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Year 3 Part-Time Developmental Placement

Primary (5-11) Vision

‘Working creatively with others to enhance life chances for all through a curriculum which enables
trainees to develop strong subject knowledge in the National Curriculum subjects and have the
professional knowledge and skills needed to succeed as teachers, with a commitmentto inclusion
and making learning interactive and memorable for children.’

The curriculumis coherently sequenced and developmentally integrated with both their university and
school-based education.

Our curriculumis ambitious and_?oes beyond the Core Content Framework, providing trainees with a
wide range of learning o_plo_ortu_nl les. Examples include working with expert colleagues in partner schools,
promoting values in social justice and learning outside the classroom.



The Edge Hill ITE Curriculum

Our 3 Pillars of Initial Teacher Education

Subject & Curriculum
Knowledge

' Edee Hill Vision & curriculum intent -
Uni%ersity Edugatan Mentor Space (edgehill.ac.uk)

Educational philosophy
How learning occurs .
OWEAIRING OCen The Craft of Teaching & Pedagogy

Curriculum subject design and leadership

Subject expertise Research based and informed practice

-
Supporting learners with additional needs Planning and workload management
Authentic assessment
Personal and Professional ———— Behaviour and attitudes which promote
values, attributes and beliefs learning
Continuity and progression
Integrity, trust & respect Educational leadership and management
Social justice and political awareness ViSion &
Workload, well-being and mental health
A commitment to diversity, inclusion, and § va'ues

representze

Working

Personal and professional conduct

creatively
with others,
fo enhance
life chances
for all.

Keeping children and young people safe

from harm

Our vision is based on the defining value of “working creatively with others to enhance life chances”. We believe education has the everyday

power to transform lives, and is the central mechanism for social mobility. Our provision, research and partnerships share common thematic

threads of inclusivity, social justice and positive change. Some of those threads can be traced back to our University’s origins asl

L
secular teaching training institution for women. Our vision for high-quality Initial Teacher Education is encapsulated in 3 pillars w Depervmact

underpin all our Initial Teacher Education provision.

ITT Core Content Framework



https://sites.edgehill.ac.uk/mentorspace/vision-and-curriculum-intent/
https://sites.edgehill.ac.uk/mentorspace/vision-and-curriculum-intent/
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Prior curriculum training

Content

Level 4

Theories of learning, teaching and learning cycle, behaviour for learning, socialand cognitive aspects of learning,
learning outside the classroom (LOtC), meeting the needs of pupils, school contexts, race and racism, English as an
additional language (EAL), health and wellbeing, child development.

Level 5

Trainees have beenintroducedto the role of the working memory and long-term memory in the process of learning.
The curriculum has also covered cognitive load, adaptive teaching, assessmentand behaviour management. Trainees
have been taught how to identify pupils with SEND and they have been introduced to specific types of needs including
cognition and learning needs, language and communication needs, physical and sensoryimpairments and social,
emotional and mental health.
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School based EHU ITE curriculum

Undergraduate Developmental Part Time — Strand Component Tracker

Week 1

Week 2

Week 3

Week 4

Week 5

High
Expectations

= EDI
® Behaviour
. EAL

Understand the lagal
and maral
responsibilties of
teachers to provide a
high guality sducation
& o make resconsble
adjustments 2z requirsd

be sble 1o tasch
children hew to soi-
regulate and recopnive
that making mistakes.
resilience and
permverance are part of

Instil belief and promate
the scademic potertial of
2l pupils inclding
disacvantaged leamers

Suppart pupils with a
rangs of sdditionsl resd:
through adaptations o
cantent, teaching
strategies, spprosches to
recording and the
environment, with

suppart from. expert
practitioners

Understand  that saif-
percaption and cef.balief
supports behaviour

Augment their practics
with drategier o suppart
the education of children

gendar, sthnicity and
socic-sconomic  stabus

emviranm

How Pupils
Learn,
Classroom
Practice and
Adaptive
Teaching

* Adaptive
Teaching
v P

Know ha

i Frow Fow to id=nt Krow Fow ta depioy Trd=rs Tz bt
‘essiona =
5 af indicators of abuse suppart siaff effectively and communicat= with prafessian
Behaviours
and raglect unerstar
wider rol
+ Szfeguarding
* Professionalism
.
eing and Knanw it & important to
Warkload Lemp up-to-dte with
S curent safeguarding
kegislation, such as:
Kesping Children Safe in
Ecuucation 2023

