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Developmental Professional Practice 2024-25
PGCE /Undergraduate Y2

11.11.2024 - 17.1.2025

'Trainees are Immensely well supported by knowledgeable and
Inspirational tutors and by highly skilled, committed mentors. '
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Prior curriculum training

v Students have completed level 4 study.
v" Introductory professional practice (6 weeks) successfully completed.

v This developmental placement comes quite early in their second year
of training.

v Level 5 study commenced: core and foundation subjects alongside
professional studies which includes planning, assessment, EAL and
pehaviour management.

v Safeguarding and Prevent training updated.
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During Developmental Professional
Practice:

* Students will observe experienced teachers once each week with a
focus on scaffolding

* Students keep notes in their reflective notebook

* The art of noticing — how does the teacher scaffold language,
resources etc. What does this look like in different subjects?

Year 2 ITaP

*  Week beginning 10th March 2025
 5dayITaP

* When they return to campus for their ITaP, students will use their
reflections from the observations they have carried out
during placement . They will explore what they noticed and observed
in practice and apply this to what they learn during the ITaP.

Going forward:

* During Consolidation Placement in third year, students will be
observed with a focus on scaffolding.

ITaP

Teaching
Methods

Intensive Training and Practice

Y2 Scaffolding Aim: provides the support required then is gradually
removed when no longer needed

~

Outcome: independence and
autonomy, learning is furthered )

Pre-teach

Clear learning
goals and/or
success criteria

Explicit

we do, you do

instruction -1 do,

Mini-teach

Time to practice Fading

Front loading of

key concepts or

subject specific
vocabulary

Activate prior
knowledge

Collaborative
learning

Break large tasks
into smaller steps

Develop
metacognitive
strategies

Slow down when
necessary

Visual scaffold

Verbal scaffold

Written scaffold

modelling

manipulatives

technology

Graphic organiser
e.g. concept map,
Venn diagram,
spider diagram

WAGOLL

Images that
support
vocabulary
learning

Checklists

Cue cards

Think aloud
process

Offering a range
of answers e.g. 2
or 3 possibilities,
multiple choice
questions

understanding —

questions, asking

Questioning to
check for

probing

for proof

Prompts and
hints

Answer and
repeat

Retelling

Peer coaching

Analogy

Self-explanation

Wait time

Time to talk —
TPS, turn and talk

Examples
and non-
examples

Sentence

starter Word banks

Sentence

Etama Checklists

Organisers

Templates
e.g. writing
frames

Cloze
procedures

Annotations
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Edge Hill University Approach to Assessment

University . ' University “_ Professional

Module Progress Reflective
Assessment Review VIVA

Enrmative Ciimmative >
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The Edge Hill ITE Curriculum

Undergraduate Year 2 Full Time — Strand Component Tracker

Week 1

Week 2

Week 3

Week 4

Week 5

Week 6

Week 7

Week 8

High
Expectations

To understand the legal
and moral
responsibilities of
teachers to provide a

T ¢ education

To instil belief and
promote the academic
potential of all pupils
indluding disadvantaged

To support pupils with a
range of additional needs
through adaptations to
content, teaching
strategies, approaches to

understand that self-
perception and self-belief
supports if

To augment their practice
with strategies to support
the education of children
regardless of their

be able to establish
and reinforce routines,
including positive
reinforcement, to help

