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Edee Hill Assessment: Curriculum as the progress
Uni%grsi{y Egvlj,cation model

Ongoing formative assessment of trainees focuses on whether trainees are gaining, applying and refining the knowledge and skills set
out in the ITE curriculum, paying particular attention to subject-specific dimensions.

Ongoing assessment enables reflection of what trainees know, understand and can do. Opportunities weekly in WDS at University and
on professional practice to review, reflect and to celebrate strengths and learning, but also diagnose deficits and close gaps by
responding.

Edge Hill University Approach to Assessment

Formative Summative
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§ Edge Hill | --- Progress Support Plan Process

Uni\’ersity Education including Early Conclusion

Trainee makes sufficient
progressand returnsto the
curriculum

Informal Mentor
additional contacts Link
support is Tutor to

provided and discuss need
recorded on for additional

WDS support

Progress Targets are

Support Plan reviewed
is completed with trainee

with trainee within given
by mentor timeframe

Mentorinformsthe trainee
they must conclude early. A
DPM is organised by

the placement lead todiscuss
nextstepswith trainee

This is the process considering the trainee doesn't meet the standards at each stage. At any point,
the trainee can exit the Progress Support Plan process if they are meet the required expectations.
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Quality Assurance
Point 1

Before Placement Commences

+ Verify mentor training and
expertise

+ Check trainee induction

+ Check InPlace record

Faculy of

Education

Mentoring

QA Feedback

Early Yeors and Primary Quality Assurance

=

Quality Assurance
Point 2

By Week 2 of Placement

+ GAWDS forms
+ QA written feedback
+ Provide mentor with

feedback on the quality of
their mentoring and provide
additional traming or
support

Quality Assurance
Point 3

Mid Pomt of Plocement

+ Complete Jomt lesson

observation

+ QA feedback
+ QA opportunities for further

development with experts

+ Provide mentor with

feedback

Quality Assurance
Point 4

End of Plocement

+ Review the quality of

mentoring

+ Ensure evoluations are

completed

+ Check InPlace is complete
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@Uni%ersity Education Prior curriculum training

* Intro and SEND enhancement/module

* Planning for the EYFS & National Curriculum
* Core & Foundation subjects in Key Stage 1
* Delivering a Creative Curriculum

* Systematic Synthetic Phonics

« Safeguarding (certified training)

« Plan for research project

« EYFS 7 Areas of Learning

« Pedagogy of the Early Years Teacher

« Continuous Provision

« Adaptive teaching

« Equality, Diversity & Inclusion

- EAL
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Developmental expectations
b University

There is no requirement for trainees to undertake a specific number of teaching hours for each phase of their professional practice. Rather, mentors should ensure
that trainees have sufficient opportunities to practice, receive feedback, observe, and be observed. The table below sets out a rough approximation of the number of
hours trainees should be engage i teaching activity per week on each of the three phases to ensure they have sufficient opportunity to practise, be observed, and
receive feedback.

Key Requirements and suggested Whole Class Teaching Group Work, Tra Planning, Preparation and
Development progression: Tasks, Team Teaching Assessment
Phase and Observations.

To build up to teaching and planning for 40-50% of the class timetable.
To be basedin one class, with opportunities tovisitother classesin other Key Stages for specific purposes. Possibly a paired professional
practice.

To observe the class atwork andto workwith groups of children underthe.
Week 1 direction of the Class Teacher, in orderto getfo knowthe children andtheir | go.. 20%
range of attainment, a5 well as the units of work being planned.

o beginto planfor groups ofleamers and

—_— whole class inpus. 3% 0% 0%

Weeks 4.5 Toteach andplanfor 40-50%ofthe class | 4% a0% 20%
timetable.

Week6 Onwards. 40-50% 30-40% 20%
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Edge Hill

University

Faculy of

Education

© & Recenty Mosfed Tranee Forms.

Bl @ | remoamanea O
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Abyasa

G Receive log in and password

[

Home screen
Welcome
Change password

@ Dsshbowd Settngs .

¢« Traineedetails

* Professional practice form
¢ Reminders

* Attendance

B rance Absence From  25/09/2023

Currentiy there are no absences within the spec
i,
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Name by Curriculum Area ‘Art
lesson observation’

Lesson Observation

“Subject Specific Feedback’—
exemplars, Feedback
Prompts, Curriculum
ea specific videos

Exemplars - Primary Professional
Practice forms auaz examples -
enfor Space (edgehill-ac.

Strengths

Opportunities for
further development

6 observations
* 2 core

2 foundation
15SP

1 additional

Date

Link to a placement

Key points emerging
from the session

Subject and curriculum
Knowledge

Key strengths

Opportunites for further
development

Signatures.

