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Presenter Notes
Presentation Notes
Outstanding because of mentor support for trainees and their understanding of the curriculum, progress against the curriculum, subject specific feedback and target setting.

Changes due to DFE 2024 compliancy changes, trying to keep this as manageable but meaningful as possible. 

Non negotiables for ALL mentors 1, Complete Mentor Audit 2. Core (no need to repeat if did this last year), phase and QA points

Bite sized units to support mentor development in aspects that will support mentoring and trainees here at EHU- link to practice.  ALL will be tracked and recorded so that at end of year you will have a print out of your mentoring and if in England can use this for DFE funding claim. Per Mentor per provider – so only once can you claim. 
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Presenter Notes
Presentation Notes
One of main reasons for outstanding judgement was mentor development and support at QA points, which ensure high quality mentoring for all trainees.
Continue this this year, but also capitalise on opportunities at each point for development/training within the focus. 

QA 1: Wellbeing development focus (Teams meeting week before or week 1) 
Check  mentor contact details and expertise.  Mentor development ie  Initial Mentor Assessment,  professional development opportunities and requirements
Arrangements for any additional support for trainee (for example, if the trainee has a Student Support Plan)
Wellbeing development focus: Positive, professional relationship creation to meet individual training needs.  Induction includes key information ie safeguarding, behaviour, staff code of conduct. Induction checklists on Mentor Space.  

QA 2: Effective use of WDS  (Teams meeting week 2 or 3)
1. Feedback on effective use of WDS: WDS development focus. Consider if the weekly formative discussion of the progress the trainee has made that week in relation to their curriculum and in relation to their professional behaviours is being captured on the WDS form by mentor. 
2, Discuss any emerging mentor or trainee support needs . 
 
QA 3: Subject specific feedback and target setting development focus (School visit face to face any time after QA2) 
Joint lesson observation and observation of the feedback to trainee. Feedback from Link Tutor to support mentors to identify strengths and signpost resources/areas to develop to impact on  mentor development and trainee progress.
Subject specific feedback and target setting development focus: Discuss with trainee and mentor the feedback and developmental targets set, which are linked to the curriculum and focus on the trainee’s progress and on their impact on pupil learning. Targets will also relate to the trainee’s subject and curriculum knowledge through the subject component trackers and strand components which are linked to pedagogic understanding.

QA 4:  Impact of mentor development focus (Final week of professional practice)
1. Trainee outcome confirmed and celebrated. Identify trainee targets. 
2. Evaluate and review impact of mentor development.  
Impact of mentor development: Discuss with mentor the impact of their mentor development with key questions regarding support, training, practice and feedback 
 

 

 

Key Mentoring Skills 

Modelling  

Observation & Feedback  

Target setting – opportunities to observe expert colleagues, practice - take exceptional trainees to the next level and support trainees who are struggling. 

Assessment  

Managing challenge and potential conflict 

Effective communication 

Workload and wellbeing (may come into Professional Behaviours)  

Meeting the training/mentoring needs of different trainee 
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Developmental Professional Practice 2024-25
PGCE

Mon 6t" Jan 2025 - Fri 7th March 2025

'Trainees are immensely well supported by knowledgeable and
Inspirational tutors and by highly skilled, committed mentors. '
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Meet the team
Sharon Stelling Emma Dickinson Virginia Kay
Primary PGCE Primary PGCE Course Primary PGCE Course PPQL
Strategic Lead Lead Lead

(Ormskirk) (Holy Cross)
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e Prior curriculum training

* Introductory professional practice (7 weeks) successfully completed

« PGCE is a steep learning curve — emphasis is on progress at this
stage

« Some students have progressed from last placement with support

 Engaged in level 7 study: critically evaluating a planned lesson
sequence & demonstrating understanding of academic research

* Core and foundation subjects alongside professional studies, which
includes planning, assessment, EAL, EDI, SEND, adaptive teaching
and behaviour management.
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ge H Intensive Training and Practice
% University

 Key foundational knowledge - students have completed their first three
ITaP topics around:

Professional Behaviours
Transitions/Behaviour Management
Systematic Synthetic Phonics

* Mentor expectations - trainees should have developed some confidence in
their knowledge of the ITaP topics and will have had chance to put their
learning into practice on the introductory placement. This can now be
developed throqﬁh professional dialogue and additional opportunities to
practice their skills in these areas with the children.

