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Dates

e 9th October to 10th November
* 4 weeks Monday to Friday in SB
* Weekly development Summary
* Lesson observation



The Edge Hill ITE Curriculum

Vision & curriculum intent -

‘ Egl%grgiy Education Mentor Space (edgehill.ac.uk)

Our 3 Pillars of Initial Teacher Education

Subject & Curriculum
Knowledge

Educational philosophy
How learning occurs .
OVGICATA NG ALELT The Craft of Teaching & Pedagogy

Curriculum subject design and leadership

Subject expertise Research based and informed practice

=i
Supporting learners with additional needs Planning and workload management
Authentic assessment
Personal and Professional ———— Behaviour and attitudes which promote
values, attributes and beliefs learning
Continuity and progression
Integrity, trust & respect Educational leadership and management
Social justice and political awareness . .
Workload, well-being and mental health VISIOn &
A commitment to diversity, inclusion, and § Vqlues

representation

Personal and professional conduct Wovklng
Keeping children and young people safe creaﬁvely
from harm with others,
to enhance
Our vision is based on the defining value of “working creatively with others to enhance life chances”. We believe ed| life chances
: ; ; : i 2 : for all.
power to transform lives, and is the central mechanism for social mobility. Our provision, research and partnership -
. o e .- Wia - sas . . Department ' -
threads of inclusivity, social justice and positive change. Some of those threads can be traced back to our Universi e Bucaon : 7 Innovate

secular teaching training institution for women. Our vision for high-quality Initial Teacher Education is encapsulated

underpin all our Initial Teacher Education provision.

ITT Core Content Framework



https://sites.edgehill.ac.uk/mentorspace/vision-and-curriculum-intent/
https://sites.edgehill.ac.uk/mentorspace/vision-and-curriculum-intent/
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Curriculum Intent
Primary 3-7 (Early Years) PGCE Introductory Placement

» Working creatively with others to enhance life chances for all through a curriculum _
which enables trainees to develop stron sub{ect knowledge in the Early Years Foundation
Stage and the National Curriculum and have the professional skills to lead early years
learning and teaching, inextricably linked to the individual needs and interests of
young children.,

 Curriculum is coherently sequenced and developmentally integrated with placement
training requirements

* Providing an ambitious curriculum which offers trainees opportunities to explore and
deepen their understanding of educational principles, e.g. Makaton (as a communication
tool), learning outdoors the curriculum, understanding more about working memory and the
|mPact upon cognitive overload, reflecting upon the social justice agenda and working
collaboratively with visitors to school who help to strengthen children's experiential learning
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Prior curriculum training
« Safeguarding
« EYFS 7 Areas of Learning
« Continuous Provision
« Core & Foundation subjects in Key Stage 1
* Planning for EYFS & KS1 learning
« Systematic Synthetic Phonics
« Adaptive teaching
« Equality, Diversity & Inclusion
« Behaviour
« EAL



YA Edoe Hill | - Mentor Space:Weekly
e comms 3-7 PG Intro

N7
S P
@/ 3

[ ] [ ]
™ ¢
:R: 4
\SCIENTIA OPPORTU 7

 Professional Practice Curriculum Handbook: bespoke to placement
» Week by week folder
 All documents with guidance/exemplars

* Weekly Development Summary : pre- populated with the weekly
curriculum focus -

« Lesson Observation and exemplar
« Weekly assessment tracker

* https://sites.edgehill.ac.uk/mentorspace/



https://sites.edgehill.ac.uk/mentorspace/
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needv?; call
your shots' and make the focus of the
observation clear beforehand.

Reflection

A weekly development summary
DS) of progress against the EHU

Weekly Cycle for Mentoring

Review

Using the Weekly Development
Summary as a record, the trainee
and the mentor review the EHU
curriculum content for the week,
this provides a focus and is
sequenced incrementally to manage
cognitive load.

Reflection

A Weekly Development Summary
of progress against the EHU ITE
curriculum is completed, and the
trainee reflects on progress. The
cycle begins again at step 1.

Questioning

The Weekly Development
Summary includes questions that
the mentor can use to review prior
learning and assess that the student
has the relevant knowledge in
order to benefit from opportunities
to practice in a given week.

Practice and Feedback

The mentor will observe the
trainee's practice, focusing on a
particular technique, strategy or
component of teaching, as
appropriate to that week's
curriculum. Sherrington and
Caviglioli (2021) argue that
mentors need to 'call your shots'
and make the focus of the
observation clear beforehand.