Core Component Tracker — Developmental UG Primary

Wleek T Week B

reaww han ta plan and teach o ssquence of English leszans that iz spproprists to the
bescz of all learmers, including specific groups =.z., thoss with SEM/D, EAL and mars

row o ta plan & sequence of English lessans that integrate a rang= of effective

Jindarstand how o wse formative ssssment approache: bo sstablish what pupils
buane lmarned, $a identify missanceptions and wse this information o inform planning

now how to plan effectively for additional adults within the classroom linked to the
pre=ds of the leamer: and the English content being dsliversd.

Wesk 1 | Wesk 2 Wk 3 sk 4 Wk 5 Wesk &
English [ ranw that high-quality t=sching and learming in English requires strong Know that substartive and dissiplinary slements of English should be
ltmacher subject, padagogical and curiculum knowlsdge and whers o sssk |connected and ordersd ower a ssquence of leaming.
suppart to dewclop this further. ks teamars.
Understand how to use medium term plans to ssquence aspscts of English
Ko that childnen can have missonceptions in English and that thess learming.
:hould be dirsctly addresed through tasching. and approschas to suppart leaming.
Know haw ta bresk lesming into small steps ta svoid and addmss
i jor: and suppart cognitive ovarlosd,
Undzrstand how marking and fesdback impact pupil prograss knd teaching.
Understand haw leaming in English is amessd aver a sequence of lesans and
that this dats is used $o inform attainment judgements.
Tyshematic Undarstand schools chosss an 55P programme thet supparts their nesds 1o |Knaw how to sdopt ciffersnt pedagogical approsches fo tesch 55P fo EAL

Synthetic Phonics

leclivar the simple code fint, followsd by the complex cods, using
g

pupils.

Know haw to use different approsches ta S5P amessment.

[inderstand SIP intervertions are used to sneble pupils o ke=p up.

Maths Understand that thers are many common misconcsptions across all areas  |Know how to address comman misconceptions acrazs areas of the Jincerstand that leaming in mathematics occurs aver a ssquence of lessons.
of the mathematics curriculum. mathematics curriculum being taught during placement.
e able to plan and tesch la series of lessons to avaid misconceptions occurring, taking
Knoww the relevant dsclarative and procedural knowilsdzs szsocisted with |Know how to bresk lssming ints small sap: to svaid and sddres nta conzidaration the relssant declarstivs, procsdural ard conditionsl knowlsdgs
|stended number, gmomeiry and messure. mi ion: and support cognitive ouerlasd. baquirad far children 1o be uccasdul
|Consider how conditionsl knowisdge i linked to declarstive and Consider the importance of questi to support identificstion of, and f misconceptions da arise, demonstrate an sbility to sddres thess and reflsct on
procedural knowledge in ext=nded number, gmometry and messurs. ability to address misconcsptions. bffective practice in this regard.
|Cantinus ta devslop sirstagisr ta tasching mathsmatics through s masery [Know how to sdspt mathamatics asching ta mast the nasds of all pupils,
[2pproach. including use of relevart resources.
Triance Ko that high-guality tesching and lsarning in sciance raguires strang Undardtand that cubmtanties and dizciplinary alamants of sciance thould be [z able to plan and taach & saguance of soimnce laan: that iz approprists ta the

macher subject, padagogical and curiculum knowlsdze and whers o sask
suppart to develop this further.

Kraw that children hold miscanceptions about science and that thess
should be dirsctly addnessed through teaching.

onmectsd and crdersd cuer 2 ssquence of science leaming.
To underztand how to use medium fzrm plans to ssquence science leaming
aver & period of time.