e EDI gender, ethnicity and create safe and
. and to make reasonable recording and the socio-economic satus effective leaming
* Behaviour adjustments as required environment, with environments
= EAL support from expert Develop and consider
be able to teach practitioners different approaches
«children how to self- during planning to meet
regulate and recognise Observe and recognise the needs of all leamers
that making mistakes, specific adaptive teaching
resilience and to meet the needs of al
perseverance are part of learners
daily routines.
How Pupils Code of Practice; Know that learning is Where and how to seek Understand how to How to use approaches
Learn. T — prog: and pla support with their own design a sequence of to adapt teaching for
a " e should be flexible a social, gmytiongl and rning (} children with common
lassroom adapted on the basis mental health. needs encountered in
Practice and * Assess-Plan-Do- pupil progress. the dassroom.
- Review model as an
approach to
Teaching implementing
targeted support
. and evidence-based
s Adaptive
Teaching T 5
Planni ildren any
o ki parents/carer should
be at the heart of
the process.
#* sing one-page
profiles as a useful
tool for capturing
information and the
woice of the child.
Professional Trainees should know Know how to deploy understand the legal and Understand how to liaise know how individual Be able o
Bet e how to identify of support staff effectively meoral responsibilities of and communicate with social, emotional, mental demonstrate
indicators of abuse and 50 they have a positive teachers to provide a parents to ensure an health (SEMH) plans, professionalism by
impact on pupil high-guality education integrated approach is safe-guarding policies and | understanding the
* Safeguarding progress. and respond effectively adopted in supporting processes are in place to wider ggl

s Professicnalism
Mental Health,
Wellbeing and
Workload

Roles and responsibilities
of a teacher.

to children’s needs

children’s needs.

Know it is important to
keep up-to-date with

rurrent safesuarding

To make progress, trainees

protect vulnerable
children from mental
health risk factors

Use recognised adaptive

To know how school

Core Component Tracker — Developmental UG Primary

[synthetic Phonics

|2eliver the simple code first, followed by the complex code, using
|2ecodable tects.

pupilz

Knew how to e differst approsche: o SIP amesment.

Wesk 1 Wesk 2 ek 3 Wask 4 Wesk 5 Week & Wesk 7 Week T
English Ko that high-cuality teaching end leaming in English requirss strong Knew that substantvs and dissiplinary slements of English should be rnaw haw to plan and tsach a ssquencs of English lesons that is approprists o the
[teacher subject, pedegogical and curiculum knowledgs and whers #o s2sh |connected and ordersd aver a sequence of learming. |resd of all leamers, inchuding specific groups e.g., thass with SEN/D, EAL and mars
rupport to develop this further. iz lzarners.
Understand haw to we medium term plans to sequence aspects of English
Ko that children can hawve misconceptions in English and that thes leaming. new haw to plan a ssquencs of English lessans that integrate @ range of sffective
hould be dirsctly addressed through teaching. lp=dagagies and approsches to suppart leaming.
Knew haw to bresk leaming inte small seps o avaid and addres
miszancsptions and suppart cognities ouerlosd. [nderstand how to use formative asesment approachss to ssteblish what pupil
prave leamed, to identify misconceptions and use this infarmation to infarm planning
Understand haw marking and fesdback impact pupil progres e teaching.
Understand how leaming in English is assessed over a sequence of lessons and Know how to plan effectively for additional adults within the clasroom linked o the
that this dats is used ta inform attsinment judgements. [pescis of the learners and the English content being deliverss.
[systematic Uncerstand schools chome an SSF programme that supports their nescs to |Know how to sdopt different pedesgogical spprosches to tesch 53F o EAL  [Understand SSP interventions ars used to snsble pupils to kesp up.

[teachar subjact, padagogical and curiculum knowledge and whers io ek
cupport to develop this further

Know that children hold misconception: sbout science and that thess
hould be directly addresssd through teaching.

U

corractad and ordersd ouver 3 saquance of scisnce laarming

To undarstand how to use medium term plans o saquance science laarming
auer & pariod of time

Understand the impact an sdditions] adult can have on scisnce laaming
feonzider use of additiona] adult: beyond scaffolding children who need
= diditional suppart)

Undarstand that children's roience leaming is asarced over & secquence of
sciance lessons and that this knowlsdze can be used $o inform araniz
about their attainmant.

