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Progress Support Plan Process

including Early Conclusion

7 EdgeHill | -

University Education

Trainee makes sufficient
progressand returnsto the
curriculum

Informal Mentor
additional contacts Link
support is Tutor to

provided and discuss need
recorded on for additional

WDS support

Progress Targets are

Support Plan reviewed
is completed with trainee

with trainee within given
by mentor timeframe

Mentorinformsthe trainee
they must conclude early. A
DPM is organised by

the placement lead todiscuss
nextstepswith trainee

This is the process considering the trainee doesn't meet the standards at each stage. At any point, the trainee can
exit the Progress Support Plan process if they are meet the required expectations.
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QA Feedback

Mentoring

Early Years and Primary Quality Assurance

Quality Assurance
Point 1

Before Placement Commences
+ Verify mentor training and
expertise

+ Check trainee induction
+ Check InPlace record

=

Quality Assurance
Point 2

By Week 2 of Placement

+ QA WDS forms.
+ QA written feedback
+ Provide mentor with

feedback on the quality of
their mentoring and provide
additional traming or
support

Point 3

Mid Point of Plocement

+ Complete Joint lesson
observation

+ QA feedback

+ QA opportunities for further
development with experts

« Provide mentor with
feedback

Quality Assurance
Point 4

End of Plocement
« Review the quality of

mentoring
« Ensure evaluations are

completed
« Check InPlace is complete
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« Safeguarding (certified training)

* EYFS 7 Areas of Learning

« Continuous Provision

» Core & Foundation subjects in Key Stage 1
» Planning for the EYFS & National Curriculum
» Systematic Synthetic Phonics

» Adaptive teaching

« Equality, Diversity & Inclusion

« EAL

* ITaP Questioning for Assessment

* Research project
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Consolidation expectations

There is no requirement for trainees to undertake a specific number of teaching hours for each phase of their professional
practice. Rather, mentors should ensure that trainees have sufficient opportunities to practice, receive feedback, observe,
and be observed. The table below sets out a rough approximation of the number of hours trainees should be engage in

teaching activity per week on each of the three phases to ensure they have sufficient opportunity to practise, be observed,
and receive feedback.

cq Requirements and suggested r’»ﬁ Class Teaching ip Work, Training nning, Preparation
onsolidation asks, Team Teaching pnd Assessment

hase ind Observations:

o build up to teaching and planning for 80% of the class timetable.
[To be based in one class, with opportunities to visit other classes in other Key Stages for specific purposes.

0 observe the class at work and to work with groups of children

eeks 1-2 the direction of the Class Teacher, across all timetabled B0%
roups of learners and whole class [30% 0%
inputs

in order to get to know the children and their age, range of
i as well as the units of work being planned.
0 begin to jointly plan and teach
rl.lka
L” [To teach and plan for 50% of the class
eeks 4-5 fimetable. 150% B0%

HEEIERE

[To teach and plan for 80% of the class
rluks 6-10 Fmb‘e P‘m 0%

B e
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. Lesson observation:
Education Practice and subject specific feedback

7% Edge Hil
Kiy University

* Name by AoL ' EAD lesson observation’

* ‘Subject Specific Feedback’ — exemplars, Feedback Prompts,
Aol specific videos

» Exemplars - Primary Professional Practice forms and examples -
Mentor Space (edgehill.ac.uk)

A minimum of 8 observations

* Areas of learning, gaps analysis
* Specific area and prime

« 155P

* Supporting child initiated
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Exemplar Weekly Development

Summary

Tevelopment targets

‘Week 7 Intended Curriculum

‘Areas for development

Develops pocesses Tt enali ongom) Giogue win | 75
patensicarrs about upds’rogress ncuding chicren

with menta halth o behaviour needs.

Recogrises easons and 1e5ponses o G5engageq
parents.