* Trainees are asked to seek constructive feedback on these areas as part of
mentor/link tutor observations and their own continual professional
development.


Presenter Notes
Presentation Notes
ITaPs are  designed to include elements of intense training at the university with expert theoretical input by university tutors, partnership experts, lead mentors or lead practitioners. 
They identify the specific pivotal practice that will be developed and crucially how this is linked to the overall intended curriculum and sequence of learning. They have been designed to include the following elements;
Critical analysis of teaching and materials linked to theory and the evidence base.
Expert modelling and deconstruction of pivotal practice and components
Deliberate practice by trainees with multiple opportunities for expert feedback
Implementation of the component in simulation, digital or real scenarios
Assessment and target setting for further development
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The Edge Hill ITE Curriculum

To make progress, trainees need to
School Based demonstrate their knowledge and
Strand & practical understanding each week in
Subject Component relation to their weekly EHU ITE
Trackers curriculum components. This is done
through the Weekly Development
Summaries (WDS)



Presenter Notes
Presentation Notes
Expectations 

Trainee use electronically – bring to each weeks WDS meeting – training plan, subject specific component tracker and WDS for each week
The ITE training curriculum sequences  for trainees is part of a subject- and phase-specific curriculum that is purposefully integrated across the centre- and placement-based settings. 
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School-based EHU ITE curriculum

Postgraduate Developmental — Strand Component Tracker

Week 1 Week 2 Week 3 Week 4 Week 3 Week & Week 7 Week & Week &
High Understand the Instil belief and Develop strategies io | Support pupis Be able to apply the Augment their practice Understand that sei- Know how school staff Be able to establish and
Expectations l=gal and moral promate the manapge challenging with a range of PACE' model as a with strategies to support perception and selif- assess their pupis’ reinforce routines,
responsibilities academic potential behaviours additional needs | supportive tool for the education of children belief supports needs and uss Pupil including positive
EDI of teachers fo of all pupils thraugh individuals regardiess of their gender, | behaviour Premiurm funding to reinforcement, to halp
provide a high including Observe and adaptations to ethnicity and socio- improve attainment by create safe and effective
Behaviour quality education | disadvantaged recagnize spacific content, Develop and consider | economic: status drawing on evidence of | leaming environments
and ta make leamers adaptive teaching to teaching different approaches effective practice
EAL reasenable meet the needs of all | strategies, during planning to Be able to teach children
adjustments as be able to support 2amers approaches to mest the needs of all how fo seff-regulate and Recognise and lop
required children to b recording and Earmers recognise that making an understanding of
productive and feel the environment, mistakes, resfience and assessment and
safe in the with support perseverance are part of assessment tools
classroom from expert daily routines:
practiioners.
How Pupils Obzerve and Develop the use of | Identify the stages of | Know how the Be able to identify how | Understand the four broad | Understand the Understand the Identify, evaluate and
Leamn, Classroom | identify the apprapriate the graduated graduated children with Special areas of need identified in potential social and importance of capturing | implement a range of
Practice and practical vocabulary related appreach and the TESpOnse Educational Meeds are | the Code of Practice - emotional impact of and incorporating the adapiive approaches
Adaptive strategies and to inclusion, role of teachers and outlined in the identified in line with Some underlying theory of | labelling and woice of the child which are likely to support
Teaching approaches to children's leaming SEMCaos in the Cade of Practice | the Code of Practice. these neads and effective diagnosis all children including
embed adapted and adaptive process. is implermented adaptations and those with an identified
Adaptive Teaching | approaches and teaching. in schools approaches to support addifional nead.
evaluate these. aming is leaming and promote
Flanning Be able to and inciusion - Children and Ee able to write eff
Be able to demonstrate high parents should be central sequences of leaming
identify and expeciations for all dble @ = to the process of (MTF)
wohbserve adapted | leamers supporting | pruths bas) pi identifying and planning
content, =daptive teaching progress, for adaptive teaching
strategies, and appraaches to
inclusive remove barriers fo
approaches. leaming and
participation.
Ta understand the
responsibilifies of
the teacher in
providing adapted
teaching that
meets the nesds of
all leamers.
Professional Know who to Know how fo Know that wellbeing Ensure trainees Understand: how to Be able to identify staff Be able to Understand the
Behaviours contact with any | deploy support within the workplac= are fully aware lizize and members who have demonstrate of secking
safeguarding staff effectuely =0 requires suppori of their duties in communicate with overall responsibility for professionalism by appropriate advice and
Safeguarding concems and they have a school environments respect of parents fo ensure an menital health and understanding the support when dealing with

