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Initial Mentor development audit form

Phase/subject 
specific briefing

Teams

Core Mentor training
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OMNIS Section 1

QA 1-4 
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with Link tutor

Record of mentor hours for DFE July 2025

Presenter Notes
Presentation Notes
Outstanding because of mentor support for trainees and their understanding of the curriculum, progress against the curriculum, subject specific feedback and target setting.

Changes due to DFE 2024 compliancy changes, trying to keep this as manageable but meaningful as possible. 

Non negotiables for ALL mentors 1, Complete Mentor Audit 2. Core (no need to repeat if did this last year), phase and QA points

Bite sized units to support mentor development in aspects that will support mentoring and trainees here at EHU- link to practice.  ALL will be tracked and recorded so that at end of year you will have a print out of your mentoring and if in England can use this for DFE funding claim. Per Mentor per provider – so only once can you claim. 
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QA 1-4 mentor development

QA 1: Wellbeing development focus (Teams meeting week before placement or in week 1)

QA 2: Effective use of WDS  focus(Teams meeting week 2 or 3)

QA 3: Subject specific feedback and target setting development focus (School visit face to 
face any time after QA2)

QA 4:  Impact of mentor development focus (Final week of professional practice)

Presenter Notes
Presentation Notes
One of main reasons for outstanding judgement was mentor development and support at QA points, which ensure high quality mentoring for all trainees.
Continue this this year, but also capitalise on opportunities at each point for development/training within the focus. 

QA 1: Wellbeing development focus (Teams meeting week before or week 1) 
Check  mentor contact details and expertise.  Mentor development ie  Initial Mentor Assessment,  professional development opportunities and requirements
Arrangements for any additional support for trainee (for example, if the trainee has a Student Support Plan)
Wellbeing development focus: Positive, professional relationship creation to meet individual training needs.  Induction includes key information ie safeguarding, behaviour, staff code of conduct. Induction checklists on Mentor Space.  

QA 2: Effective use of WDS  (Teams meeting week 2 or 3)
1. Feedback on effective use of WDS: WDS development focus. Consider if the weekly formative discussion of the progress the trainee has made that week in relation to their curriculum and in relation to their professional behaviours is being captured on the WDS form by mentor. 
2, Discuss any emerging mentor or trainee support needs . 
 
QA 3: Subject specific feedback and target setting development focus (School visit face to face any time after QA2) 
Joint lesson observation and observation of the feedback to trainee. Feedback from Link Tutor to support mentors to identify strengths and signpost resources/areas to develop to impact on  mentor development and trainee progress.
Subject specific feedback and target setting development focus: Discuss with trainee and mentor the feedback and developmental targets set, which are linked to the curriculum and focus on the trainee’s progress and on their impact on pupil learning. Targets will also relate to the trainee’s subject and curriculum knowledge through the subject component trackers and strand components which are linked to pedagogic understanding.

QA 4:  Impact of mentor development focus (Final week of professional practice)
1. Trainee outcome confirmed and celebrated. Identify trainee targets. 
2. Evaluate and review impact of mentor development.  
Impact of mentor development: Discuss with mentor the impact of their mentor development with key questions regarding support, training, practice and feedback 
 

 

 

Key Mentoring Skills 

Modelling  

Observation & Feedback  

Target setting – opportunities to observe expert colleagues, practice - take exceptional trainees to the next level and support trainees who are struggling. 

Assessment  

Managing challenge and potential conflict 

Effective communication 

Workload and wellbeing (may come into Professional Behaviours)  

Meeting the training/mentoring needs of different trainee 
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Developmental Professional Practice 2024-25
PGCE

Mon 6th Jan 2025 – Fri 7th March 2025

'Trainees are immensely well supported by knowledgeable and 
inspirational tutors and by highly skilled, committed mentors. '



Meet the team
Sharon Stelling

Primary PGCE Course 
Lead

(Ormskirk) 

Primary PGCE 
Strategic Lead

Virginia Kay
PPQL

Emma Dickinson
Primary PGCE Course 

Lead
(Holy Cross) 
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• Introductory professional practice (7 weeks) successfully completed
• PGCE is a steep learning curve – emphasis is on progress at this 

stage
• Some students have progressed from last placement with support
• Engaged in level 7 study: critically evaluating a planned lesson 

sequence & demonstrating understanding of academic research
• Core and foundation subjects alongside professional studies, which 

includes planning, assessment, EAL, EDI, SEND, adaptive teaching 
and behaviour management. 

