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[ Initial Mentor development audit form ]
Phase/subiject Core Mentor training QA 1-4
specific briefing 2023-23 checkpoints
Teams OMNIS Section 1 with Link tutor
4 I

Bite sized mentor development units OMNIS Section 2
for those who have not completed NPQ, MA, ECF (since 2016)
Bite sized professional development units self chosen (Behaviour, Supporting Inclusive Mentoring,
Effective WDS)
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Developmental Professional Practice 2024-25
Undergraduate Y2 Primary 3-7

2ND December to 7" February

'Trainees are immensely well supported by knowledgeable and
Inspirational tutors and by highly skilled, committed mentors. '
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John Clarke- Y2 Course Heidi Winrow — Programme
Lead/Professional Practice Lead Lead/Professional Practice Lead

clarjohn@edgehill.ac.uk winrowh@edgehill.ac.uk
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Prior curriculum training

Trainees now have a knowledge of the EYFS curriculum, pedagogical approaches and classroom
practice as a result of the first-year experiences.

This year we have built upon this and have introduced all National Curriculum areas and trainees have
begun to develop their knowledge and understanding of this. They have explored subject-specific
pedagogy, classroom practice relating to the indoor and outdoor environment, explored some
associated schemes of work and begun to think of ways to make connections between different areas
of learning.

Trainees will need support in thinking about behaviour management strategies relevant to their
particular cohort of children, adaptive teaching approaches in relation to any schemes or previous
planning to meet the needs of their specific class and opportunities to teach a variety of subjects as
well as exploring core subjects in depth.

All trainees are required to deliver systematic synthetic phonics. If a trainee is placed in a Year 2 class
where phonics is no longer being taught discretely, please can this be negotiated with other year
groups to allow them to gain this experience.
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Intensive Training and Practice
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* ITAP - Questioning for assessment -
Questioning is an essential tool for
teachers; questions can be used for e ——

manY purposes, including to check
pupils’ prior knowledge, assess //\

understanding and break down

p ro b le m S CHECK UNDERSTANDING J ASSESS GROUPS EXTEND UNDERSTANDING
* Key - range of questions, extend 1 \

thlnklng, Ul.ld on vocabu!ary, ASK FOR PROOF COLD CALL \PROBING

]gncou ra g? higher level skillsand WAIT TIME HINGE QUESTIONS SUBJECT LANGUAGE

ormatively assess : d : |
» Working on foundation subjects with SELF-REPORT ASKING FOR VOLUNTEERS

LEADING TAKING THE FIRST ANSWER

small groups to rehearse

Feedback to trainees in WDS and in
lesson observations
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The Edge Hill ITE Curriculum
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Undergraduate Year 2 Full
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To make progress, trainees need to demonstrate what they know and know
week in relation to their weekly EHU ITE curriculum components .

how to each
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Trainees themselves need to demonstrate evidence that they know more and remember more of their ITE
curriculum and that they can put this into practice.

Support for Behaviour Management Training - rules, routines and positive classroom management and presence

Lesson planning - principles, importance of working memory, meta cognitive approaches, balancing exposition, repetition,
practice and retrieval of critical knowledge and skills.

Professional behaviours collaboration to support pupils, key role of working collaboratively with expert colleagues,
including experienced and effective teachers and subject specialists in schools.

Consideration of SEND, disadvantaged backgrounds and mental health.
The principles of adaptive teaching (as opposed to the use of differentiated tasks).

The importance of subject specific knowledge and training, including sequencing a coherent curriculum,
following school models.

Explanations - clear instructions, modelled at key points and able to check pupil’s understanding of instructions
before a task begins

Scaffolding - Guides, scaffolds and worked examples can help pupils apply nhew ideas, but should be gradually
removed as pupil expertise increases
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Phase Developmental
Minimum hours in classrooms A minimum of 15 hours (on average 3 per day) per week, taking_nto accoupt the trainee prior knowledge
(including observing, teaching, co- and experience.
teaching each week.)
Mentoring - Minimum hours of 1.5 hours. (This includes your weekly observation and weekly development meeting)
mentoring each week
. Systematic synthetic Core subjects Physical Education Foundation
Sl..lb]El:‘.‘t coverage phonics: A sequence of Subjects
All tralne?s must have an A minimum of three mathemqti:ai Science A minimum of one
opportunity to plan, teach and sessions with & and English sessions | session A minimum of four
assess group/groups foundation subjects.
CFTar iR Support an extra-curricular Suppﬁ_rt an aaa;mbly or Atten.d pupil progress School trip including
club collective warship. meetings risk assessments
. Supervise play times Set homework School events such as
Parents evening or event
i world book day/sports
and report writing day
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Weekly cycle for mentoring: WDS

Using the curriculum, review the content for that week with your trainee.
Focussing just on the curriculum reduces the cognitive load and provides
a clear focus for the trainee learning that week.