Frofessionalism

having a clear
understanding of

positive impact on
pupil progress.

with systems and
structures in place

safeguarding
and equaliies

integrated approach is
adopted in supporting

wellbeing in school

wider roles and
responsibiliies of a

specific issues
{behaviour, workload,

what sorts of that support staff legislation. children’s needs. teachar. safeguarding concemns).
Mental Health, behaviour, mental health
Wellbeing and disclosures and
Workload incidents to
report.
Assessment Know feedback Understand teachers With expert colleagues,
must ke high- use information from can plan formative

quality and can
be in unwritien
or verbal form.

assessments fo
inform the decisions
they make; in tumn,
pupils must be able
to act on feedback for
it to have an effect.

assessment tasks linked
o lesson ehjectives and
think shead about what
would indicate
understanding.

Strand component tracker

These targets cover the broad
areas of the professional skill-set
of a teacher and form the basis
of the WDS meetings each week



Presenter Notes
Presentation Notes
Expectations 

Trainee print off/use electronically – bring to each weeks WDS meeting – training plan, component tracker and WDS for each week
The ITE training curriculum sequences  for trainees is part of a subject- and phase-specific curriculum that is purposefully integrated across the centre- and placement-based settings. 
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Core Component Tracker — Developmental PCCE Primary

subject, pedegogical and curriculum knowledge and where to szek support to
Jdevelop this further.

To knovwr that children hold misconceptions about science and that these
should be direcily addressed through teaching.

Understand that substentive and dizciplinary elements of science should be
connected and crdered cover a sequence of sdence learning.

To understand how to use medium term plans to sequence science learning
owver & pericd of time.

Week 1 Weeik 2 Week 3 Weak 4 Week 5 Week 6 Week T Week B Wiieek &
English Enaorer that high-guality teaching and learning in English requires strong teacher |Understand how to use medium term plans to sequence aspects of English learning. |Ee able to plan and teach & sequence of English lessons that is
subject, pedegogical and curriculum knowledge and where to szek support to lappropriate to the needs of all lzamers, including specific groups e.z.,
dewelop this further. Understand how marking and feedbeck impact pupil progress fhose with SEMSD, EAL and rmore able learners.
Know that children can have misconceptions in Englith and that these should Understand how learning in English is assessed cwver a sequence of lessons and that [Ee able to plan & sequence of English lessons that integrate a range of|
e directly addressed through beaching. this date is used to inform atfainment judgements. l=ffective pedagogies and approaches to support leaming.
i o ~ . Ee able to use formative assessment approaches to establish what
Enaoer that substantive and disciplinary elements of English should be lpupils have leamed, to identify misconceptions and use this
connected and crdered cwver a sequence of leaming. linformation to inform planning and fesching.
Enows how to bresk leamming info small steps 2o avoid and address Ce able to plan sfectively for additional adults within the clasrocom
misconceptions end support cognitive overload. linked to the needs of the learners and the English content being
Idelivered.
Fystematic  |Understand schools chocse an 55P programme that supports their needs and  [Understand how S5P sessions are sequenced to promote progress and reinforce Understand 35P interventions are used to enakble pupils to keep up
Eynthetic the requirement to maintain fidelity to the chosen scherme. lprior learning. with their peers.
[Fhonics know how to adopt different pedagogical approeches to teach S5P to pupils with
FEMLC:.
Ibaths Understand that there [Know the relevant declarative and procedural Knowe how to address common misconceptions across ereas of the mathematics Understand that l=aming in mathematics ocours owver a sequence of
are many coOMmmoT crarledgpe associated with extended number, lourriculum being taught during placement. lessoms.
misconceptions ecross [geometry and measure.
all areas of the Ko how to break leaming into smell steps fo awvoid and address misconceptions [Ee able to plan and teach |a series of lessons o avoid misconceptions
mathamatics [-onsider how conditional knowladge is lnk=d 2o land support cognitfve cverload. loccurring, taking into consideration the relevant declarative,
curriculum. |declarative and procedural knowledge in extendad lprocedural and conditionel knowledge required for children to be
rumber, geometry and measure. [Consider the importance of questioning o support identification of, and akility to puccessful.
—ontinue to develop laddress misconcepiions.
strategies to teaching If misconceptions do arize, demonstrate an ability to address these
mathemeatics through 2 Fnow how to adapt mathematics teaching to meet the needs of all pupils, land reflect on effective practice in this regard.
mastery approach. including use of relevant resources.
[Fcience Enaowr that high-guality teaching and learning in sci=nce requires strong teacher [Be able to plan and teach & sequence of science lessons thet is appropriate to the  |[Be able to usze formative assessment approaches to identify estakblish