| Maths Understand that there are many common misconceptions acrozs all areas  |Know how to address common misconceptions across areas of the Understand that leaming in mathematics occurs over a sequence of lessons.
of the mathematics curriculum. mathematics curriculum being taught during placsment.
E= abile to plan and tesch la ssriss of lesons to avoid misconcsptions ocouring, taking
Know the relevant declarative and procedural knowiedge associated with [Know how to break leaming into small steps to avoid and address into consideration the relevant declamtive, procedural and conditional knowiedge
[mitended number, gomstry and messurs misconceptions and support cognitive overlosd. pquired for children to be successful.
[Consider how is linked to and Consider the importance of questioning to support identification of, and f mizconceptions do ariss, demonstrate an sbility to sddress thess and reflect on
procedursl knowisdgs in sibendsd number, geomstry snd messurs. ability to sddress misconceptions. Effective practics in this regard.
|Zantinue ta deveiop strategies to tesching mathematics through & mastery |Know how to sdept mathematics tesching to mest the nesds of all pupiki,
zpproach. including use of relevant rsources.
= [Krow that high-guality teaching and l=aming in sci=nce recuire: strong that substantive and discipli sl=mants of scimnce should be

[= =bl= ta plan and fesch = saquence of soience leans that iz appropriste fo the
france

of all lasrnars, including thoss with SEN/D, EAL and mare abls lasrrars

= ableta plan a saquance of scisnce lazans that integrate: a rangs of affactive
[pdagagis: and approaches to support science lsaming (approache: might inchude first

|rand practical approsche:, modelling, analogie:, simulations and dirsct insh

= 2ble o use 2 range of formative scecment spproscher fo edablish what children
|rave learmed and identify miconceptions. To ke sble to use this information to
rform planning and tesc

= able to plan effectively for additional adults within the clasroom linked to the
[rmscds of the lmarmers within the class and the scisnce content deliversd,

= ablz to manage behaviour and resource: effectively o suppart children ta lsam in
[practical scisncs lezsans.

need to demonstrate what they know and know how to each

week in relation to their weekly EHU ITE curriculum components .
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Trainees themselves need to demonstrate evidence that they know more and remember more of their ITE
curriculum and that they can put this into practice.

Support for Behaviour Management Training - rules, routines and positive classroom management and presence

Lesson planning - principles, importance of working memory, meta cognitive approaches, balancing exposition, repetition,
practice and retrieval of critical knowledge and skills.

Professional behaviours collaboration to support pupils, key role of working collaboratively with expert colleagues,
including experienced and effective teachers and subject specialists in schools.

Consideration of SEND, disadvantaged backgrounds and mental health.
The principles of adaptive teaching (as opposed to the use of differentiated tasks).

The importance of subject specific knowledge and training, including sequencing a coherent curriculum,
following school models.

Explanations - clear instructions, modelled at key points and able to check pupil’s understanding of instructions
before a task begins

Scaffolding - Guides, scaffolds and worked examples can help pupils apply new ideas, but should be gradually
removed as pupil expertise increases
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University Education

Phase Developmental

Minimum hours in classrooms (including A minimum of 15 hours (on average 3 per day)

observing, teaching, co-teaching each

week )

Mentoring - Minimum hours of mentoring 1.5 hours. {This includes your PPA Time 20%

each week weekly observation and weekly (School based)
development meeting)

Subject coverage Systematic synthetic Core subjects: Foundation subjects:
phonics:

All trainees must have an opportunity to plan, Plan, teach and assess a Plan, teach and assess 5

teach and assess Plan, teach and assess a sequence of English and maths | foundation subjects
sequence of 3 55P sessions lessons - where possible teach a sequence

of lessons

Teach a sequence of science

lessons

Wider opportunities Co-deliver an extra- Co-deliver an assembly | Attend pupil progress Attend school trip
(based on opportunity) curricular club or collective worship. meetings

Attend parents evening or | Supervise play times Contribute to the Meet/greet/dismiss

event and contribute to setting of homework children

report writing

Register children Attend staff

meetings/INSET




Practice and Feedback

The mentor will observe Q'I:w va;r:ee
practice, focusing on a pal
Ieehnlquc. mateqy or compomm of
teaching, as pproprm that week’s
nd Ctvinlbll
(202 )uw nm memon need to ‘call
ur shots® and

make the focus of the
obmvtlion clear beforehand.