Submit

Lesson Observation Form

21/09/2023

t linked:

“This record is not submitted with 7 key questions unanswered.

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24

Subject and curriculum knowled
E]

Black ~

81|y

(including use of pertinent research)
EakY

0 Commen
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Empty (#)

Export to PDF

Title [~] RefNo

Lesson Observation 1 NTU

Lesson Observation NTW

WOS - Week 1 NTV
Sample Form NTT

Showing 110 4 of 4 entries

Show 50 +

University

Education

Date Entered |f Completion Phase

21/09/2023

21/09/2023

21/09/2023

05/09/2023

Complete

Draft

Draft

Draft

Lesson Observation Form

Instance mode
Scheduled

Scheduled

Scheduled

Unscheduled

Last Modified
21/09/2023 08:52:42

21/09/2023 09:33:59

29/09/2023 15:12:46

21/09/2023 08:51:46

Q

Overall completion  Actions

previous [l nex
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Consolidation

Plan, teach and assess a sequence of
SSP lessons.

Introductory
Teach aminimum of one phonological
awareness lesson.
Where possible, teach a minimum of on
SSP lesson in a different classlyear
group.

Developmental

Teach and assess a sequence of SSP
lessons

SSP observation template on the Mentor Space to support specific feedback.

Strengths Targets
Followed the Sounds Write scheme well and showed
good subject knowledge: When building a word use the language from the scheme to maintain
consistency:
Verbally rehearsing the ‘igh’ sound in fun ways to help What is the next sound in the word ?
embed it
Can you watch as my finger goes over this line?
Adaptive teaching was evident with your use of flash (repeat and reinforce if a child gets it wrong) — Let's listen again, watch as
cards to support blending. my finger goes over this line.
Great use of teaching through misconceptions — Modelling — When modelling a sentence, draw a line with a ruler and model
explained why lower case | is incorrect for personal sitting letters on the line.
pronouns
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Weekly Cycle for Mentoring

Review

Using the Weekly
Development Summary as a
record, the trainee and the
mentor review the

EHU curriculum content for the
week, this providesa focus and
is sequenced incrementally to
manage cognitive load.

)

Questi ing

The Weekly Development
Summary includes questions
that the mentor can use to
review prior learning and
assess that the student has the
relevant knowledgein order
to benefit from opportunities
to practice in a given week.

*

Reflection

A Weekly Development
Summary of progress against
the EHU ITE curriculum
completed, and the trainee
reflects on progress. The cycle
begins again at step .

Practice and Feedback

The mentor will observe
the trainee's practice,
focusing on a particular
technique, strategy

or component of teaching,

iate to that

lum. Sherringt
onand Caviglioli (2021)
argue that mentors need to
“aall your shots' and make
the focus of the observation
dlear beforehand.

Observation of Experts

Trainees should be given
focused and deliberately
chosen opportunities to
observe expert colleagues and
analyse what they have seen
throughout their teaching
practice. Vitally, these
observations should be
planned and selected by the
mentor as instructional
opportunities.
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Initial Teacher Education
Weekly Development Summary
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Traee scomert ormaton

[

WDS Weekly Development

Summary

Initial Teache tio Edge Hill

Weekly Development Summary

e gt gt

ot o ek

[ ae—

Tges e i hre
e % o ey e
R L S bt 8

Workload &

Well being strategies, discussion

Eadence o e oo I
7 curcutun s ey

R

o stz

P ——

ot g e ek et e

‘[ Tickif trainee has made progress, progress
but this needed support (and list support),
+| orno progress and a PSP should be
considered. Contact Link Tutor if NO

Pre-populated curriculum linked
to integrated curriculum and CCF

Review and reflect on the EHU
curriculum and trainee knowledge

Question, link to prior
knowledge, experiences

Targets — what and how?

Focused, deliberately chosen
opﬁ)ortunities to observe expert
colleagues. Planned and selected
by the mentor as instructional
opportunities.

Curriculum as the progress model
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School Based
Strand
Component
Tracker

EY Undergraduate Year 2 Full Time — Strand Component Tracker
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School Based
Subject
Component
Tracker
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[ Key discussion focuses for the week: Adaptive Teaching

Future development targets

Exemplar Weekly Development
Summary

Please refer to EHU ITE curriculum guidance as appropriate.

Explore how peer and self-assessment can
aid independent learning.
Discuss, implement and review flexible groupings.

How does the school create opportunities for
Cultural Capital?

Look at a sequence of lessons and examine for
greater ‘chunking’ opportunities.

Areas for development

Eg. Increase pupil engagement and participation in
lessons

Using the EHU ITE curriculum what opportunities have
been agreed? E.g., opportunities to rehearse, observe/
deconstruct experts

Use of talk partners. Observation of class teachers.

Capture and incorporate the voice of the child for
example through a one- page profil.

