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Edge Hill

University

Education

QA Feedback

Mentoring

Early Years and Primary Quality Assurance

Quality Assurance
Point 1

Before Placement Commences
+ Verify mentor training and
expertise

+ Check trainee induction
+ Check InPlace record

Quality Assurance
Point 2

By Week 2 of Placement

+ QA WDS forms.
+ QA written feedback
+ Provide mentor with

feedback on the quality of
their mentoring and provide
additional traming or
support

@

Quality Assurance
Point 3

Mid Point of Plocement

+ Complete Joint lesson
observation

+ QA feedback

+ QA opportunities for further
development with experts

« Provide mentor with
feedback

(L]

Quality Assurance
Point 4

End of Plocement
« Review the quality of
mentoring
« Ensure evaluations are

completed
« Check InPlace is complete
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Working creatively with others to enhance life chances for all through a
curriculum which enables trainees to develop strong subject knowledge in the
National Curriculum subjects and have the professional knowledge and

skills needed to succeed as teachers, with a commitment to inclusion and
making learning interactive and memorable for children.

Our ambitious curriculum is coherently sequenced, developmentally integrated
with placement training

Our students have already had experience in

» Safeguarding

» Adaptive teaching

» Core subjects

» Intensive Training and Practice regarding transitions across the school
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University

« Observed in a variety of year groups - including phonics.
* EYFS or SEND

« Supported in 'home' classes.

« Taught 1:1, small groups & whole class.

« Gained wider experience: trips, extra-curricular.

« Lesson studies.

« Attended staff meetings.

* Weekly meetings & WDS.

« Transitions ITaP.
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Intensive Training and Practice

Reflected on / discussed: Transitions, organisation,
supporting pupils with additional needs, transitions
within lessons

« assembly, lunch, break, morning, home-
time transitions

« in-lesson transitions

« importance of transitions re: classroom/ behaviour
management

« trips & swimming

« rationale aabos aapee fnching | pemchce e gat oocback
eg Lectres Lesson observations Insiructional rehearsals Instructional coaching Lesson observations
Seminars Video deconstructions ‘Scenanio planning Team teaching Cassroom anefacts
Assigned readings. Classroom anefacts Roe plays Smail group teaching Quizzes
Podcasts Lesson transcripts Case studies Co-piannng Porttolios

_ o e e e L
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+ Observe, identify and evaluate how expert colleagues use practical strategies and approaches to embed adapted
approacﬁes to maintain a supportive, inclusive learning environment.

« Plan and teach lessons/class-based activities that consider ways in which to support children with a range of additional
needs through adaptations to content, teaching strategies, approaches to recording and the environment.

« With support from expert practitioners, use the Code of Practice to identify additional guidance on supporting children with
a range of needs.

« Explore and observe alternative assessment procedures.

« Investigate and evaluate how to embed adaptive teaching principles and practices to ensure a supportive and inclusive
environment.

« Discuss with expert colleagues, _aﬁproaches_to adapting teac
classroom including for those with SEND. Discuss ways in wi
identified needs.

« Examine how adaptive approaches are embedded into planning, teaching and assessment approaches.

. Gatl&er a range of adaptive approaches which are likely to support all children including those with an identified additional
nee

+ adaptive teaching approach.

 Inclusivity - all children accessing the same learning.
+ Use of TAs, SEND & specific adaptations.

« Scaffolding of learning.

+ Pre-teaching.
Knowing the children.

g for children with common needs encountered in the
hich adaptations can be made for children with a range of





image12.PNG
Education

Developmental expectations

) University

There is no requirement for trainees to undertake a specific number of teaching hours for each phase of their professional
practice. Rather, mentors should ensure that trainees have sufficient opportunities to practice, receive feedback, observe,
and be observed. The table below sets out a rough approximation of the number of hours trainees should be engaged in
teaching activity per week to ensure they have sufficient opportunity to practise, be observed, and receive feedback.

ey Requirements and suggested ole Class Teaching roup Work, Training lanning, Preparation
evelopmental rogression: asks, Team Teaching ind Assessment
hase ind Observations

o build up to teaching and planning for 40-50% of the class timetable.
0 be based in one class, with opportunities to visit other classes in other Key Stages for specific purposes. Possibly a
aired professional practice.