Observation of Experts

Trainees should be given focused
and deliberately chosen
opportunities to observe expert
colleagues and analyse what they
have seen throughout their
teaching practice. Vitally, these
observations should be planned
and selected by the mentor as
instructional opportunities.




e WDS Weekly Development
Education SU mm ary

Q u est I 0 n th e Stu d e nt ab O ut Ir}itia.l Tea_che.r Education _ E’s ?- I -~I 'I ||I Ul - Ir__ritia.l Tea_che.r Education _ E@ j, I h. 'I ||I ol

Weekly Development Summary Weekly Development Summary

What they knOW and [Traines placement information T thm:r::m;zluumeul [ ul & EHU ITE curriculurn what apportunities have
Hame of traines C Trainee 10 Hex bee ed? E artunities to rehearse, chseree)
remember of the ITE —— : o E ,,,,,,,,,,,, e e T i“:'
. . Hame of link tuter | [ Sehaalfsetting name
curriculum and how this o __JC T o ——— i ;
. Attendasnce this wesk ondlT | 7 on . mﬂ e el C C
relates to teaching — . .
Please refer to EHU ITE Curriculum guidance as appraopriate.
. Thi'».w;k'a key foeus i - Er.:::xm:;:undhmmm? [ [[] ¥es [ Ha
Have conversations about . .
reading that has taken place - - —— —
. Actions or follow up {if needed)
and theory that is relevant, — — i
and discuss how this has — — - e O o e e P O
. B ?ﬁf:;:ﬁ«fﬁ: r—:::m EHU [ Trainee is making sufficient progress through the curriculum.
helped to develop practice e T —
- e el [ e e
: : o | e I3 e ot g s e e
Provide subject specific e i A ot o o
. . . curriculum.
feedback — highlighting how P e
*  Professional behaviours. e C
expert colleagues can support o

further teaching development

o o
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*  Pre-populated curriculum and questions

* Review and reflect on the EHU
curriculum and trainee knowledge

* Praise
*  Questions to probe understanding

e  Curriculum as the progress model

Mame of mentor [ Professional practice phase | =

Mame of link tutor [ Zchool/setting name [

Programme [ Wesk beginning [Ent

Weskly Teaching Plzn and teach a sessiom for a MLA

Responsibility Eroup in any given subject with -::-rnpletedu Attendance thizs week M B
& focus on adaptive teaching

Weekly Focus: Behawiour

. How does the class teacher approach dhallenging behavicur?

. What ways is positive behaviour prioritised owver sanctions?

’ Iz behavicur management the same for everyone?

’ What behaviour management is consistent through school and what is different for inc

Curriculum for the week: Please refier to EHL ITE curriculum guidance as appropriate.

Refer to Subjedt Component Grid for Core and Foundation Subjedt Knowledge Fox

HE | Understand the legal and moral responsibilities of HE
teachers to provide a high guality education and to make
reasonable adjustments as required

Knonw that there are strategiss an
address inequalities and to imple

Profeszsional Practice

HPFL | Understand the key underlying theories of and some FE
approaches to adapting teaching for children with
common needs encountered in the dassroom induding
tor those with SEND Specific Learning Cifficulties

Know who to contact with any
hauing a clear understanding of

Mentor Weekly Review Meeting

Discussion has taken place focusing on the weekly focus and the Edge Hill Curriculum

Mentor Notes (T
an Trainee
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Strand Component Tracker - PGCE 1

Review, reflect and question
curriculum as the progress model

Component Tracker —

PGCE 1

Week 1

Week 2

Week 3

Week 4

rrative process (design and make) and

d reflect on the parts of the design cyde

e and evaluate) when observing children in
d observing adults teaching and interacting
.

is easier when pupils believe their feelings
fare understood

fand classroom routines.

[Using the setting’s plans, key rescurces and mentor support,
know and understand how to plan and engage in high-
iquality prowvision (adult-led or an area of continuous
provision) to support the development of the design cycle
{design, make and evaluate) and cooking and nutrition
where applicable.

fto meet different learners needs by:
- Using questioning to check prior knowledge

misconceptions
- Ensuring health and safety such as risk assessmem{

MYhen teaching developing knowledge and skills in design, making and evaluatir

- Muodelling and scaffolding to suppert and challenge incuding widening voczbulary and addressing

, know how to support and adapt teaching

.
Week 1 Week 2 Week 3 Week &

EDI nd moral gt 10 a high
pdaptive
[Teaching and
END
planning
Behaviour [To understand that effective relationships [To know and reinforce established school [To respond consistently to pupil behaviour.  [To check pupil's g of

instructions before a task begins.

1 adult-led learning and child-led learning
I outdoors), know how to support the

[The Matural World
[and Science

t of key geographical learning focused on ‘a

' for example:

- describing the physical and human
environment using photographs, maps, small
world and outdoors during fieldwork

- 5P | awareness including walks,
using/making maps, using positional and
directional language

- developing personal identity connecting

people and the environment.