Undarstand the impact an additional adult can have on science leaming
(consider use of additional adults beyand scaffalding children wha need
=2ditional suppar)

Understand that children’s science learning is assessed ower & ssquence of
science lessons and that this knowledge can be used to inform judgements
[about their attainment.

fre=cls of all learners, incheding thoss with SENYD, EAL and more able lsarmers.

Fz able to plan & sequence of science lessons thet inbegrates o range of effactive

and approsches to suppart scisnce leaming (approsches might include first
hand practical approsches, modelling, analogies, smulations and dirsct instruction).

Br ati= o use = rang= of formative azsssmant approaches o astablich what childran
huane lmarned and identify missanceptions. Ta be able to use this infarmation o
rfarm planning and teaching.

E= able to plan sffectively for additional adults within the classroom linked to the
freaclz of the leamers within the class and the science content delivensd.

be stis to mansgs behaviour and rescurce: sffactivaly ta suppart children o lmam in

ractical science lessans.
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Developmental Practice To build up to teaching and plﬂ'nning for 40%/ 50% of the class timetable whole class teaching. With the remainder being made
up of group work, observation, team teaching, planning, preparation and assessment.

To be based mainly in one class, with opportunities to visit other classes in other Key Stages for specific purposes. Solo professional
practice.

To observe the class at work and to work with groups of children
Week 18 2 under the direction of the Class Teacher, in order to get to know | 80% 20%
the children and their range of attainment, as well as the units of
work being planned.

To begin to jointly plan for
Week 3 groups of leamers and whole | 23% 35 20%

class teaching with support from
the mentor.

To teach and plan for 30-40% of
Weeks 4.5 the class timetable. 30-40% 40-50% 20%

To teach and plan for 40-50% of
Weeks 6-8 the class timetable. 40 - 50% 30 - 40% 20%
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 Curriculum as the progress model

 Professional Practice Curriculum Handbook : bespoke to placement
* Week by week folder
 All documents with guidance/exemplars

* Weekly Development Summary : pre- populated with the weekly
curriculum focus

» Lesson Observation and exemplar
 Target setting subject specific prompts
* Weekly assessment tracker


https://sites.edgehill.ac.uk/mentorspace/

Weekly Cycle for Mentoring

Review Questioning

Using the Weekly

Development Summary as a record,
the trainee and the mentor review
the EHU curriculum content for the
week, this provides a focus and

is sequenced incrementally to
manage cognitive load.

The Weekly Development
Summary includes questions that
the mentor can use to review prior
learning and assess that the student
has the relevant knowledge in
order to benefit from opportunities
to practice in a given week.

Observation of Experts

Trainees should be given focused
and deliberately chosen
opportunities to observe expert
colleagues and analyse what they

(Sucti, Reflection

Practice and Feedback
A Weekly Development

Summary of progress against the

IS
oy

curriculum. Sherringt vigli
(2021) argue that mentors need to ‘call
your shots' and make the focus of the
observation clear beforehand.

Reflection

A weekly development summary
DS) of progress against the EHU

EHUITE curriculum is completed,
and the trainee reflects on

progress. The cycle begins again at
step 1.

The mentor will observe

the trainee's practice, focusing on
a particular technique, strategy
or component of teaching,

as appropriate to that

week's curriculum. Sherrington
and Caviglioli (2021) argue

that mentors need to 'call your
shots' and make the focus of

the observation clear beforehand.

have seen throughout their
teaching practice. Vitally, these
observations should be planned
and selected by the mentor as
instructional opportunities.
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WDS

< b Accessibility » | C Log out
9% Edge Hill |
% University Education

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24

O 00 =y ... ..  Pre-populated curriculum

This record is not submitted with 9 key questions unanswered. G o — L] Rev i eW and refl ect On the E H U
curriculum and trainee knowledge

21/09/2023

Link to a placement --pot linked--

srriculum for the week

— — * Feedback and targets section to
Feedback and | ™ '-'-‘-'l"’\'.?il"-‘-"r'w-‘-”’ b:h. - ’ o l Complete

Black= B [ | U = B b &

Development target

*  Wellbeing and workload sharing

targets

Strategies and Wellbeing StrategieSo
Current progress

« Making sufficient progress?