Prior curriculum training



• Key foundational knowledge - students have completed their first three 
ITaP topics around:

                                          Professional Behaviours 
                                Transitions/Behaviour Management
                  Systematic Synthetic Phonics
• Mentor expectations - trainees should have developed some confidence in 

their knowledge of the ITaP topics and will have had chance to put their 
learning into practice on the introductory placement.  This can now be 
developed through professional dialogue and additional opportunities to 
practice their skills in these areas with the children.

• Trainees are asked to seek constructive feedback on these areas as part of 
mentor/link tutor observations and their own continual professional 
development.

Intensive Training and Practice

Presenter Notes
Presentation Notes
ITaPs are  designed to include elements of intense training at the university with expert theoretical input by university tutors, partnership experts, lead mentors or lead practitioners. 
They identify the specific pivotal practice that will be developed and crucially how this is linked to the overall intended curriculum and sequence of learning. They have been designed to include the following elements;
Critical analysis of teaching and materials linked to theory and the evidence base.
Expert modelling and deconstruction of pivotal practice and components
Deliberate practice by trainees with multiple opportunities for expert feedback
Implementation of the component in simulation, digital or real scenarios
Assessment and target setting for further development



School Based 
Strand & 

Subject  Component 
Trackers

The Edge Hill ITE Curriculum

To make progress, trainees need to 
demonstrate their knowledge and 

practical understanding each week in 
relation to their weekly EHU ITE 

curriculum components.  This is done 
through the Weekly Development 

Summaries (WDS)

Presenter Notes
Presentation Notes
Expectations 

Trainee use electronically – bring to each weeks WDS meeting – training plan, subject specific component tracker and WDS for each week
The ITE training curriculum sequences  for trainees is part of a subject- and phase-specific curriculum that is purposefully integrated across the centre- and placement-based settings. 



School-based EHU ITE curriculum

Strand component tracker 

These targets cover the broad 
areas of the professional skill-set 
of a teacher and form the basis 
of the WDS meetings each week

Presenter Notes
Presentation Notes
Expectations 

Trainee print off/use electronically – bring to each weeks WDS meeting – training plan, component tracker and WDS for each week
The ITE training curriculum sequences  for trainees is part of a subject- and phase-specific curriculum that is purposefully integrated across the centre- and placement-based settings. 



School-based EHU ITE curriculum

Core component tracker

These core curriculum 
targets can be used to 

supplement the trainee’s 
learning each week, 
particularly in lesson 

observations.  They are 
also a useful focus for 

planning and professional 
dialogue to ensure that a 

broad and balanced 
curriculum is in place for 
the trainee’s learning and 

development.



School-based EHU ITE curriculum

Foundation component 
tracker

Again, these foundation subject 
targets can be used to 

supplement the trainee’s 
learning each week, as relevant.  

They are a useful focus for 
observation, planning and 

professional dialogue.

We also ask that trainees print 
this off and highlight 

areas/subjects covered for their 
own record. 



Developmental expectations : 
ITTECF

Trainees themselves need to demonstrate evidence that they know more and remember more of their ITE 
curriculum and that they can put this into practice.

Support for Behaviour Management Training – rules, routines and positive classroom management and presence

Lesson planning – principles, importance of working memory, meta cognitive approaches, balancing exposition, repetition, practice and retrieval of critical 
knowledge and skills.

Professional behaviours collaboration to support pupils, key role of working collaboratively with expert colleagues, including experienced and effective 
teachers and subject specialists in schools.