Ineeds of all learners, including those with 3EM/D, EAL and more able lzamers.

Ee able to plan & sequence of science lessons that integrates 2 range of effective
lpedagopies and approaches fo support science lzarming [approaches might include
[first hand practical approaches, modelling, analogies, simulations and direct
linsiruction).

what children have l=armned and identify misconceptions. To be able
[to use this information to inform planning and teaching.

Ee able to plan effectively for additional adults within the clasroom
linked to the needs of the learners within the class and the science
loontent delhrered.

Ee able to manage behavicur and rescurces effecineely fo support
Ichildren to l=arn in practical science lessons.

School-based EHU ITE curriculum

Core component tracker

These core curriculum
targets can be used to
supplement the trainee’s
learning each week,
particularly in lesson
observations. They are
also a useful focus for
planning and professional
dialogue to ensure that a
broad and balanced
curriculum is in place for
the trainee’s learning and
development.




Faculty of

Education

= Edge Hill

- University

School-based EHU ITE curriculum

Foundation Compeonent Tracker — Developmental PGCE Primary
Week 1 Week 2 Week 3 Week 4 Week 5 Week & Wheek 7 Week 8 Week 9 -
[Muszic [observe or dircuss with the subject leader (or recommended coll=ague) kv they scaffold leaming in any key area of musical learning.  [Observe @ music lesson and note the positive behavicur management strategies used. Either: Fo u n d at I o n co m o n e nt
Cisoass honw these strategiss can be used in 2 music leson
Dresign and [“hserse an sxpert practitionsr teach primary languages, Dialogue will takelinow that cros-cwTicular teaching <an be a bensficial [Fnowe how to deploy additional adultsinDand T [Develop an understanding of how pupils scguire cattural cagital in Design and
Technology  [place post lesson to discuss elements of the D and T lamon for eample  pproach to integrating Design and Technology ina iessoms to suppert and challenge individuals or [Techralogy for example, by widting an appropriase wenue linked to 3 theme or
T&T) plarming, resources, vozabulary, behavicur maragement. [reaningful context and to be able to design 2 short sequence |eroups of pupils. frruiting an swpert into the dassroom. t ra c ke r
[=F lezeans linksd 1o 2 theme.
[fnon that some pupils will require suppeort to
|lachimyve their learning owuteomes in D and T and to be
Jeisle to adapt learning for pupils with identified
EMD.
Language:  [Fmow that the 3 pillars of Uocabalary, [Underssand oo the [Ue school's; Langusge Angels rescurces and [Obsarve an sxpert practitioner beach [Flar, Gelivar and svaluate 2 languags leaming [Flan to mcorporate 201 fous Aalls (limering, peaaking, reading a2
[Pharics and Crammar are central to ool delivers the primaryfthe National curricalum fo enmre good lprimary languages. lepisode uriting) cwer & sequence of lesscns to consclidate pupd . . .
[best practics in primary Lanpuages. o puages’ statubory kubject mmv.edg: and inform: disoassions nowetedpe A t h f d t b t
i a Erctmt cmin, eaching sl g dain, these toundation supjec
Geography  |Discus: with geography subject lead (or [Understand hows children ane sufficently prepared to undertake 2 Discuss with geography subject lead (or | [Kncw that leamers with SERD chould be supported o schoal's medium. term plans to devies 2 series of geography
lrecarmmended collesgus) to understand [peographics] enquiry through smhedding necsssary prior knowledgs  fecommended colieagus] bz understand  [sppropriately through adaptive teaching and essans that addness the four dimensions of the subject currichurn ta rgets Ca n e u S e to
fthe: role of pecgraphical enquiry in tend skills. krategies ueed for the ongoing foemative  [oreaking laming down into small manageabls land geographical enguiry OR annotate the school’s medium-term
hildren’s peography leaming. lessesment of pupils in peopraphy and humbes. [planz, identifying the sequence of |=aring weed and how thic buildd )
nforms future planning. [p=n prior learning across the primary phasss. Uss the madium.- M
fterm plans to identify the role of additional adults and adaptive s u p p e I l l e nt t e tra I n e e S
feaching for SEND and EAL learmers.
Computing [Fevizws knowledge from initial phase and complete 2y incompletelThen dewelop and build on this by - [Fovs that schools use varied approaches to asessing children in Computing and that pupds” progression can be assemed .
ftasks. [t i worth reviewing thess in a rewr context. Cernonstrating understanding of plarming, teaching and assessment in computing by asing: the guidance in the Teacher's Guide from MCCE (hitpesiteacheomputing orgrcurricalur dey-age-1]. the I h k I t
i i ot Sivaals prageesion pathuays Sosumnt earning eacn week, as relievant.
~plan. teach and assess & saquence of lessons for Computing based on the schoal's Freommunity computingatichoolorg ukressurees 1682 single), codeit progresion grid (hitpzyoode.