Identify a lesson/subject and plan for opportunities.
to increase cultural capital opportunities.

Discussion has taken place. | yes & No [

Any further comments

XX has used formative assessment well throughout this placement. He has used self-assessment in RWI
and we have discussed how this can be developed in other subjects, he is also intending to use peer
assessment in science. XX has knowledge and experience of flexible grouping, we have discussed teacher
and student planning of different lessons and has observed different groupings. XX has planned for this in
his lessons and he has aiso used flexible grouping within his lessons as he has adapted o the children's
understanding - Maths lesson. We have discussed how the year group s spiitin terms of phonic ability for
RWI and XX was involved in our assessment process and was also involved in our discussions in terms of
children he knows. XX has developed a one-page profile of a child in the class who he has previously used
a subject for Child Profie.

In terms of Cultural Capital, XX is aware of the cohort and geographical and socio - economic nature of our
school. He has been involved in the encouragement of parental engagement - Autumn Reading Challenge,
Diwali assembly, RE trip to the synagogue and Year group trip to Staircase. XX was involved in the
organisation of our free school meal system for half term. He is planning history lessons following on from
this tip.
XX has discussed and planned a series of maths lessons and has considered and implemented ‘chunking’
‘opportunities particularly in RWI, maths and science.

Plan effectively for other adults in the classroom to
support children with SEND and diverse needs.

To use modelling strategies effectively to support high
expectations for alllearners.

To be observe an SSP session across each class in KS1
and familirise with routines and technical language
then implanting this within own practise.

Have strategies for workload been discussed?
Actions o follow up (if needed)

Observations across KS1, discussions with class teachers
and Sendco, identify in planning any targeted actions to
support specific learners.

Observation of class teacher in Maths - discussion and
complete joint planning. Rehearse modelling with a
small group in pre-teaching, ready for whole class
delivery.

Observation of phonic experts,

Analyse the planning and check on terminology used.
Plan and deliver short section of phonics with a small
group.

® ves

Discussed organisational techniques as the teaching increases.

Has the trainee’s wellbeing been discussed?
Actions o follow up (if needed)

B Yes O No
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Workload & Well-being

We are actively working to support trainee workload and we ask our
mentors to support us in this endeavour in line with DFE Workload
reduction for ITE.

« Discuss workload and well-being strategies each week in the mentor
meeting and record the discussion on the WDS.

« If concerns discuss with trainee, link tutor and signpost University
support via the Edge Hill Well-being team

* Model a healthy work-life balance including appropriate timings of
emails, communications, planning and work requests.

* Model to trainees how to manage the workload of a teacher.

« Planning expectations, use school formats, adapt schemes of work
and utilise support from experts in school
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Lesson Observation
Practice and feedback

Edge Hill | -

University | Education

The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of teaching,
as appropriate to that week’s curriculum

Focused observation—20 minutes to fit in with other ‘low-stakes’ opportunities.

This feedback focuses on the selected specific aspect of practice or subject specific focus, the teaching not the trainee
and feels constructive.

The mentor provides constructive, targeted and precise feedback, includes subject specific feedback (Sherrington
and Caviglioli, 2021; Knight, 2007).

Attention is given to the use of positive affirmation for effort and reinforcementafter progress has been made to
enhance motivation (Sims et al., 2021).

Feedbackis dialogic. Questioning prompts are used to engage the trainee in the process of review and probe
understanding of their use of the target strategy.

Feedback results in action planning— the mentor identifies further practice or opportunitiesto observe experts,
rehearse or practice needed to make progress.





image25.PNG
aculy of

/4 Edge Hill o Exemplar Observation Feedback

b University

ME as02s7 [Further key points emerging from the session
LI TS TR E.g.. impact on leaming, depth of understanding Key discussion pomts (relevant to
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image26.PNG
Egl%grl;{{y . ion Exemplar Observation Feedback

Opportunities for further development

These may become targets in
To observe the teaching and leaming of Science in KS1, while begin | WDS but further opportunities can
to understand the progression of key vocabulary and skills across the | also be identified here, for

Primary school age: example:

To become more familiar with the skills associated with ‘Working « Observing expert

Scientifically’. This research will stand in good stead, as after teachersidiscussions with

Christmas, you will begin to explore opportunities for children to apply expert colleagues -ie.,

their understanding of scientific concepts to solve problems and subject coordinators

investigate. | « Discussing/engaging with
diversity and inclusion
matters.

« Observingfteaching
leamers with EAL and
SEND.
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Systematic Synthetic Phonics (SSP)

Introductory Developmental Consolidation
Teach aminimum of one phonological | Teach and assess a sequence of SSP | Plan, teach and assess a sequence of
awareness lesson. lessons SSP lessons.