Using the EHU ITE curriculum what opportunities have
been agreed? E.g, opportunities to rehearse, observe/
deconstruct experts

S5 Gl 9nd g Sxpeciatons Tal e Ghiden v

reguiary meet

reates 3 cuure O TS 37 Te5pect 7 10 Gassronm

ease pupil engagement and participation in

Use of talk partners. Observation of class teachers.

FIaAbly Groups ChiGren GonsGerng pupt aTammant | 7P

behaviout and molaton.

Plans Tassoms o €naDe CHLEA ARG and probem
sovng

& the impact of other adults supporting in the
m on teaching and learning.

Consitonty and broady appees Catural capial %
opportuntes to esson pannng

REGo1dS GRG0 FSSGSETTS O pUpls 3 -
effcient ashion hat has minimal impact on workoad

Discussion has taken place.

No T

Regrouped

idren alongside class teacher for phonics to ensure children received the support noeded.
Trainee has created an environment that osters positve relationships with children and staff. She holds’
high expectation for childron and has created a culture of mutual respect.

Good use of questioning to encourage critcal thinking and problem solving. This has been evidentin
maths lesson and topic based work.

Marking and feedback has been completed instantly. Interventions i phonics are delivered directly after
Phonics lessons to encourage a keep up not catch up approach.

[Consider/research ways to utilise other adults during
carpet time. Observe Reception teachers in their use of
other adults and talk to your other adult.

Allocate a group to work with your other adult and
provide clear instructions of what you expect.

Discuss the children's progress and the next steps
together. |

ve strategies for workioad been discussed?

T ves [Ono

ions or follow up (if needed]

ork as a team to keep on top of resourcing.

& discussed continuous provision organisation, sustaining and enhancing. Target 1 or 2 areas of learning and

Has the trainee’s wellbeing been discussed?

‘Actions or follow up (if needed]

‘Current progress through the curriculum to proceed? Please tick
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Systematic Synthetic Phonics (SSP)
Introductory Developmental Consolidation
Teach aminimum of one phonological | Teach and assess a sequence of SSP | Plan, teach and assess a sequence of
awareness lesson. lessons SSP lessons.

Where possible, teach a minimum of one
SSP lesson in a different classlyear
group.

SSP observation template on the Mentor Space to support specific feedback.

Strengths

Followed the Sounds Write scheme well and showed

good subject knowledge. When building a word use the language from the scheme to maintain
consistency:

Verbally rehearsing the ‘jgh’ sound in fun ways to help ‘What is the next sound in the word ?

embed it.

Can you watch as my finger goes over this line?
Adaptive teaching was evident with your use of flash (repeat and reinforce if a child gets it wrong) — Let's listen again, watch as
cards to support blending. my finger goes over this line.

Great use of teaching through misconceptions — Modelling — When modelling a sentence, draw a line with a ruler and model
explained why lower case j is incorrect for personal sitting letters on the line.
pronouns.
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» We need to ensure that our trainees are

. The
Consolidation Professional Practice is the final %ﬁs
_gl)_lﬁcemﬁnt bcﬁ‘oreI qualifying as a teacherl.) " RIS
roughout the placement, our trainees build up
to 80% of the teaching load. This is the same Department
t1eaching commitment they will have as an ECT for Education
* Because our trainees know the '
and its Learn That... and A Education
Learn How To... statements, they are in a strong Endowment

position to start identifying and setting their Foundation
targets for the .
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2 University

Education Interviews & Applications

* Mock interviews at University
* Application support
* Interview questions

* Rehearse lesson observation
for interview
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Questioning

Observation of Experts
i
S
EEEmEe
S

Practice and Feedback

Weekly Cycle for Mentoring

Review

Using the Weekly
Development Summary as a record,
the trainee and the mentor review
the EHU curriculum content for the
week, this providesa focus and

is sequenced incrementally to
manage cognitive load.