Consideration of SEND, disadvantaged backgrounds and mental health.

The principles of adaptive teaching (as opposed to the use of differentiated tasks).

The importance of subject specific knowledge and training, including sequencing a coherent curriculum, following school models.

Explanations – clear instructions, modelled at key points and able to check pupil’s understanding of instructions before a task begins

Scaffolding - Guides, scaffolds and worked examples can help pupils apply new ideas, but should be gradually removed as pupil expertise increases

Presenter Notes
Presentation Notes
ITTECF underpins our EHU ITE curriculum and training, and we go beyond this to support trainees with an ambitious curriculum. These are some of the focus from ITTECF for introductory placement,

Trainees are at an early development stage . 



5-11 Professional practice expectations

13

Presenter Notes
Presentation Notes
Mentors should ensure that trainees have regular opportunities to observe and collaborate with experts, practice pedagogical approaches, receive regular purposeful feedback, observe, and be observed. 
 
The table below sets out guidance for the number of hours trainees should be engage in teaching activity per week on each of the three phases to ensure they have sufficient opportunity to practise, be observed, and receive feedback. When not engaged in teaching or support activities within their base classroom it is expected that trainees have opportunities to observe or support other experts across the setting and work within their component grids. Time for planning preparation and assessment equivalent to 20% should be built in across the week but should be school based.
 




Curriculum as the progress model

Presenter Notes
Presentation Notes
Curriculum as the progress model underpins assessment process. 
Ongoing formative assessment of trainees focuses on whether trainees are gaining, applying and refining the knowledge and skills set out in the ITE curriculum, paying particular attention to subject-specific dimensions. 
Ongoing assessment enables reflection of what trainees know, understand and can do. Opportunities weekly in WDS at University and on professional practice to review, reflect and to celebrate strengths and learning, but also diagnose deficits and close gaps by responding.



Weekly cycle for mentoring: WDS 

1. Using the curriculum, review the content for that week with your trainee. 
Focussing just on the curriculum reduces the cognitive load and provides 
a clear focus for the trainee learning that week.

2. Using the questions provided on the WDS, question and probe the trainee 
to review their prior learning. Use this to inform the plan for the 
opportunities they will need that week to practise.

3. Identify opportunities for the trainee to observe and questions experts in 
line with the curriculum that week and based on their prior learning (point 
2) and include this on the WDS.

4. Identify opportunities for the trainee to practice and receive feedback in 
line with the curriculum for that week and include this on the WDS.

5. In the next mentor meeting, review the progress against the curriculum 
(using the questions) and record on the WDS. Start cycle for the next 
week at step 1.

Presenter Notes
Presentation Notes
Best use of weekly development meeting

Set aside a time
Look at Strand and subject specific components 
Using the curriculum, review the content for that week with your trainee. Focus on the curriculum reduces the cognitive load and provides a clear focus for the trainee learning that week.

Using the questions provided on the WDS, question and probe the trainee to review their prior learning. Use this to inform the plan for the opportunities they will need that week to practise.

Identify opportunities for the trainee to observe and questions experts in line with the curriculum that week and based on their prior learning (point 2) and include this on the WDS.

Identify opportunities for the trainee to practice and receive feedback in line with the curriculum for that week and include this on the WDS.

In the next mentor meeting, review the progress against the curriculum (using the questions) and targets set last week. Record on the WDS. Start cycle for the next week at step 1.


Cycle 




Trainee progress: Abyasa

Receive log in and password

Home screen
Welcome
• Change password

Dashboard
• Trainee details
• Professional practice forms
• Reminders
• Attendance

Presenter Notes
Presentation Notes
Abyasa is the platform for recording trainee progress by mentors, which Link tutors and trainees can both see and access.