Submit :
Has discussion taken place?

®w Ow « Sign

* Curriculum as the progress model
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including Early Conclusion

Trainee makes sufficient
progressand returnsto the

curriculum
Informal Mentor

Support is Tutor to pp urtherProgress Support Plan

. : is completed with trainee e ———
provided and discuss need : . T previous targets
with trainee within given

by mentor timeframe

recorded on for additional
WDS support

Mentorinformsthe trainee
they must conclude early. A
DPMis organised by

the placementleadto discuss
nextsteps with trainee

This is the process considering the trainee doesn't meet the standards at each stage. At any point, the trainee can
exit the Progress Support Plan process if they are meet the required expectations.



Lesson Observation
Practice and feedback

oy 3 dge Hill | e

University Education

The mentor will observe the trainee’s practice, focusingon a particulartechnique, strategy orcomponent of teaching, as app ropriate to that week’s
curriculum

The mentor provides constructive, targeted and precise feedback, includes subject specificfeedback (Sherrington and Caviglioli, 2021; Knight, 2007).

Attentionis given to the use of positive affirmation for effort and reinforcement after progress has been made to enhance motivation (Sims et al., 2021).

Feedbackis dialogic. Questioning prompts are used to engage the traineein the process of review and probe understanding of their use of the target
strategy.

Feedbackresultsin action planning—the mentoridentifies further practice or other opportunities that are needed to make progress.
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 Name by subject
‘Subject Specific Feedback’
* General teaching feedback/pedagogy

* Strengths

* Opportunities for further development
6 observations

« 2 core (55P)

« 2 foundation

2 additional

S p Edge Hill | woe Lesson Obse

=

Empty (&)

Export to PDF

Title [~]

Lessan Observation 1

Lesson Observation

WDS - Week 1

Sample Foarm

RefNo

NTU

NTW

MNTW

MNTT

Showing 1 to 4 of 4 entries

Show 50

Go Back =

Date Entered |F

21/09/2023

21/09/2023

21/09/2023

05/09/2023

Completion Phase

Complete
Draft
Draft

Draft

Ins

—chi

Sch

Sch

Lns
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There is an expectation to teach SSP across all placements with progression and
development across the phases. Below sets out the expectation for this.

In placements where trainees are working with 3 and 4 year olds, they will not be
expected to deliver Systematic Synthetic Phonics lessons though they will be expected to
support children in the development of their phonological awareness through adult led
learning, the planned environment and incidental interactions.

Systematic Synthetic Phonics (SSP)

Introductory Developmental Consolidation
Teach a minimum of one phonological Teach and assess a sequence of SSP Plan, teach and assess a sequence of
awareness lesson. lessons SSP lessons.

Where possible, teach a minimum of one
SSP lesson in a different class/year
group.

There is an expectation for a minimum of one formal lesson observation within SSP and
there is a lesson observation template available on the Mentor Space to support
the feedback.
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Systematic Synthetic Phonics (S5P) Observation Form

Student: UGFT: 1D C

|[UGPFT:IDC

[PG.IDC

Year group: Rec M1/2/3 Mumber of children:

Validated S5P Scheme:

Subject knowledge and skills

Mentor Prompts — when observing, does the trainee demonstrate;
Learning objective enables sequential development of children's component
knowledge.

Phoneme grapheme correspondence, hearing, identifying, segmenting, and
plending sounds, sight vocabulary, common exception words, high frequency
wards. fluency and comprehension

= use of correct terminaology
- correct afticulation of phonemes

= structure of 35P session appropriate to school's SSF framewark (could be
revisit and review;, teach, practise, and apply), formative assessment
strategies, monitoring and recording assessment.