Where possible, teach a minimum of one
SSP lesson in a different classlyear
group.

SSP observation template on the Mentor Space to support specific feedback.

Strengths Targets
Followed the Sounds Write scheme well and showed
good subject knowledge. When building a word use the language from the scheme to maintain
consistency
Verbally rehearsing the ‘igh’ sound in fun ways to help What is the next sound in the word 2
embed it.
Can you watch as my finger goes over this line?
Adaptive teaching was evident with your use of flash (repeat and reinforce if a child gets it wrong) — Let's listen again, watch as
cards to support blending. my finger goes over this line.
Great use of teaching through misconceptions — Modelling — When modelling a sentence, draw a line with a ruler and model
explained why lower case j is incorrect for personal sitting letters on the line.
pronouns.
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* To support mentors' workload, the
Final Weekly Development Summary is
replacing the Final Progress Report.

* The first page reflects the previous
Weekly Development Summaries.

* The second page identifies
future development targets which the
trainee must take ownership of prior to
their next placement or within their ECT
role.

« A final judgement is made to identify
the outcome of the placement.
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* Curriculum as the progress model

* Professional Practice Curriculum Handbook : bespoke to placement
» Week by week folder
* All documents with guidance/exemplars

* Weekly Development Summary : pre-populated with the weekly
curriculum focus

 Lesson Observation and exemplar
« Target setting subject specific prompts
* Weekly assessment tracker
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We wish you an enjoyable
mentoring experience,
supporting the teachers of
the future.

 Edge Hill

University





image1.PNG
VA% Edge Hill | .
z

} University | Edueation

Developmental Phase Specific
Mentor Training
2023-24

3-7 Developmental Professional Practice A
BA(Hons) Primary Education with QTS

224 April 2024

39 days - 8 weeks
KS1 Classroom
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John Clarke— Y2 Placement Lead Heidi Winrow — Programme Lead
clarjohn@edgehill.ac.uk winrowh@edgehill.ac.uk
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The Edge Hill ITE Curriculum

Our 3 Pillars of Initial Teacher Education

‘Subject & Curriculum 3
Knowledge « A

S
<
W
\\

urvision s based on the defining value of ‘wrking creatively with others to enhance lfe chances”. We believe educal

EdgeHill | o Mentor Space (edgehi

Vision & curriculum inten
gg University

power to transform lives, and is the central mechanism for social mobility. Our provision, research and partnershi Innovate

threads of inclusivity, social justice and positive change. Some of those thveads can be traced back to our Universily's

Secularteaching training insttuton for women. Our vsion for high-qualty Iitial Teacher Education is encapsulated in

underpin al our Initial Teacher Education provision

ITT Core Content Framework





image5.PNG
EdgeHill | =«

e Core Content Framewo
} University | “eueaton

The ITE curriculum for each course is purposefully sequenced on a week-by-week
basis over the duration of each course so that Primary trainees cover over and
above all aspects of the Core Content Framework (CCF)

There are some areas of particular interest for current practice in developmental phase, for
example:

* Consideration of SEND, disadvantaged backgrounds and mental health.
* The principles of adaptive teaching (as opposed to the use of differentiated tasks).

* The key role of expert colleagues, including experienced and effective teachers and
subject specialists in schools.

* Support for Behaviour Management Training.
* The importance of subject specific knowledge and training.

* Working memory, long-term memory — balancing exposition, repetition, practice and
retrieval of critical knowledge and skills.

 Trainees themselves need to demonstrate evidence that they know more and remember
more of their ITE curriculum and that they can put this into practice.

* Weekly communications will link to CCF and evidence based research and resources
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Adaptive teaching

Observing:

Observe how expert colleagues use adaptive teaching strategies in at least four subjects.

Observe how expert practitioners use motivation and build self-esteem of all learners.

Observe how expert practitioners use flexible groupings within different subjects.

Observe how inclusive provision and adaptive teaching strategies are implemented for one particular child with SEND and reflect
upon effectiveness of these.

Planning:

Plan for the effective use of additional adults to support different learners.

Discuss with expert practitioners how they embed adaptive approachesinto planning.

Teaching:

Plan, teach and evaluate a series of lessons incorporating adaptive approaches to enable all children to access a rich curriculum and
reflect upon effectiveness of these.

Assessment:

Use a rage of assessment strategies across different subjects to Use peer and self-assessment to aid and support independent
learning.

Subject Knowledge:

Discuss with expert colleagues including the SENCO how provision mapping and SEND support (as detailed in the SEND Code of
Practice) is organised within their school and how this promotes an inclusive environment.

Discuss with expert colleagues how they workin partnership with parents and other agencies.

Discuss and analyse with expert practitioners how to implement and review adaptive teaching and flexible groupings to support
learning and promoteinclusion.