[Using the setting’s plans, key rescurces and mentor support,
know and understand how to plan and engage in adult-led
learning and continuous provision (indoors and cutdoors)
that can dewelop curiosity, wonder and concern about the
diverse world to support early geographical learning
iespecially geographical vocabulary to build ‘a sense of
place’ for exampie:

- using story and non-fiction bocks as a stimulus
to find out about people, places and the
envircnment to develop a sense of identity,
community and belonging

- building on children’s interests, lived

nces and sPONTanecus Moments

ting play and exploration to ask
questions, discuss and communicate

- developing skills such as observation, noticing
and comparing and contrasting

- supporting spatial awareness focusing on
position and direction by using maps. key

vocabulary and outdoor fieldwork

- Using questioning to check prior knowledge

misconceptions

[When teaching sarly geographical learning, be able to support and adapt teaching to meet different learners nesds by:
- Muodelling and scaffolding to support and challenge including widening gecgraphical vocabulary and addressing

- Ensuring health and safety such as risk assessmentwhen engaging in fisldwork

[To understand how settings support children's
development in understanding the world around them,
and how children’s individual learning needs are planned
[for through a combination of effective adult-led leamning
experiences and continuous provision, using a range of
starting points for example, children’s interests, stories, and
[themes.

|To be able to use the setting's plans and key resources to
iplan and teach learning experiences for children, both
adult-led and through enhancements in the indoor and
ioutdoor provision and based on an understanding of how
children’s learning of early science concepts develops,
effective pedagegical approaches and adaptive teaching.

[To be able to weork with colleagues to develop efficient

earning and development in Understanding the World: The
atural World.

Epproaches to assessment and draw conclusions about children’s

[To understand the importance of ensuring strong subject
knowledge in Understanding the World: The Natural Werld)
fto recognise early science concepts, and to impact on
knildren's learning and deliver high-quality teaching.

Physical
Develcpment and
PE

[To be able to observe children during play and identify the
develcpmental stages of children.

Develop positive relationships with children during play to
support the development of physical literacy.

[To understand that physical literacy can be improved by
kexplicitly teaching fundamental mowvement skills.

[Discuss with expert practitioners documentation, polici
nd practice for risk assessment and planning activities.
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Edge Hill | = Lesson Observation Form
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Edge Hill University

Initial Teacher Education
Lesson Observation Form

You will be observe once (minimum) within your oo pom |

introductory practice

Subject knowledge and curriculum
Evidence of what the trainee knows, understands, and can do Key discussion points may include
Pedagogical knowledge. Use of assessment.

+ Thetrainee's subject
knowledge

+ The trainee's teaching of
the subject content.

+ The teaching of subject
specific skills and

The top part is for “Subject Specific Feedback’ -

of technical vocabulary

+ Appropriate subject specific
learning objectives.

+ Ability to pre-empt and
respond to subject specific
misconception

+ Adaptive teaching

+ How children learn

The bottom part is for general teaching feedback FUE e P e o (e sesior T hTE

this lesson) which may include

« High expectations and
managing behaviour

+ How pupils leamn, classroom
practice & adaptive
teaching

+ Subject knowledge and
currnculum

+  Assessment

+ Professional behaviours
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Initial Teacher Education
Lesson Observation Form

S h f h . . l l b . d . f, d Key strengths of lesson/session (this would normally include an aspect of subject knowledge)
O High expectations and

trengths of your teaching will be identified. D High expectatons .

O How pupils learn,

classroom practice &

adaptive teaching

O Subject knowledge and

curriculum

[0 Assassment 2

O Professional behaviours

o

Opportunities for further development

These may become targets in
WODS but further opportunities can

Opportunities for further development will also be e e pere fr
identified. These will be specific to the session if Qo
you were to follow it up or repeat it. These will | oo
not necessarily feed into your weekly development | ?Sbi;nfgd;g

learners with EAL and

summary. eamer

Trainee must upload this to inplace once received.




- Lesson observation:
S Practice and subject specific feedback

Edge Hill University

Initial Teacher Education
Lesson Observation Form

* Written Feedback Prompts for every [metuame Trines 1D No
subject available to support you Name of observer Subjoct

Number of learners

in writing 'subject specific' feedback.  Fersmess D - -
* S u b I eCt S DeC Ifl C VI d eOS g:llg(le:g: ';?vov:\va'teg\geetr:i'r‘mgecl:‘nr:vf: I:n?erstands, and can do. Key discussion points may include:

Pedagogical knowledge. Use of assessment.

* Subject specific expectations and " i
opportunities to learn how to... In , B

School based learning . e et

of technical vocabulary.
o e * Appropriate subject specific
» Opportunities to observe experts
) e Ability to pre-empt and
respond to subject specific

rehearse or practice armeled

e Adaptive teaching.

e How children learn.



https://sites.edgehill.ac.uk/mentorspace/support-for-target-setting/primary-target-setting/
https://sites.edgehill.ac.uk/mentorspace/support-for-target-setting/primary-target-setting/
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» To support mentors' workload, the
Final Weekly Development Summary is
replacing the Final Progress Report.