You will receive an email from education partnership with Abyasa log in 

Log in with the link  - other user

Home screen Log in and change password�




Trainee Timeline

Presenter Notes
Presentation Notes
2 aspects of mentoring each week - these are the mentor requirements and agreed in the Partnership agreement. 
They will appear on the timeline for WDS and you can choose lesson observation from scheduled/unscheduled observations

WDS

Lesson observations (not in week 1 or final week) but there should be 6 in total – one each week



• Pre-populated 
curriculum linked to 
integrated curriculum and 
ITTECF
Review and reflect

• Targets – what and how? 
Experts

Workload and wellbeing

• Curriculum as the progress 
model

Weekly Development summary WDS

Presenter Notes
Presentation Notes
WDS
Lesson observations 
Click on these to open up and complete or to go back in and see what is already recorded

Text changes colour as you click next

Pre-populated curriculum linked to integrated curriculum and ITTECF

Review and reflect on the EHU curriculum, trainee knowledge and progress against targets set 

Question, link to prior knowledge, experiences

Targets – what and how?
Focused, deliberately chosen opportunities to observe expert colleagues. Planned and selected by the mentor as instructional opportunities.��Workload and wellbeing – every week an important conversation, sharing strategies and examples of best practice �
Curriculum as the progress model - making sufficient progress against that weeks EHU curriculum?







Workload and 
wellbeingHow and who?

• WDS meeting each week

• Link tutor support

• University service support

• Concerns

Wellbeing and workload

Presenter Notes
Presentation Notes
Positive relationships

Promoting positive relationships helps mentees learn to work collaboratively and integrate into school life. 
Positive working relationships are also an essential driver of wellbeing and retention. 
Important relationships are likely to include those with other teachers, teaching assistants and parents, as well as relationships beyond the school, for example via subject networks. 
Mentors can promote positive relationships by modelling positive interactions, facilitating introductions with other members of staff and encouraging participation in school-wide activities.
Model a healthy work-life balance including appropriate timings of emails, communications, and work requests. Provide a timetable which focuses on opportunities to develop through the curriculum, rather than working to a specific teaching load/number of hours.Model to trainees how to manage the workload of a teacher. For example, by making use of a marking timetable to deal with busy periods of marking activity.

By anticipating pressure points, mentors can protect their mentees’ wellbeing and help them develop. 
Mentors anticipate pressure points when then they foresee potential challenges, conflicts, or areas of stress that the mentee might face during their training year. 
Common pressure points might relate to working with a new class, managing workload following a timetable increase or teaching different subjects/taking responsibility for more transitions in whole school context. By identifying these pressure points early on, mentors can proactively provide support, guidance, and strategies to help mentees navigate these challenges effectively. Deliver and support with our curriculum in line with where the trainee is at in their ITE journey noting their status as novice teachers.

Sharing workload strategies can increase wellbeing by ensuring that mentees understand how to use their time efficiently. Mentors can help their mentees by drawing on their own experiences and expertise to help the mentee develop systems, routines, and approaches that enable them to handle the demands of their job effectively without becoming overwhelmed. Common focus areas might include: time management, e.g. using planners; curriculum and lesson planning; marking; and, working effectively with teaching assistants
Discuss workload and well-being strategies each week in the mentor meeting and record the discussion on the WDS.


Discuss any concerns about workload and well-being with the trainee and their Link Tutor. This enables the Link Tutor to provide an appropriate support.
Signpost trainees to the support available via the Edge Hill Well-being team where you have concerns https://www.edgehill.ac.uk/departments/support/studentservices/wellbeing 



Lesson Observation

The mentor will observe the trainee’s practice each week (apart from first and last week), focusing on a particular 
technique, strategy or component of teaching, as appropriate to that week’s curriculum

Focused observation – 20 minutes to fit in with other ‘low-stakes’ opportunities.

This feedback focuses on the selected specific aspect of practice or subject specific focus, the teaching not the trainee 
and feels constructive. Collecting evidence, such by as noting details of a significant interaction or moment in the lesson 
that can be discussed afterwards.

Providing feedback, which includes specific praise for what worked well and constructive feedback, with a subject 
specific element,  leading to the setting of an appropriate goal for future development.