[To observe the class at work and to work with groups of children E
Weeks 1-2 lunder the direction of the Class Teacher, across all timetabled 0%

0%
pttainment, as well as the units of work being planned
[To begin to jointly plan and teach
Week 3 groups of learners and whole class 0% 160% 0%
nputs

[To teach and plan for 40% of the class
Weeks 4-5 imetable. A0% “0% 0%

[To teach and plan for 50% of the class
[(C3EC0 imetable loo%| po% 0%
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Observation of Experts
i
S
EEEmEe
S

Practice and Feedback

Weekly Cycle for Mentoring

Review

Using the Weekly
Development Summary as a record,
the trainee and the mentor review
the EHU curriculum content for the
week, this providesa focus and

is sequenced incrementally to
manage cognitive load.

Questioning

The Weekly Development
Summary includes questions that

the mentor can use to review prior
learning and assess that the student

t*

Reflection

A Weekly Development
Summary of progress against the
EHU ITE curriculum is completed,
and the trainee reflects on
progress. The cycle begins again at
step 1.

has the relevant knowledgei
order to benefit from opportu
to practice in a given week.

Practice and Feedback

The mentor will observe
the trainee's practice, foeusing on
a particular technique, strategy
or component of teaching,

as appropriate to that

week's curriculum. Sherrington
and Caviglioli (2021) argue

that mentors need to 'call your
shots' and make the focus of

the observation clear beforehand.

Observation of Experts

Trainees should be given focused
and deliberately chosen
opportunities to observe expert
colleagues and analyse what they
have seen throughout their
teaching practice. Vitally, these
observations should be planned
and selected by the mentor as
instructional opportunities.
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School based EHU ITE curriculum
__Component grids
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p e e DS Weekly Development

Traee scomert ormaton

Initial Teacher Education * Pre’Po UIatfed
Weeldy Development Summary 3 sity | & curriculum linked to

integrated curriculum and
«d

*  Review and reflect on the
EHU curriculum and
trainee knowledge

*  Question, link to prior
knowledge, experiences

+  Targets — what and how?

*  Focused, deliberately
chosen opportunities to
observe expert colleagues.
Planned and selected by
the mentor as instructional

e gt i
[rotrsstierispeemiin eimgroen

[ ae—

Trgets v detid et
ttniing WHAT ‘o kil
dccopment % A HOW iy v
hly t e supprtd s
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Workload &
Fwwia| Well being strategies, discussion [0

Eadence o e oo I
7 curcutun s ey
o g

e e e oo e e

development ticughout the week.

R

e opportunities.
¢ e it Joie'| Tickif trainee has made progress, progress [«
but this needed support (and list support), or . Curriculum as the progress
o et = e o NO progress and a PSP should be considered. model
o professonal behavours. 72 Contact Link Tutor if NO
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Workload & Well-being

7% Edge Hill
LW University

We are actively working to support trainee workload and we ask our mentors to
support us in this endeavour in line with DFE Workload reduction for ITE.

« Discuss workload and well-being strategies each week in the mentor meeting and
record the discussion on the WDS.

« If concerns discuss with trainee, link tutor and signpost University support via the
Edge Hill Well-being team

* Model a healthy work-life balance including appropriate timings of emails,
communications, planning and work requests.

* Model to trainees how to manage the workload of a teacher.

« Planning expectations, use school formats, adapt schemes of work and utilise
support from experts in school
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The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of teaching, as appropriate
to that week’s curriculum

Focused observation — 20 minutes to fit in with other ‘low-stakes’ opportunities.

The mentor provides constructive, targeted and precise feedback, includes subject specific feedback (Sherrington and Caviglioli,
2021; Knight, 2007).

Attention is given to the use of positive affirmation for effort and reinforcement after progress has been made to enhance motivation
(Sims et al., 2021).
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Education Practice and subject specific feedback

@ Edge Hil
Ry University

* Name by subject ‘Maths lesson observation’

* ‘Subject Specific Feedback’ — exemplars, Feedback Prompts, Subject
specific videos

Edge Hill University
Initial Teacher Education 7
Lesson Observation Form

6 observations s =

= =
* 2 core el e
* 2 foundation e ——— e —

* 2 additional
* 1 must be SSP
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There is an expectation to teach SSP across all placements with progression and
development across the phases. Below sets out the expectation for this.

Systematic Synthetic Phonics (SSP)
Introductory Developmental Consolidation
Teach aminimum of one phonological | Teach and assess a sequence of SSP | Plan, teach and assess a sequence of
awareness lesson. lessons SSP lessons.

Where possible, teach a minimum of one
SSP lesson in a different class/year
group.