Iredium.term plans; or 2,00, uk/assesmens-progresion) or cther spproprists rescurces, | Undemstand that while there are ne naticnally
= annctating 2 medium-tarmn plan from schioo] and discussing with 2 member of st recognised progresdon framewsosies for Computing in England, know that the progresion i menitored through the T ey a re a u S e u O C u S O r
ficnee wowu might use this to plan 2 ssquance of lessons for Computing, induding planning fntendad school's curricstum.
or acditional sdults and adspting teaching and besmming for SEND and EAL learmers. . .
Art and Design [Have secure subject knowledge relating [Understand that an art When teaching in a cross-curricular mamner,  [Be able to draws upen Make juggemerts around a child's Establish / raintain effective O b s e rva t I O n I a n n I n a n d
o & specfic art leon and demenstrate [lmsson i part of 2 sequencsare hle to |d:r' ify specific components of  ftheir art subject [progress in art. lazmeom management systems ]
lehis through madelling of practical 1 which knowiedge and [kowdedge that nesd fo be developed within ooudedge in order to which are appropriate to an art
inouviedpe, thecretical knosledge kdlls are developed. ez, They eoq:llnle waays in which to mees fmplement the laszom. . M
(epeecific artists, = ktvese endpoints without diméniching the  |sppropriate pedagogy p roressiona I1a Og ue.
fend '.ruc.sul-r',] and disciplinary [euteomas in other subjests which are part of ffor the task (rach 25
finovdedpe (the ahility o fa fthe: cros-cumicular approach. [radelling. scaffolding,
frrigage in broader discussions arownd [quastioning).
e — Wirhat iz art? What value does art
frave? What makes "good art]
RE [Fnenvs which syllabus i used by the Understand that an RE [Through dizousion wath) [Fnzres hone to inteprate divesity Cisoazang with schosl . .
hool and identify or disouss with the  [lason i partof 2 trcpert colleagues when within religion within their leszoms olleagues (mentor, class W | k t h t t t
kubject leader {or recommended trequence in which eceszary, know how e-g. o different dencminstions freacher or subject lead], that e a S 0 a S a ra I n e e S p rl n
clleague) key pedagogical approaches [mowiadge and o o use the schoal’s lepproach prayer in Christianity hiools use vanied approaches
Kevelopes. legreed syllabus i hising “somme’, ‘many” etc. ko assesing children in RE and . . .
Hesign a saguence of texzlare the pupil progression t h ff d h h I ht
leszoms in RE. framework of the schocl or I S 0 a n I I
ACRE
PSHE [Be able to devise a series of FESE lessons that address one aspect of [Know that cross-cuericular teaching can develon pupils understanding [Understand Inclusion (Diversity, SEMT/EAL) and [Be sble to e formative asessment srategies to identify individual learning needs. . .
the subjact OR use the school's medium.term plans to identify the [ PSHE and can help to build schamas. dertify adaptive teaching strategies to =nsure b t d f t h
esre g s r s e b s s g e e e areas/supjects coverea ror tneir
fcross the primary phases.
FE [ how b wse modelling and nd=rstand the PE health [Be able to plan, teach and asses @ sequence of lessons far PE based  [Be able to plan, teach and assew & sequence of Iessongfncw how the | |Gisouss with the mentor/ubject |Be able to cxamine the schoal
pehavicur management strategies, tend safety policy, risk lon the school's mediume-term plans. or PE based on the scheol's medium-term plans. lepproaches the  [eader if they use PEin a oross | curriculurn plars to identify howr O W n re C O r .
|rgarize aquipmant, group children and |sesmnent, and amy o= lom hool et fcurricular or thematic way fo | PE learming can be fransfermed or
leiaptise teaching by cbeerving expert pecific guidance [ie. Iannotate the schook FE scheme of wark to meet the children's JAnnotate the schools FE scheme of work to meet the [ses children’s  lenhance leaming across the tinked acrass Sifferent abjects and
[ractitioners teaching P jerellery, PE kit, non- [eeds. Teach and asees the annotated sequence of lesrons. hildren’s needs. Teach and assess the annotated [progres in teurriculurm. discuss these with expert
[participants, parsonal fequence of lesors. hysical colleagues.
[protactive equipment FPE) educatizn,
fhrough disossion with
epert practitioners.
Histary [Cisoass with history aubject l=ad (or Ceevelop an understanding of the role History plays in developing and promating cultural [Pe a5le to plan 2 sequence of lessons. To examine and reflect upon leson Aructures and design, that exiz in the school. Look 2t bow these.
[ecommended collesgue) to understand |capital. |acicinms: the kery principles of History. To offer ideas and amendments to existing lessons.
the strat=gis; for ongoing formative
zsseamnent of pupils in history and how
[thiiz informs future planmin
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Trainees themselves need to demonstrate evidence that they know more and remember more of their ITE
curriculum and that they can put this into practice.