Questioning

The Weekly Development
Summary includes questions that

the mentor can use to review prior
learning and assess that the student

t*

Reflection

A Weekly Development
Summary of progress against the
EHU ITE curriculum is completed,
and the trainee reflects on
progress. The cycle begins again at
step 1.

has the relevant knowledgei
order to benefit from opportu
to practice in a given week.

Practice and Feedback

The mentor will observe
the trainee's practice, foeusing on
a particular technique, strategy
or component of teaching,

as appropriate to that

week's curriculum. Sherrington
and Caviglioli (2021) argue

that mentors need to 'call your
shots' and make the focus of

the observation clear beforehand.

Observation of Experts

Trainees should be given focused
and deliberately chosen
opportunities to observe expert
colleagues and analyse what they
have seen throughout their
teaching practice. Vitally, these
observations should be planned
and selected by the mentor as
instructional opportunities.
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T WDS Weekly Development

= Summary

Initial Teacher Education
Weeldy Development Summary

¢ Pre-populated
curriculum linked to

integrated curriculum and
«d

*  Review and reflect on the
EHU curriculum and
trainee knowledge

*  Question, link to prior
knowledge, experiences

+  Targets — what and how?

*  Focused, deliberately
chosen opportunities to
observe expert colleagues.
Planned and selected by
the mentor as instructional
opportunities.

+  Curriculum as the progress
model

e gt i
[rotrsstierispeemiin eimgroen

[ ae—

Trgets v detid et
ttniing WHAT ‘o kil
dccopment % A HOW iy v
hly t e supprtd s

T e T T T 1Ty
s et e et

[ - e

Workload &
Fwwia| Well being strategies, discussion [0

Eadence o e oo I
7 curcutun s ey

e e e oo e e

development ticughout the week.

R

o stz

fomeri Tickif trainee has made progress, progress

but this needed support (and list support), o
= raree-| 10 progress and a PSP should be considered.
=257l Contact Link Tutor if NO

P ——
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School Based
Strand
Component

Tracker
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School Based
Subject
Component
Tracker
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Workload & Well-being

We are actively working to support trainee workload and we ask our mentors to
support us in this endeavour in line with DFE Workload reduction for ITE.

« Discuss workload and well-being strategies each week in the mentor meeting and
record the discussion on the WDS.

« If concerns discuss with trainee, link tutor and signpost University support via the
Edge Hill Well-being team

* Model a healthy work-life balance including appropriate timings of emails,
communications, planning and work requests.

* Model to trainees how to manage the workload of a teacher.

« Planning expectations, use school formats, adapt schemes of work and utilise
support from experts in school
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The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of teaching, as appropriate
to that week’s curriculum

Focused observation — 20 minutes to fit in with other ‘low-stakes’ opportunities.

The mentor provides constructive, targeted and precise feedback, includes subject specific feedback (Sherrington and Caviglioli,
2021; Knight, 2007).

Attention is given to the use of positive affirmation for effort and reinforcement after progress has been made to enhance motivation
(Sims et al., 2021).
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Evigence of unat the rainee knows, UTe(3{ena3 and can oo
Podagogical Anowiedge. Use of a5s0ssment

This will often be the last box the mentor completes 35 this will
summarise the key points for follow up discussion and feedback with
the trainee. This feadback Shoud ba i reaton 1 the ITE curmeuum for that

Mentor to indicate key strengths of the lesson and use the
space

provided

o expand on any of these.

‘C3erving expert teachersISCUSIIONS WITh expert CoNeagUeS 16 . SUBJECt CONINBIONS.
DisCusSIp gAY wh drersily and InCiusin matters.

Observingtesching learmers with EAL and SEND.
CoservingTesching SySlemal e roncs (SS2) and phoncs and roedigin secondary.

\oredoad.