Ex Hill
A e

Syt Syt Phosic (557 Onavtion Fom
L0 T T

There is an expectation for a minimum of one formal lesson

observation within SSP.

SSP observation template on the Mentor Space
to support specific feedback.
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* To support mentors' workload, the
Final Weekly Development Summary is
replacing the Final Progress Report.

* The first page reflects the previous
Weekly Development Summaries.

* The second page identifies
future development targets which the
trainee must take ownership of prior to
their next placement or within their ECT
role.

« A final judgement is made to identify
the outcome of the placement.
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THANK YOU

We wish you an enjoyable
mentoring experience,
supporting the teachers of
the future.

 Edge Hill

University
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Faculy of

Education

7%“ Edge Hill
Kiy University

* Curriculum as the progress model

* Professional Practice Curriculum Handbook : bespoke to placement
» Week by week folder
* All documents with guidance/exemplars

» Weekly Development Summary : pre- populated with the weekly
curriculum focus

 Lesson Observation and exemplar
« Target setting subject specific prompts
* Weekly assessment tracker
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University Education

Developmental Phase
Specific

Mentor Training
2023-24

Developmental phase
PGCE Primary 5-11 programme

27.11.23 - 9.2.24 9 weeks/45 days
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Team welcome

Primary associate Head of Primary PGCE Programme Lead | Primary PGCE Professional
Department Practice Quality lead
Kelvin Wilkins Shaun Thompson Jane Spilsbury

Wilkinsk@edgehill.ac.uk Shaun.thompson@edgebhill.ac.uk | spilsbuj@edgehill.ac.uk
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The Edge Hill ITE Curriculum

Vision & curriculum inten

Mentor Space (edgehi

Education

Our 3 Pillars of Initial Teacher Education 7% Edge Hill

Sublct Curieuum ge H
" Knowiedge ¥4 University

The Craft of Teaching & Pedagogy

~—
Personal and Professional
values, atributes and belefs
Vision &

o enhance

e chances
urvision is based on the defining value of ‘Working creatively with others to enhance lfe chances". We beleve education has the everyday o

power 1o transformlives, and i the central mechanis for social mobilty. Our provision,reseatch and partnerships
threads ofinclusivity, social justice and positive change. Some of those threads can be traced back to our Univer

secularteaching raining insttuton for women. Ou vision for high-qualty Initial Teacher Education s encapsulated | |z,

underpin al our Initial Teacher Education provision

ITT Core Content Framework
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The ITE curriculum for each course is purposefully sequenced on a week-by-week basis over
the duration of each course so that Primary trainees cover over and above all aspects of the
Core Content Framework (CCF)

There are some areas of particular interest for current practice in developmental phase, for example:
* Consideration of SEND, disadvantaged backgrounds and mental health.
* The principles of adaptive teaching (as opposed to the use of differentiated tasks).

* The Iﬁey Irole of expert colleagues, including experienced and effective teachers and subject specialists
in schools.

* Support for Behaviour Management Training.
* The importance of subject specific knowledge and training.

. WorkinE memory, long-term memory — balancing exposition, repetition, practice and retrieval of
critical knowledge and skills.

* Trainees themselves need to demonstrate evidence that they know more and remember more of
their ITE curriculum and that they can put this into practice.

* Weekly communications will link to CCF and evidence-based research and resources
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Edee Hill Assessment: Curriculum as the progress
Uni%grsi{y Egvlj,cation model

Ongoing formative assessment of trainees focuses on whether trainees are gaining, applying and refining the knowledge and skills set
out in the ITE curriculum, paying particular attention to subject-specific dimensions.

Ongoing assessment enables reflection of what trainees know, understand and can do. Opportunities weekly in WDS at University and
on professional practice to review, reflect and to celebrate strengths and learning, but also diagnose deficits and close gaps by
responding.

Edge Hill University Approach to Assessment

Formative

Summative





image6.PNG
Progress Support Plan Process

including Early Conclusion
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University Education

Trainee makes sufficient
progressand returnsto the
curriculum

Informal Mentor
additional contacts Link
support is Tutor to

provided and discuss need
recorded on for additional

WDS support

Progress Targets are

Support Plan reviewed
is completed with trainee

with trainee within given
by mentor timeframe

Mentorinformsthe trainee
they must conclude early. A
DPM is organised by

the placement lead todiscuss
nextstepswith trainee

This is the process considering the trainee doesn't meet the standards at each stage. At any point, the trainee can
exit the Progress Support Plan process if they are meet the required expectations.