Support for Behaviour Management Training - rules, routines and positive classroom management and presence

Lesson planning - principles, importance of working memory, meta cognitive approaches, balancing exposition, repetition, practice and retrieval of critical
knowledge and skills.

Professional behaviours collaboration to support pupils, key role of working collaboratively with expert colleagues, including experienced and effective
teachers and subject specialists in schools.

Consideration of SEND, disadvantaged backgrounds and mental health.

The principles of adaptive teaching (as opposed to the use of differentiated tasks).

The importance of subject specific knowledge and training, including sequencing a coherent curriculum, following school models.
Explanations - clear instructions, modelled at key points and able to check pupil’s understanding of instructions before a task begins

Scaffolding - Guides, scaffolds and worked examples can help pupils apply new ideas, but should be gradually removed as pupil expertise increases


Presenter Notes
Presentation Notes
ITTECF underpins our EHU ITE curriculum and training, and we go beyond this to support trainees with an ambitious curriculum. These are some of the focus from ITTECF for introductory placement,

Trainees are at an early development stage . 
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5-11 Professional practice expectations

Phase

Developmental

Minimurm hours in classrooms (including
observing, teaching, co-teaching each week.)

A minimum of 15 hours (on average 3 per day)

teach and assess

All trainees must have an opportunity to plan,

Plan, teach and assess a sequence
of 3 55P sessions

Plan, teach and assess a sequence
of English and maths lessons

Teach a sequence of science
lessons

Mentoring - Minimum hours of mentoring 1.5 hours. (This includes your PPA Time 20%
each week weekly observation and weekly | (School based)
development mesting)
Subject coverage Systematic synthetic phonics: Core subjects: Foundation subjects:

Plan, teach and assess 5 foundation

subjects

- where possible teach a sequence of
lessons

Wider opportunities
(based on opportunity)

Co-deliver an extra-

curricular club

Co-deliver an assembly
or collective worship.

Attend pupil progress
meetings

Attend school trip

Attend parents evening or
event and contribute to
report writing

Supervise play times

Contribute to the
setting of homework

Meet/greeat/dismiss
children

Register children

Attend staff
meetings/INSET



Presenter Notes
Presentation Notes
Mentors should ensure that trainees have regular opportunities to observe and collaborate with experts, practice pedagogical approaches, receive regular purposeful feedback, observe, and be observed. 
 