Reflection

A weekly developm:
(WDS) |“pr S a eg inst the £F

Faculty of

Education

Weekly cycle for mentoring: WDS

Using the curriculum, review the content for that week with your trainee.
Focussing just on the curriculum reduces the cognitive load and provides
a clear focus for the trainee learning that week.

Using the questions provided on the WDS, question and probe the trainee
to review their prior learning. Use this to inform the plan for the
opportunities they will need that week to practise.

|dentify opportunities for the trainee to observe and questions experts in
line with the curriculum that week and based on their prior learning (point
2) and include this on the WDS.

|dentify opportunities for the trainee to practice and receive feedback in
line with the curriculum for that week and include this on the WDS.

In the next mentor meeting, review the progress against the curriculum
(using the questions) and record on the WDS. Start cycle for the next
week at step 1.
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Receive log in and password

Home screen
Welcome
e Change password

Edge Hill

 University Education

Dashboard

* Trainee details

* Professional practice forms
 Reminders

* Attendance

nees L & Recently Modified Traines Forms 0 81 Main Activities of This Week

For any queries relating to using
Abyasa Pro, please contact the
Faculty Data Officer:
Placements@edgehill.ac.uk

or

Wakenshh@edgehill.ac.uk

88 Trainee Absence From  25/09/2023

Currently there are no absences within the spec
limit.
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Edge Hill Trainee Timeline
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m ll Professional Practice Forms i Professional Practice Resources

Abyasa, Demo (ABY123456) - Abyasa Demo 23724

- RN -

& view Participants

B Current Placement Details

WDS - Week 4 School Name Abyasa Demo School

Mentor Name Mentor, Demo

Required by: I14/10/2023 Start Date From 01/09/2023

Date To

WDS - Week 1

Dwe date: 23

WDS - Week 3
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Weekly Development summary WDS

* Pre-populated "
curriculum linked to ﬁ’{mgﬁ““' Education

SN University

i ntegrated c u rri c u lu m a n d Abyasa, Demo (ABY123456) - Abyasa Demo 23/24
ITTECF WDS - Week 1

This record IS not submitted with 9 key questions unanswered

Date 21/09/2023

Link to a placement --not linked--

e Review and reflect

s Please refer to [EHW ITE curriculum] guidance as appropriate.
| This week's key focus is:

evelopment target Black- B 1 U & B ¥ &
* Targets —what and how?
Experts

Workload and wellbeing

e Curriculum as the progress
model




N iy Edge Hill | e

I3 University | Education Wellbeing and workload

Support Wellbeing

WDS meeting each week

* Link tutor support N J
7 ™
* University service support . |

* Concerns Share workload strategies




Observation forms from start menu

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24

Astart AT n

Sarl Form

= i A oty
Select Recied Type Cservaton -

Giving subject —— -
SpeCifiC feed baCk Cumenily there are no Bems ® SOP Obsariation Form

Al Subpect Lesion Obdefvalion

LeSSO N Geography PEY Obs

Tithe: Gaography Obisrvation Foam PEY M35 =

observation — .

Link 1o & Placemant

~Ciieerse Memi- -
Hey pomnts emerging from e -
F2 2] eenraply Resaarch and Subiect Assoceation Links fThe deggrantecsl Sysocigtion snd The Bovsl Gecgraphecal $ocisty
Subject Specific Elmants Sutjecl Speoific Elements
Fehar ke a0 $ifecDve Geography fasscn” Some of the orompls may Do vl [0 Suppornt oo fesabuck Thars i3 00 reQuiramant io oomemas
Subject. Cumiculum amd ST Ga0h prompt