.
Spporiumies the rsinse nasds andior has been provided
1eT5ack from the lesson Goservaton We sUspest i3 more a1 GEEOSeA Targets o 35551 i

with to make progress based on their
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‘Evidence of whal the trainee knows, understands and can do.
Pedagogical nowiedge. Use of assessment.
[Clear planning that inks well o tis terms planning and maths focus

Demonstrated an understanding of AB patterns and reinforced key vocabulary.
Good use of prior learning (using the song) to inroduce patterns in a diferent context
Used a calm, yet enthusiastic voice to engage pupils

Managed behaviour effectively when pupils began fidding with resource during input — consider introducing
resource after adult modeling has finished

Assessment of pupils learming was accurate — consider what could be done next 0 ether consalidate
leaming or extend to show awareness of progression witin the mathemaical concept]

taucaton

Initial Teacher Education ) University

Lesson Observation Form

Qbserving expert feachers/discussions With expert Coleagues -.¢., Subject coorainalors.
‘Discussing/engaging with diversity and inclusion meters.

Qbservingfeactiing learmers with EAL and SEND.

Oserving/teactiing systematic synthetic phonics (SSP) and phorics and resding in secondary.

1~ Repeatthe actiity within continuous provision and include scaffolds to Support pupils who were unable
to make or confinue an ABA patter. How could you extend pupils who need further challenge? Look at
NCETM document National Centre for Excellence in the Teaching of Mathematics (cetm org uk)

2 Observe maths intervention within reception

3 Plan an enhancement in another area of the nursery that renforces the maths focus of patters (could
be loose parts, music or ceative). Observe what leaing takes place and reflect on what you did to extend
leaming]

Lesson Observation Form

Pﬂll group of 6 pupils at an adultled activty (mixed abifty)

Introduced pattem activty using the song ‘clap your hands and wiggle your fingers™

Asked pupl o give suggestion for 2 actions for a pattem, repeated the word pattem several times
o reinforce subject specific language and to check understanding

Introduced resource (compare bears) in a variety of colours and sizes and modelled making a
repeated pattemn in AB form

Asked which colour would come next after recapping pattern verhally
Pupils asked to make their own patterns.

1 pupil made their pattern quickly ~ how can we extend their learning?
Can they make an ABC pattern? Can they make an ABB pattem?

2 made errors within their patterns — prompted to check their pattems through verbalising the
pattem

Following this 1 pupil corrected their error whilst the other didn't - what scaffolding could've been
used? - pattem boards? Paired work?

5] High Expectations and | o (Caim manner and enthusiastically deivered activiy — enthusiasm

fanaging Behaviour
9 How Pupis Leam,
Ciassroom Practice &

helped keep children's attentioq

Adpive Teaching o IMaths learming was approprate o mic-term planning and used
3 Subject Knowiedge and ‘appropriate resources]

Guricutum

Elhssessment  Good use of famiar song o ntroduce concept of patter]

[ Protessional Behaviours
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* To support mentors' workload, the
Final Weekly Development Summary is
replacing the Final Progress Report.

* The first page reflects the previous
Weekly Development Summaries.

* The second page identifies
future development targets which the
trainee must take ownership of prior to
their next placement or within their ECT
role.

« A final judgement is made to identify
the outcome of the placement.





image25.PNG
THANK YOU

We wish you an enjoyable
mentoring experience,
supporting the teachers of
the future.

 Edge Hill

University
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Consolidation Phase Specific
Mentor Training
2023-24

3-7 Consolidation Professional
Practice
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Jackie Sumner — EYPGCE Pathway Leader Amanda Casey — Professional Placement
Email - Sumnerj@edgehill.ac.uk Quality Lead and EYS DSO
Email — Caseya@edgehill.ac.uk
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The Edge Hill ITE Curriculum

Our 3 Pillars of Initial Teacher Education

‘Subject & Curriculum 3
Knowledge « A

S
<
W
\\

urvision s based on the defining value of ‘wrking creatively with others to enhance lfe chances”. We believe educal

EdgeHill | o Mentor Space (edgehi

Vision & curriculum inten
gg University

power to transform lives, and is the central mechanism for social mobility. Our provision, research and partnershi Innovate

threads of inclusivity, social justice and positive change. Some of those thveads can be traced back to our Universily's