The table below sets out guidance for the number of hours trainees should be engage in teaching activity per week on each of the three phases to ensure they have sufficient opportunity to practise, be observed, and receive feedback. When not engaged in teaching or support activities within their base classroom it is expected that trainees have opportunities to observe or support other experts across the setting and work within their component grids. Time for planning preparation and assessment equivalent to 20% should be built in across the week but should be school based.
 



Faculty of

EdgeHill | .- Curriculum as the progress model
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Edge Hill University Approach to Assessment

University : ; University % Professional

Module Progress Reflective
Assessment : Review VIVA

Earmatiia Ciirmmative >



Presenter Notes
Presentation Notes
Curriculum as the progress model underpins assessment process. 
Ongoing formative assessment of trainees focuses on whether trainees are gaining, applying and refining the knowledge and skills set out in the ITE curriculum, paying particular attention to subject-specific dimensions. 
Ongoing assessment enables reflection of what trainees know, understand and can do. Opportunities weekly in WDS at University and on professional practice to review, reflect and to celebrate strengths and learning, but also diagnose deficits and close gaps by responding.
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Weekly cycle for mentoring: WDS

Using the curriculum, review the content for that week with your trainee.
Focussing just on the curriculum reduces the cognitive load and provides
a clear focus for the trainee learning that week.

Using the questions provided on the WDS, question and probe the trainee
to review their prior learning. Use this to inform the plan for the
opportunities they will need that week to practise.

|dentify opportunities for the trainee to observe and questions experts in
line with the curriculum that week and based on their prior learning (point
2) and include this on the WDS.

|dentify opportunities for the trainee to practice and receive feedback in
line with the curriculum for that week and include this on the WDS.

In the next mentor meeting, review the progress against the curriculum
(using the questions) and record on the WDS. Start cycle for the next
week at step 1.



Presenter Notes
Presentation Notes
Best use of weekly development meeting

Set aside a time
Look at Strand and subject specific components 
Using the curriculum, review the content for that week with your trainee. Focus on the curriculum reduces the cognitive load and provides a clear focus for the trainee learning that week.

Using the questions provided on the WDS, question and probe the trainee to review their prior learning. Use this to inform the plan for the opportunities they will need that week to practise.

Identify opportunities for the trainee to observe and questions experts in line with the curriculum that week and based on their prior learning (point 2) and include this on the WDS.

Identify opportunities for the trainee to practice and receive feedback in line with the curriculum for that week and include this on the WDS.

In the next mentor meeting, review the progress against the curriculum (using the questions) and targets set last week. Record on the WDS. Start cycle for the next week at step 1.


Cycle 
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Abyasa is the platform for recording trainee progress by mentors, which Link tutors and trainees can both see and access.

You will receive an email from education partnership with Abyasa log in 

Log in with the link  - other user

Home screen Log in and change password�
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2 aspects of mentoring each week - these are the mentor requirements and agreed in the Partnership agreement. 
They will appear on the timeline for WDS and you can choose lesson observation from scheduled/unscheduled observations

WDS

Lesson observations (not in week 1 or final week) but there should be 6 in total – one each week
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Weekly Development summary WDS
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integrated curriculum and
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Date 21/09/2023

Link to a placement --not linked--

Please refer to [EHU ITE curriculum] guidance as appropriate.

 Ta rgets -what and hOW? o | rnLut mmee
Experts

Workload and wellbeing

e Curriculum as the progress
model
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WDS
Lesson observations 
Click on these to open up and complete or to go back in and see what is already recorded

Text changes colour as you click next

Pre-populated curriculum linked to integrated curriculum and ITTECF

Review and reflect on the EHU curriculum, trainee knowledge and progress against targets set 

Question, link to prior knowledge, experiences

Targets – what and how?
Focused, deliberately chosen opportunities to observe expert colleagues. Planned and selected by the mentor as instructional opportunities.��Workload and wellbeing – every week an important conversation, sharing strategies and examples of best practice �
Curriculum as the progress model - making sufficient progress against that weeks EHU curriculum?
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Positive relationships

Promoting positive relationships helps mentees learn to work collaboratively and integrate into school life. 
Positive working relationships are also an essential driver of wellbeing and retention. 
Important relationships are likely to include those with other teachers, teaching assistants and parents, as well as relationships beyond the school, for example via subject networks. 
Mentors can promote positive relationships by modelling positive interactions, facilitating introductions with other members of staff and encouraging participation in school-wide activities.
Model a healthy work-life balance including appropriate timings of emails, communications, and work requests. Provide a timetable which focuses on opportunities to develop through the curriculum, rather than working to a specific teaching load/number of hours.Model to trainees how to manage the workload of a teacher. For example, by making use of a marking timetable to deal with busy periods of marking activity.