Pedagogical Knowiadga
5 Flanmng showy a cem proarmneyy of Ba natonal comculsm snd . bey demenasorny: | ocafionl ngededge placs knoaiedoe human and phrysacal geograpfsy

et Oipgssrturilies fon Furthes gecgraphcal tialy aned Sekdwort
Dy opmel Flanmng weniliey how chidoen vall rmalos pog i P cige and uncer g of sppeopnads geographaal by and ‘organang’ corcephy
A secian oo abonal trovdedge wppory cdhiden iz dereslop Ben o incatanal rgrededoge cang mugne plobey andoor sflanes

Sl.'r-ill.ll'ﬂ- CFidren are Lrughl apee operaiie e orodncne of Pumanpfoucal precesse makong connection o8 patoula pace’y In make anng rekecan]

A srcuae knovdecon of the place Lesghl alloun w@ereoh e of peogEn and [aces o e sddrenasd and challerged

Atange of hegh-gualty rescasrces are wied |Mags mmages coeos meda el s wpport chifdeen i Srepicpang 2 deeper urelerlandhing of geog aghecal

[ g-- it of-. - T

v Chigren are provaded mei opporiusiies 12 think oilcally aboul B pesourmes they v o find ool aboel geographecal processesioonospisiplaces

w Chigren are green e opporiundy 0 ese maps andior digetal rrappeng sofivware: (e Dagimag for Schaols) b enbify peographecal palieoes of 1o find cuf rmoese about &
pace

= Geographeal enguery i e 3 3n Spopeabs posnl n childeen s leameng when ey 3re equipped v he necessany siills and imoviedge (o lackie P enguiny
Saroeswhilly

Black -




Lesson Observation
Practice and feedback

 Edge Hill | =«

University Education

The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of teaching, as appropriate to
that week’s curriculum

Focused observation — 20 minutes to fit in with other ‘low-stakes’ opportunities.

This feedback focuses on the selected specific aspect of practice or subject specific focus, the teaching not the trainee and feels
constructive. Collecting evidence, such by as noting details of a significant interaction or moment in the lesson that can be discussed
afterwards.

Providing feedback, which includes specific praise for what worked well and constructive feedback, with a subject
specific element, leading to the setting of an appropriate goal for future development.

Feedback is dialogic. Questioning prompts are used to engage the trainee in the process of review and probe understanding of their use
of the target strategy.

(Feedback results in action plannineg — the mentor identifies further nractice or onbortunities to observe exnerts rehearse or practice



Edge Hill | - Targeted feedback

University Education

i
Se¢ |/

70

OPPORTUNITs

During the lesson, Shannon struggled to set clear expectations. Often she focused on what pupils shouldn’t do rather than
explaining what was expected or modelling how pupils should behave. For example, at one point she said: “If you're

finished, don’t just sit there talking.”

What & Why options

Option What might happen next...

1. GOAL: State expectations positively By focusing on one element of setting
rather than negatively, e.qg. “If you clear expectations, Sharon starts to
finish, start the extension.” make steady progress in her next lesson.

Be specific

. GOAL: Set clear expectations when Sharon seems to be unsure how to start
explaining tasks or introducing working towards the goal and struggles
routines, so all pupils know what to in a similar way in her next lesson.
do.

Vague goals
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v Progress Support Plan Process

including Early Conclusion

Trainee makes sufficient

progress and returns to the
curriculum

Informal Mentor Progress
additional contacts Link Support Plan
support is Tutor to is completed

provided and discuss need in Abyasa

Targets are
reviewed A further Progress Support Plan
Wlth trainee is completed building on the
. . . previous targets
within given
timeframe

recorded on for additional with trainee
WDS SUppOl't by mentor Mentor raises converns with

Link Tutor where ther is no
progress. The placement lead
will discuss next steps

with trainee

This is the process considering the trainee doesn't make sufficient progress against the EHU ITE curriculum at each

stage. At any point, the trainee can exit the Progress Support Plan process if they are meet the required
expectations.
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THANK YOU
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