Use of motivating and appropriate resources and teaching strategies
Interactive, multi-sensory (appropriate to scheme)

All children encouraged to participate and contribute.
Modelling/reinforcing of blending/segmenting/reading skills.
Modelling fluent reading/enjoyment of reading.

Well-paced with effective use of lesson time.

Opportunities for children to practise and apply skills.
Activities support communication and spoken language.

Children are given regular opportunities to articulate phonemes, blending and
segmenting to read and spell.

Children are given opportunities to integrate new learning with existing
knowledge.

Evidence that children have opportunities to apply their phanic knowledge and
skills in reading and writing activities.

Activities promaote all four interdependent strands of language: speaking,
listening, reading, and writing.

Learning beyond the classroom opportunities identified/shared.

Assessment
Take account of prior learning.

Assessment for [earning built into the session.

Addressing misconceptions or incorrect articulation.

Evidence of adaptive teaching.
Evidence of challenge and support.
Evidence of new leaming as well as consolidation.

Evidence of effective feedback o children

Strengths — For mentor completion

Targets — for mentor completion

Research Links
UK Literacy Association

—————————

Centre for Literacy in Primary Education
Phonics International




Lesson observation:

A5 Edge Hill | - . . 9
%73 University | Education Practice and subject specific feedback

« Written Feedback Prompts for every
subject available to support you
INn writing 'subject specific' feedback.

Effective Pedagogy

Use questioning effectively to promote mathematical discussion and develop

° S U bl ects DEC |f| C V|d e0s mathematical understanding and responding accordingly.
i . ] Use challenging and meaningful tasks to develop mastery.
* Su b.l eCt S peC IfIC expeCtatl OnS and Use concrete representations, e.g. manipulatives and visual resources to support pupils'
opportunities to learn how to... In conceptual understanding.
Sc h OOl b as ed Iear N | n g Predict and then address mathematical misconceptions, adapting teaching accordingly.
O p por tu n | tleS tO Observe experts Effective approaches used to review mathemafmcal learning, e.g. consideration given to
L , pre-requisite mathematical skills, appropriate formative assessment.
rehearse or praCtlce Provide opportunities to develop metacognitive skills, e.g. learning from mistakes and

misconceptions, developing problem solving strategies, applying skills in other areas of
the curnculum.



https://sites.edgehill.ac.uk/mentorspace/support-for-target-setting/primary-target-setting/
https://sites.edgehill.ac.uk/mentorspace/support-for-target-setting/primary-target-setting/
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» To support mentors' workload, the Final Weekly
Development Summary is replacing the Final
Progress Report.

* The sections reflect the previous
Weekly Development Summaries.

* ldentifies future development targets which the
trainee must take ownership of prior to their
next placement or within their ECT role.

* A final judgement is made to identify
the outcome of the placement.
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Receive log in and password  —

ﬂ HﬂITH. [E Pe 28 Records

A Sword
My Tasks © Dashboard Setti

& My Trainees @ & Recently Modified Trainee Forms 0 B main Activities of This week

Home screen
* Welcome
* Change password

* Traineedetails

* Professional practice forms e R [ ddForm |
* Reminders
* Attendance

£ Important Notifications E @ High Medium Low @

28 Trainee Absence From  25/09/2023 a

Currently there are no absences within the specified da
limit.

View et
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L Rl B2 Professional Practice Forms B Professional Practice Resources

Abyasa, Demo (ABY123456) - Abyasa Demo 23724
Yriter 0 n @ view Participants

B Current Placement Details

[ ]
l a I n e e WDS - Week 4 School Name Abyasa Demo School

Mentor Name Mentor, Demo

bl il Required by: 14/10/2023 Start Date From  01/05/2023
I m e I n e Date To 20/12/2023 -

S view |

e e o o e e e e e e e e e e e e
]
' WDS - Week 2
________________________________________________ bl i
i i
— i ]
WDS - Week 1 & 21/09/2023 ' Duoe dates 30/09/2023 —
i e ——
I I e e e T o e e T e T T e T T T T T e T
Due date: 23/09/2023 ] Lesson Observation B 21/09/2023
L]
Draft Continue
]
Due date: 16/09/2023
WDS - Week 3
Draft
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Abyasa, Demo (ABY123456) - Abyasa Demo 23/24

