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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education (AY 24/25)

‘Working creatively with others to enhance life chances’

This form should be completed by the mentor during the Weekly Mentor Meeting.


	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	INTRODUCTORY 

	Name of Link Tutor
	
	Name of setting
	

	Course
	PGDIT in Further Education and Skills 
	Week number
	14

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
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	Summary: In Chapter 4 of this book, Brooks (2016) explores how teachers' identities are influenced by the subjects and educational phases they teach. Brooks discusses the dynamic relationship between a teacher’s subject expertise and their sense of professional identity, arguing that the discipline a teacher specialises in can shape their teaching approach, values, and interactions with students. The chapter also highlights how different educational phases (e.g., primary vs. secondary) require teachers to adapt their subject knowledge and pedagogical approaches to suit the developmental needs of their students. Brooks emphasizes that a strong subject and phase identity can serve as a “professional compass,” guiding teachers through the challenges of their roles and promoting authenticity in their practice.

Limitations: The chapter has limited empirical evidence and is primarily theoretical, with limited research to support Brooks’ arguments. This may make the concepts more challenging to apply practically without further real-world examples or studies. There is also a lack of focus on cross-disciplinary teaching in that Brooks does not extensively cover how subject identity in interdisciplinary contexts, which is increasingly relevant in modern educational settings where subjects are often integrated.  The chapter's ideas may not fully account for differences across educational systems or cultural contexts.

Reference: Brooks, C. (2016), Teacher Subject Identity in Professional Practice: Teaching with a Professional Compass, Routledge, Chapter 4 Subject and Phase Identity, pp. 49-59.

	Support for mentors with the curriculum focus
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	This link discusses collaborative planning in a college setting 
02.-Cambridge-Regional-College-Collaborative-planning-as-a-tool-for-teacher-professional-development.pdf

Published by the DfE this document looks at how FE established good practice in remote and blended learning 
https://www.gov.uk/government/publications/remote-and-blended-learning-good-practice-fe-colleges 

	

Curriculum for the week
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	This week trainees should have demonstrated that they know:
	Y/N


	
	1. How collaboration with peers/mentors works when planning to teach a lesson within their own subject specialism. 

2. The principles of teaching and learning in relation to behaviour, such as emotional, cognitive and social factors. 

3. The importance of subject knowledge in motivating students, teaching effectively and being able to identify gaps in the conceptual, processual, and content demands of their own subject specialism.
	

	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	1. Underpin the principles of teaching and learning and the benefits for professional practice using research and strategies learned.

2. Contribute to a discussion on teaching and learning principles so they can share their experiences.

3. Identify areas of development within their own subject knowledge and create an action plan to address these.

	

	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1. Explain the strengths and weaknesses of collaborating with colleagues when planning a sequence of learning.
Mentor summary of trainee response:


Q2. Why do we need to consider students’ prior knowledge and understanding when planning a scheme of learning?
Mentor summary of trainee response:


Q3. What are the essential skills, knowledge and concepts needed in your subject area? How are learners supported in knowing these concepts within your subject?
Mentor summary of trainee response:


Q4: Has the trainee has demonstrated the appropriate professional behaviours required of those training to teach? Y/N (if N, please provide details)


	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being
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	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress
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	Based on the curriculum for this week, which skill(s) need(s) development?
	How, where, and/or when could the trainee observe, practice and/or receive feedback on these skills?

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum and has demonstrated appropriate professional behaviours.
☐  Yes, trainee is making sufficient progress through the curriculum, but they have required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum and/or has not displayed the appropriate professional behaviours. A Progress Support Plan should be considered. 



	Mentor (name)

	

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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