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 Link Tutor

 Mentor Space
o Mentor Space

 ABYASA guidance

 Email: FoEMentoring@edgehill.ac.uk
o (case sensitive) 

Questions and Contacts

https://sites.edgehill.ac.uk/mentorspace/
https://sites.edgehill.ac.uk/mentorspace/files/2024/10/PEY-Abyasa-Mentor-Guidance-2024-v2.pdf
mailto:FoEMentoring@edgehill.ac.uk


Mentor development 2024 
linked to DFE funding

Initial Mentor development audit form

Phase/subject 
specific briefing

Teams

Core Mentor training
2023-25

OMNIS Section 1

QA 1-4 
checkpoints

with Link tutor

Record of mentor hours for DFE July 2025
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QA 1-4 mentor development

QA 1: Wellbeing development focus (Teams meeting week before or week 1)

QA 2: Effective use of WDS  focus(Teams meeting week 2 or 3)

QA 3: Subject specific feedback and target setting development focus (School visit face to 
face any time after QA2)

QA 4:  Impact of mentor development focus (Final week of professional practice)
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Developmental Professional Practice 2024-25
Undergraduate Y2 Primary 3-7

2ND December to 7th February

'Trainees are immensely well supported by knowledgeable and 
inspirational tutors and by highly skilled, committed mentors. '



John Clarke– Y2 Course 
Lead/Professional Practice Lead

clarjohn@edgehill.ac.uk

Heidi Winrow – Programme 
Lead/Professional Practice Lead

winrowh@edgehill.ac.uk
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Trainees now have a knowledge of the EYFS curriculum, pedagogical approaches and classroom 
practice as a result of the first-year experiences.
This year we have built upon this and have introduced all National Curriculum areas and trainees have 
begun to develop their knowledge and understanding of this. They have explored subject-specific 
pedagogy, classroom practice relating to the indoor and outdoor environment, explored some 
associated schemes of work and begun to think of ways to make connections between different areas 
of learning.
Trainees will need support in thinking about behaviour management strategies relevant to their 
particular cohort of children, adaptive teaching approaches in relation to any schemes or previous 
planning to meet the needs of their specific class and opportunities to teach a variety of subjects as 
well as exploring core subjects in depth.
All trainees are required to deliver systematic synthetic phonics. If a trainee is placed in a Year 2 class 
where phonics is no longer being taught discretely, please can this be negotiated with other year 
groups to allow them to gain this experience.

Prior curriculum training



• ITAP – Questioning for assessment - 
Questioning is an essential tool for 
teachers; questions can be used for 
many purposes, including to check 
pupils’ prior knowledge, assess 
understanding and break down 
problems. 

• Key – range of questions, extend 
thinking, build on vocabulary, 
encourage higher level skills and 
formatively assess

•  Working on foundation subjects with 
small groups to rehearse

• Feedback to trainees in WDS and in 
lesson observations 

Intensive Training and Practice



School Based 
Strand & 

Subject  Comp
onent Tracker

The Edge Hill ITE Curriculum

To make progress, trainees need to demonstrate what they know and know how to each 
week in relation to their weekly EHU ITE curriculum components .



Developmental 
expectations : ITTECF

Trainees themselves need to demonstrate evidence that they know more and remember more of their ITE 
curriculum and that they can put this into practice.

Support for Behaviour Management Training – rules, routines and positive classroom management and presence

Lesson planning – principles, importance of working memory, meta cognitive approaches, balancing exposition, repetition, 
practice and retrieval of critical knowledge and skills.

Professional behaviours collaboration to support pupils, key role of working collaboratively with expert colleagues, 
including experienced and effective teachers and subject specialists in schools.

Consideration of SEND, disadvantaged backgrounds and mental health.
The principles of adaptive teaching (as opposed to the use of differentiated tasks).

The importance of subject specific knowledge and training, including sequencing a coherent curriculum, 
following school models.
Explanations – clear instructions, modelled at key points and able to check pupil’s understanding of instructions 
before a task begins
Scaffolding - Guides, scaffolds and worked examples can help pupils apply new ideas, but should be gradually 
removed as pupil expertise increases



Professional practice expectations 3-7



Weekly cycle for mentoring: WDS 

1. Using the curriculum, review the content for that week with your trainee. 
Focussing just on the curriculum reduces the cognitive load and provides 
a clear focus for the trainee learning that week.

2. Using the questions provided on the WDS, question and probe the trainee 
to review their prior learning. Use this to inform the plan for the 
opportunities they will need that week to practise.

3. Identify opportunities for the trainee to observe and questions experts in 
line with the curriculum that week and based on their prior learning (point 
2) and include this on the WDS.

4. Identify opportunities for the trainee to practice and receive feedback in 
line with the curriculum for that week and include this on the WDS.

5. In the next mentor meeting, review the progress against the curriculum 
(using the questions) and record on the WDS. Start cycle for the next 
week at step 1.



Trainee progress: Abyasa

Receive log in and password

Home screen
Welcome
• Change password

Dashboard
• Trainee details
• Professional practice forms
• Reminders
• Attendance



Trainee Timeline



• Pre-populated 
curriculum linked to 
integrated curriculum and 
ITTECF

• Review and reflect

• Targets – what and how? 
Experts

Workload and wellbeing

• Curriculum as the progress 
model

Weekly Development summary WDS



Workload and 
wellbeingHow and who?

• WDS meeting each week

• Link tutor support

• University service support

• Concerns

Wellbeing and workload
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Lesson
observation

Primary

Giving subject 
specific feedback
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Lesson
observation
forms. 

Early Years



Lesson Observation

The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of teaching, as appropriate to 
that week’s curriculum

Focused observation – 20 minutes to fit in with other ‘low-stakes’ opportunities.

This feedback focuses on the selected specific aspect of practice or subject specific focus, the teaching not the trainee and feels 
constructive. Collecting evidence, such by as noting details of a significant interaction or moment in the lesson that can be discussed 
afterwards.

Providing feedback, which includes specific praise for what worked well and constructive feedback, with a subject 
specific element,  leading to the setting of an appropriate goal for future development.

Feedback is dialogic. Questioning prompts are used to engage the trainee in the process of review and probe understanding of their use 
of the target strategy.

Feedback results in action planning – the mentor identifies further practice or  opportunities to observe experts, rehearse or practice 
   

Practice and feedback



Curriculum as the progress model



Informal 
additional 
support is 

provided and 
recorded on 

WDS

Mentor 
contacts Link 

Tutor to 
discuss need 

for additional 
support

Progress 
Support Plan 
is completed 
with trainee 
by mentor

Targets are 
reviewed 

with trainee 
within given 
timeframe

Progress Support Plan Process 
including Early Conclusion

This is the process considering the trainee doesn't meet the standards at each stage. At any point, the trainee can 
exit the Progress Support Plan process if they are meet the required expectations.

A further Progress Support Plan 
is completed building on the 
previous targets

Mentor informs the trainee 
they must conclude early. A 
DPM is organised by 
the placement lead to discuss 
next steps with trainee

Trainee makes sufficient 
progress and returns to the 
curriculum



THANK YOU

We wish you an enjoyable 
mentoring experience, 
supporting the teachers of 
the future.
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