@ = commiants evidence athers

Go Back ~

WDS - Week 1

This record Is not submitted with 9 key questions unanswered,

O Add Comment

Dae 21/09/2023

Link to a placement --not linked--

Curriculum for the week
YL = e Please refer to [EHU ITE curriculum] guidance as appropriate.

| This week's key

Feedback and

ck = o =
Development target Black B |1 |L E = oL T

This,
Future development s

targets
Strategies and wellbeing
Current progress

Signature

Submit : °
Has discussion taken place?

® ves QO No

ast updasted: 2 days §g
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Workload & Well-being

Each week as part of the WDS there should be a
discussion around workload and wellbeing.

W e aim to support mentors and trainees
In managing workload in line with DFE W orkload

reduction for ITE.

* Unnecessary tasks should be avoided.

« Aim to keep communication and meetings within ‘normal’
office hours.

« Discourage communication via text/WhatsApp other
than for emergency messages.

« Set realistic deadlines for submitting planning and be
clear about expectations.

The Edge Hill Universit?/ well-being
website provides useful resources and support.



https://www.bing.com/ck/a?!&&p=489a855bc1a42e95JmltdHM9MTY5MjQ4OTYwMCZpZ3VpZD0zOTYxN2U2OC02MzNkLTZkMjEtMmMyMy02ZDMwNjJiYjZjZDkmaW5zaWQ9NTIwOA&ptn=3&hsh=3&fclid=39617e68-633d-6d21-2c23-6d3062bb6cd9&psq=dfe+workload+reduction+toolkit+for+ITE&u=a1aHR0cHM6Ly93d3cuZ292LnVrL2dvdmVybm1lbnQvcHVibGljYXRpb25zL2FkZHJlc3Npbmctd29ya2xvYWQtaW4taW5pdGlhbC10ZWFjaGVyLWVkdWNhdGlvbi1pdGU&ntb=1
https://www.bing.com/ck/a?!&&p=489a855bc1a42e95JmltdHM9MTY5MjQ4OTYwMCZpZ3VpZD0zOTYxN2U2OC02MzNkLTZkMjEtMmMyMy02ZDMwNjJiYjZjZDkmaW5zaWQ9NTIwOA&ptn=3&hsh=3&fclid=39617e68-633d-6d21-2c23-6d3062bb6cd9&psq=dfe+workload+reduction+toolkit+for+ITE&u=a1aHR0cHM6Ly93d3cuZ292LnVrL2dvdmVybm1lbnQvcHVibGljYXRpb25zL2FkZHJlc3Npbmctd29ya2xvYWQtaW4taW5pdGlhbC10ZWFjaGVyLWVkdWNhdGlvbi1pdGU&ntb=1
https://www.edgehill.ac.uk/departments/support/studentservices/wellbeing/
https://www.edgehill.ac.uk/departments/support/studentservices/wellbeing/
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QA Feedback

Mentoring

Early Years ond Primary Quality Assurance

Quality Assurance
Point 1

Before Plocement Commences
« Venfy mentor trameng and
expertise
« Check tramee induction
« Check InPlace record

=

Quality Assurance
Point 2

By Week 2 of Placement

« QA WDS forms

« QA written feedbock

» Provide mentor with
feedbock on the quality of
thewr mentoring aond provide
addmonal traming or

support

Quality Assurance
Point 3

Mid Pont of Plocement
Complate Jont lesson
observaton
QA feedboack
QA opportumnties for further
development with experts
Prowvide mentor with
feedback

Quality Assurance
Point 4

End of Plocement
« Rewew the qualty of
mentorng
« Ensure evaluations are
completed
« Check InPloce s complete
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THANK YOU

We wish you an
enjoyable mentoring
experience,
supporting the
teachers of the
future.
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