» The first page reflects the previous
W eekly Development Summaries.

« The second page identifies
future development targets which the
trainee must take ownership of prior to
their next placement or within their ECT
role.

 Afinal jJudgement is made to identify
the outcome of the placement.

Initial Teacher Education

Final Weekly Development Summary

Final WDS Summary

{ Edge Hill
S Education

Initial Teacher Education

Final Weekly Development Summary
for Professional Practice Phase

Edge Hill

4 - juca
University Education

practi target:

Areas for development

O High expectations and

E Incorporate additional adults into planning, whilst being mindful of

workload

managing behaviour.

O How pupils learn, classroom

. - ;. University
for Professional Practice Phase ' !

[Trainee placement information

Name of trainee Trainee ID No

Name of mentor Professional practice

phase
Name of link tutor Scheol/setting name
Programme Week beginning Enter date

practice and adaptive teaching.

Attendance this week

MAM]‘TAMD WamDO ‘TAMI:I |FAM]

memO | Tem O wemO [Tem O Fem O
Intended Curriculum:
Please refer to [EHU ITE curriculum (hyperlink)] guidance as appropriate.
This week's key focus is:
. .
. .
Discussion has taken place. O Yes O No

‘Summary of feedback discussion including progress

targets

Evidence of progress against EHU
ITE curriculum which may
include:

O High expectations and
managing behaviour

T How pupils learn, classroom
practice and adaptive teaching.

O subject knowledge and
curriculum.

O Assessment.

0 professional behaviours.

T subject and
curriculum.
Have strategies for workload been discussed? Yes O Ne
‘Actions or follow up (if needed)
Has the trainee’s wellbeing been discussed? O Yes O No

Actions or follow up (if needed)

Current performance would suggest that the trainee is making sufficient progress through the curriculum to

proceed? Please tick

[ Trainee is making sufficient progress to proceed to the next stage of their training.

[ Trainee is making sufficient progress through the
curriculum, but requires further support during the
next stage of their training.

O Trainee is not making sufficient progress through
the curriculum. Refer to Associate Head of Department
ITE for consideration of next steps.

Please note the additional support. For example, a
reduction in teaching load, additional meetings, use of
team-teaching etc.

[ High expectations and managing behaviour.

[ Hows pupils learn, classroom practice and adaptive
teaching.

D subject knowledge and curriculum.
[ Assessment.

[ professional behaviours.

Mentor signature

Trainee signature




r Edge Hill | woe Progress Support Plan Process
University | Fdueation including Early Conclusion

Trainee makes sufficient
progress and returns to the
curriculum

Informal Mentor

o : Progress Targets are
additional contacts Link : :
support is Tutor to Support Plan reviewed with A further Progress Support

) . I i ithi Plan is completed building
provided and discuss need 'svic{ﬁrﬂgliﬁfg tralngeisev;]nthln on the previous targets

recorded on for additional :
WDS support by mentor timeframe

Mentor informs the trainee
they must conclude early. A
DPM is organised by

the placement lead to
discuss next steps

with trainee

This is the process considering the trainee does not meet the standards at each stage. At any point, the trainee
can exit the Progress Support Plan process if they are meet the required expectations.
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Workload & Well-being

Each week as part of the WDS there should be a
discussion around workload and wellbeing.

We aim to support mentors and trainees in managing
workload in line with DFE Workload reduction for ITE.

« Unnecessary tasks should be avoided.

« Aim to keep communication and meetings within
‘normal’ office hours.

« Discourage communication via text/WhatsApp other
than for emergency messages.

« Set realistic deadlines for submitting planningand be
clear about expectations.

The Edge Hill University well-being website provides
useful resources and support.



https://www.bing.com/ck/a?!&&p=489a855bc1a42e95JmltdHM9MTY5MjQ4OTYwMCZpZ3VpZD0zOTYxN2U2OC02MzNkLTZkMjEtMmMyMy02ZDMwNjJiYjZjZDkmaW5zaWQ9NTIwOA&ptn=3&hsh=3&fclid=39617e68-633d-6d21-2c23-6d3062bb6cd9&psq=dfe+workload+reduction+toolkit+for+ITE&u=a1aHR0cHM6Ly93d3cuZ292LnVrL2dvdmVybm1lbnQvcHVibGljYXRpb25zL2FkZHJlc3Npbmctd29ya2xvYWQtaW4taW5pdGlhbC10ZWFjaGVyLWVkdWNhdGlvbi1pdGU&ntb=1
https://www.edgehill.ac.uk/departments/support/studentservices/wellbeing/
https://www.edgehill.ac.uk/departments/support/studentservices/wellbeing/
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THANK YOU

We wish you an
enjoyable mentoring
experience,
supporting the
teachers of the
future.
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