Secularteaching training insttuton for women. Our vsion for high-qualty Iitial Teacher Education is encapsulated in

underpin al our Initial Teacher Education provision

ITT Core Content Framework
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The ITE curriculum for each course is purposefully sequenced on a week-by-week basis over the duration of each
course so that Primary trainees cover over and above all aspects of the Core Content Framework (CCF)

There are some areas of particularinterest for current practice in consolidation phase, for example:
* Plan, model, scaffold, developingindependentlearners
* Inclusion EDI, SEND, disadvantaged backgrounds, pupil premium and mental health.

. Quality first teaching, consider using cognitive science and formative assessment techniques to improve teaching and meet
pupils”learning needs, adaptingteaching responsively

* Increasing challenge with practice and retrieval as knowledge becomes more secure (e.g. by removing scaffolding,
lengtheningspacing or introducinginteracting elements)

* Beable to independentlyanalyse, interpret and relate a school’s assessment policy to their own teaching practice

* Behaviour for learning (developing relationships, in-class responsive and pro-active strategies to safeguarding,
PHSE, it

* The importance of subject specific knowledge and training.

* Working with others, making effective use of other adults, working with parents, leadership of the classroom, continuous or
enhanced provision

« Effective feedback and marking, workload stratelgies efficient approaches to marking and alternative approaches to
providinﬁ feedback (e.g. using whole class feedback or well supported peer- and self-assessment) and deconstructing this
approach.

Trainees themselves need to demonstrate evidence that thei know more and remember more of their ITE curriculum and
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Adaptive teaching

Observing:
Observe how expert colleagues identifya diverse range of needs including SEND and implement early identification and intervention strategies to promote engagementand progress across all areas of
learning.

Understand how teachers plan forinclusive provision and adapted teaching through their physical learning environment.

Planning:
‘Work closelywith other teachers, SENCo and members of the staff team to implement inclusive provision and adaptive teachingwithin and beyond the classroom.
Plan to create and maintain an inclusive learing environment through continuous provision and adult led activities.

Plan for /withyour staff team to effectively implement inclusive provision and adapted teaching approaches.

Teaching:
Reflectupon how adaptive teaching strategies are used within teacherled learning and child led learning in continuous provision.
Reflectupon how to plan for progressin learning for a range of learners with SEND across both teacher led learningand continuous provision.
Plan  series of lessons/provision to support progress in learning for one child with SEND across all the areas of learning

Assessment:
Discuss with expert colleague how summative assessment, reportingand data is used and how children with SEND are incorporated within this.

Reflectupon how adapted assessments strategies may be used for some children with SEND and the effectiveness of these.

Understand the roles and responsibilities of different professionals working with children with Special Educational Needs and.

the importance of working collaboratively with other professionals and agencies and parents, especially at the early stages of identification of needs and early intervention.

SubjectKnowledge:
Understand how the EY teachertakes a lead role in promotinginclusive provision and adaptive teaching within a reception class.

Understand the importance of the physical environment and continuous provision to enable inclusive provision.

Understand the importance of early identification and intervention to support all learners and how to work in partnership with parents to achieve this.

Acknowledge and identify when their own social, emotional and mental health needsto be supported.
Identify and access sources of su
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Edee Hill Assessment: Curriculum as the progress
Uni%grsi{y Egvlj,cation model

Ongoing formative assessment of trainees focuses on whether trainees are gaining, applying and refining the knowledge and skills set
out in the ITE curriculum, paying particular attention to subject-specific dimensions.

Ongoing assessment enables reflection of what trainees know, understand and can do. Opportunities weekly in WDS at University and
on professional practice to review, reflect and to celebrate strengths and learning, but also diagnose deficits and close gaps by
responding.

Edge Hill University Approach to Assessment

Formative

Summative