Feedback is dialogic. Questioning prompts are used to engage the trainee in the process of review and probe 
understanding of their use of the target strategy.

Feedback results in action planning – the mentor identifies further practice or  opportunities to observe experts, 
rehearse or practice needed to make progress.

Practice and feedback

Presenter Notes
Presentation Notes
Point 1 - Sherrington and Caviglioli (2021) argue that mentors need to ‘call your shots’ and make the focus of the observation clear beforehand.You will be formally observed at least once by your mentor across this practice.


Range of observations from across subject specific and can be supported by experts ie phonics lead
Mentors to upload to Abyasa each week
Choose the subject specific observation template from dashboard  - core subjects on generic, foundation and SSP have their own format with prompts and links to subject specific supporting docs.
Subject specific component trackers will support focus.  
Exemplar lesson observations, videos and written Feedback Prompts for every subject available to support you in writing 'subject specific' feedback on Mentor Space

Link the subject specific expectations and opportunities to learn how to... in School based learning
Opportunities to observe experts, rehearse or practice


Identify good practice in the school and allow the student to observe.
Allow the student to observe the same thing at different ages/by different teachers.
Encourage the student to be discerning and to ask questions.  Ask for their feedback.
Watch a teacher together.  Commentate as they teach.
Plan in observations beyond the classroom (transitions, playground duty, communicating with parents).
Record a lesson to watch back together.
Make explicit anything you do implicitly.Team teach – take different parts of the lesson. Teach together.  Take different components of the lesson (subject knowledge vs behaviour management)
Allow them to teach elements of a lesson – particularly if this is a focus or a problem area.
Teach without technology - remove it for a lesson or a period of time.
Record a lesson and reflect back on it.  Link it to their targets.
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Lesson
observation

Primary

Giving subject 
specific feedback

Presenter Notes
Presentation Notes
Choose the subject specific observation template from dashboard  - core subjects on generic, foundation and SSP have their own format with prompts and links to subject specific supporting docs.
Subject specific component trackers will support focus. 


Exemplar lesson observations, videos and written Feedback Prompts for every subject available to support you in writing 'subject specific' feedback on Mentor Space


Link the subject specific expectations and opportunities to learn how to... in School based learning
Opportunities to observe experts, rehearse or practice




Targeted feedback

During the lesson, Shannon struggled to set clear expectations. Often she focused on what pupils shouldn’t do rather than 
explaining what was expected or modelling how pupils should behave. For example, at one point she said: “If you’re 
finished, don’t just sit there talking.”

Presenter Notes
Presentation Notes
Teach a phonics lesson
Teach a phonics lesson with a focus on applying the learning of the phoneme 
Observe a maths specialist
Observe how a maths specialist using concrete resources to support the children’s mathematical reasoning




Informal 
additional 
support is 

provided and 
recorded on 

WDS

Mentor 
contacts Link 

Tutor to 
discuss need 

for additional 
support

Progress 
Support Plan 
is completed 
with trainee 
by mentor

Targets are 
reviewed 

with trainee 
within given 
timeframe

Progress Support Plan Process 
including Early Conclusion

This is the process considering the trainee is not making progress. At any point, the trainee can exit the Progress 
Support Plan (PSP) process if they are meet the required expectations.

A further Progress Support Plan 
is completed building on the 
previous targets

Mentor informs the trainee 
they must conclude early. A 
DPM is organised by 
the placement lead to discuss 
next steps with trainee

Trainee makes sufficient 
progress and returns to the 
curriculum

Link Tutor to inform PPQL of student 
needing additional support

Presenter Notes
Presentation Notes

Any concerns raise with LINK TUTOR at earliest point and put in place a progress support plan.
There should be no surprises for the trainees as discussions will be open and professional if trainee is not making sufficient progress 
Link tutors should inform the PPQL at the earliest opportunity that the student is requiring additional support.



THANK YOU

Presenter Notes
Presentation Notes
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