life of the school and understand its role within the wider community; support the trainee in developing the highest standards of professional and personal conduct; support the trainee in promoting equality and diversity; ensure the trainee understands and complies with relevant legislation, including that related to the safeguarding of children and themselves; and support the trainee to develop skills to manage time effectively.”


	Mentoring should provide opportunities to set challenging and individual professional targets that are phase and subject specific and agreed within a supportive and enabling environment.

	For an effective placement, the mentor and trainee need to establish timetables and consider workload and activities that are appropriate to their phase of development. Feedback from the mentor regarding the trainee’s practice during these activities should be timely, constructive and related to the ITE curriculum components.

	Mentoring should be a mutually beneficial opportunity for professional learning for both the mentor and the trainee.

	The professional programme being studied by the trainee gives them access to an evidence base and wider reading which can enhance the mentor’s own continuing professional development. The trainee may also bring new pedagogies into the setting from their other experiences. An open and professional relationship developed between mentor and trainee, focused on evaluating professional practice, allows both to engage with educational research. Mentoring provides the mentor with an opportunity to review and reflect on their own practice, as much as it enhances the practice of the trainee.


	Mentoring should encompass a range of roles including pastoral, social, educational, interpersonal, as well as formative assessment.

	Some of these roles may be explicitly delegated to other members in the education setting (e.g. SENCos, Safeguarding Leads, Subject Co-ordinators etc.) and includes building a wide ranging network of support around the trainee from the entire setting.


	Mentoring should appreciate the bespoke nature of each education setting and the subject experience.

	It is important that the mentor recognises that some trainees may require additional support. Mentors should utilise the range of additional support opportunities provided by the university link tutor or wider university support services.


	Mentoring should provide opportunities for trainees to observe experts and deconstruct key pedagogical and subject concepts. 

	Mentors should provide trainees with focused and deliberately chosen opportunities to observe expert colleagues and analyse what they have seen throughout their teaching practice.  Vitally, these observations should be planned and selected by the mentor as instructional opportunities to develop key pedagogical and subject specific concepts.   


	Mentoring should be conducted using the ‘Edge Hill University approach to Mentoring’ specifically the Weekly Cycle for Mentoring.

	EHU Partnership Mentors provide high-quality mentoring to our trainees during the professional practice. Mentors support and guide our trainees effectively throughout their training process, supported by Link Tutors. Our partnership trainers and mentors are consistently skilful at drawing on the taught curriculum evidence base during their interactions with trainees, particularly during mentoring sessions and feedback following observations. Vitally, mentors understand that the EHU Curriculum for a given week and the context in which a trainee’s professional development for that week is taking place. The curriculum has been carefully sequenced to manage cognitive load and connects university-based teaching and school experience by identifying what students can be expected to know and therefore what they should have opportunities to practise in each week of school experience. Mentoring takes place on a weekly cycle, guided by the EHU curriculum and the Weekly Development Summary (WDS).

	Mentoring should include expert feedback aligned to the components of the curriculum.

	Mentors should include constructive, targeted, and precise feedback focusing on a particular component of teaching, as appropriate to that week’s curriculum. 
Feedback for the trainee should be aligned to the ITE curriculum components and result in action planning, for example the mentor identifies further practice or other opportunities that are needed to make progress. This feedback focuses on the selected specific aspect of practice, the teaching not the trainee and feels constructive. 

	Mentoring should include evidence-based subject or phase specific approaches to trainees that are allocated appropriately to their subject or phase needs.

	[bookmark: _Int_0k6WkEF7]Subject or phase specific feedback can be supported by the mentor, subject leads, or experts across the setting. The ITE curriculum provide prompts for phase and subject specific aspects of practice, drawing on evidence and research and linked to the trainee curriculum in University and Professional Practice. The Mentor has access to subject specific prompts to support lesson observations. The mentor is asked to assess the trainee against the weekly subject specific expectations. Trainees themselves need to demonstrate evidence that they know more and remember more of their ITE curriculum and that they can make links between the research and evidence base.

	Mentoring should be inclusive. 

	Partnership recognises that trainees have diverse identities. The Partnership is committed to supporting all trainees to experience a sense of belonging and to upholding the legal duties which are outlined in the 2010 Equality Act. We are committed to inclusion, equality of opportunity and equity for mentors, trainees, and pupils. Mentors are aware of the requirement to promote equal opportunities for all trainees and to provide reasonable adjustments for trainees/learners with disabilities, as provided for in current Equalities legislation. Mentors can deconstruct and analyse the principles of equality, diversity and inclusion and bring them to life in their specific setting, modelling the expectations of professional work with children, staff, and parents. Mentors can support trainees to acquire an understanding of working to promote diversity, including gender, race and culture and ensure that any personal prejudices and stereotypical views do not influence judgements or actions.

	Mentoring should be mindful and take account of mental health and well- being.

	Mentors can support trainees by explicitly sharing strategies to support wellbeing and to manage workload. We are actively working to support trainee workload and we ask our mentors to support us in this endeavour. We ask mentors to:
· Model a healthy work-life balance including appropriate timings of emails, communications, and work requests.
· Provide a timetable which focuses on opportunities to develop through the curriculum, rather than working to a specific teaching load/number of hours.
· Model to trainees how to manage the workload of a teacher. For example, by making use of a marking timetable to deal with busy periods of marking activity.
· Deliver and support with our curriculum in line with where the trainee is at in their ITE journey noting their status as novice teachers and the support they will be offered as an ECT (Early Career Teachers).
· Implement the guidance Ofsted by not requiring trainees to produce onerous lesson plans (once a level of competence is reached) and discouraging trainees from artificially creating distinct tasks for diverse groups of pupils (instead the focus is on adapting their teaching accordingly).
· Discuss workload and well-being strategies each week in the mentor meeting and record the discussion on the WDS.
· Discuss any concerns about workload and well-being with the trainee and their Link Tutor. This enables the Link Tutor to provide an appropriate support.
· Signpost trainees to the support available via the Edge Hill Well-being team https://www.edgehill.ac.uk/departments/support/studentservices/wellbeing/

The Department for Education has supportive guidance here:  https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/915985/Addressing_Workload_in_ITE.pdf
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