Using the questions provided on the WDS, question and probe the trainee
to review their prior learning. Use this to inform the plan for the
opportunities they will need that week to practise.

|dentify opportunities for the trainee to observe and questions experts in
line with the curriculum that week and based on their prior learning (point
2) and include this on the WDS.

|dentify opportunities for the trainee to practice and receive feedback in
line with the curriculum for that week and include this on the WDS.

In the next mentor meeting, review the progress against the curriculum
(using the questions) and record on the WDS. Start cycle for the next
week at step 1.
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Education Trainee progress: Abyasa

Edge Hill

 University Education

Receive log in and password

Home screen
Welcome
e Change password

L) & Recently Modified Trainee Forms 0 Bl Main Activities of This Week

Dashboard

* Trainee details

* Professional practice forms
* Reminders

e Attendance
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Abyasa, Demo (ABY1234506) - Abyasa Demo 23 /24

- RIS -

@ view Participants

B Current Placement Details

School Name Abyasa Demo School

WDS - Week 4

Mentor Name Mentor, Demo

Required by: 14/10/2023 Start Date From 01/09/2023
20/12/2023 -

'@ 1|

Date To

= 21/009/2023

wWDSs - Week 3
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Pre-populated

curriculum linked to
integrated curriculum and
ITTECF

Review and reflect

Targets —what and how?
Experts

Workload and wellbeing

Curriculum as the progress
model

Weekly Development summary WDS

3474 Edge Hill | .o
%Uni%grsity Education

WDS - Week 1

This

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24

record IS not submitted with 9 key questions unanswered,

Date 21/09/2023

Link to a placement --not linked--

T Please refer to [EHU ITE curriculum] guidance as appropriate.
| This week's key focus is:
Back- o |r|y/m | ®m|e| &

This.
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Support Wellbeing

* WDS meeting each week

* Link tutor support - v
T Ty
* University service support . |

* Concerns Share workload strategies




Observation forms from start menu

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24
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Observation forms from start menu

Aabhyasa, Dermo (ABY123456) - Abhyvasa Dermo 235024
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Lesson Observation
Practice and feedback

Edge Hill | oo

\ University Education

The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of teaching, as appropriate to
that week’s curriculum

Focused observation — 20 minutes to fit in with other ‘low-stakes’ opportunities.

This feedback focuses on the selected specific aspect of practice or subject specific focus, the teaching not the trainee and feels
constructive. Collecting evidence, such by as noting details of a significant interaction or moment in the lesson that can be discussed
afterwards.

Providing feedback, which includes specific praise for what worked well and constructive feedback, with a subject
specific element, leading to the setting of an appropriate goal for future development.

Feedback is dialogic. Questioning prompts are used to engage the trainee in the process of review and probe understanding of their use
of the target strategy.

(Feedback results in action nlannineg — the mentor identifies further nractice or onnortunities to observe exnerts. rehearse or practice
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Edge Hill University Approach to Assessment

University : ; University % Professional

Module Progress Reflective
Assessment : Review VIVA

Earmatiia Ciirmmative >
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including Early Conclusion
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Trainee makes sufficient

progress and returns to the

curriculum
Informal Mentor
additional contacts Link Progress Targets are

support is Tutor to SUppOl"t Plan reviewed A further Progress Support Plan
prO\Eiged and diSCUSS need iS Completed Wlth trainee is completed building on the

previous targets

recorded on for additional \ﬁthn:g:;re “{;m}é'n\ﬁn
WDS support

Mentor informs the trainee
they must conclude early. A
DPM is organised by

the placement lead to discuss
next steps with trainee

This is the process considering the trainee doesn't meet the standards at each stage. At any point, the trainee can
exit the Progress Support Plan process if they are meet the required expectations.
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THANK YOU

We wish you an enjoyable
mentoring experience,
supporting the teachers of
the future.

Ya%4 Edge Hill

72 University
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