By anticipating pressure points, mentors can protect their mentees’ wellbeing and help them develop. 
Mentors anticipate pressure points when then they foresee potential challenges, conflicts, or areas of stress that the mentee might face during their training year. 
Common pressure points might relate to working with a new class, managing workload following a timetable increase or teaching different subjects/taking responsibility for more transitions in whole school context. By identifying these pressure points early on, mentors can proactively provide support, guidance, and strategies to help mentees navigate these challenges effectively. Deliver and support with our curriculum in line with where the trainee is at in their ITE journey noting their status as novice teachers.

Sharing workload strategies can increase wellbeing by ensuring that mentees understand how to use their time efficiently. Mentors can help their mentees by drawing on their own experiences and expertise to help the mentee develop systems, routines, and approaches that enable them to handle the demands of their job effectively without becoming overwhelmed. Common focus areas might include: time management, e.g. using planners; curriculum and lesson planning; marking; and, working effectively with teaching assistants
Discuss workload and well-being strategies each week in the mentor meeting and record the discussion on the WDS.


Discuss any concerns about workload and well-being with the trainee and their Link Tutor. This enables the Link Tutor to provide an appropriate support.
Signpost trainees to the support available via the Edge Hill Well-being team where you have concerns https://www.edgehill.ac.uk/departments/support/studentservices/wellbeing 


Lesson Observation
Practice and feedback

The mentor will observe the trainee’s practice each week (apart from first and last week), focusing on a particular
technique, strategy or component of teaching, as appropriate to that week’s curriculum

Focused observation — 20 minutes to fit in with other ‘low-stakes’ opportunities.

This feedback focuses on the selected specific aspect of practice or subject specific focus, the teaching not the trainee
and feels constructive. Collecting evidence, such by as noting details of a significant interaction or moment in the lesson
that can be discussed afterwards.

%y Edge Hill | =

\ University Education

Providing feedback, which includes specific praise for what worked well and constructive feedback, with a subject
specific element, leading to the setting of an appropriate goal for future development.

Feedback is dialogic. Questioning prompts are used to engage the trainee in the process of review and probe
understanding of their use of the target strategy.

Feedback results in action planning — the mentor identifies further practice or opportunities to observe experts,
rehearse or practice needed to make progress.
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Point 1 - Sherrington and Caviglioli (2021) argue that mentors need to ‘call your shots’ and make the focus of the observation clear beforehand.You will be formally observed at least once by your mentor across this practice.


Range of observations from across subject specific and can be supported by experts ie phonics lead
Mentors to upload to Abyasa each week
Choose the subject specific observation template from dashboard  - core subjects on generic, foundation and SSP have their own format with prompts and links to subject specific supporting docs.
Subject specific component trackers will support focus.  
Exemplar lesson observations, videos and written Feedback Prompts for every subject available to support you in writing 'subject specific' feedback on Mentor Space

Link the subject specific expectations and opportunities to learn how to... in School based learning
Opportunities to observe experts, rehearse or practice


Identify good practice in the school and allow the student to observe.
Allow the student to observe the same thing at different ages/by different teachers.
Encourage the student to be discerning and to ask questions.  Ask for their feedback.
Watch a teacher together.  Commentate as they teach.
Plan in observations beyond the classroom (transitions, playground duty, communicating with parents).
Record a lesson to watch back together.
Make explicit anything you do implicitly.Team teach – take different parts of the lesson. Teach together.  Take different components of the lesson (subject knowledge vs behaviour management)
Allow them to teach elements of a lesson – particularly if this is a focus or a problem area.
Teach without technology - remove it for a lesson or a period of time.
Record a lesson and reflect back on it.  Link it to their targets.
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Choose the subject specific observation template from dashboard  - core subjects on generic, foundation and SSP have their own format with prompts and links to subject specific supporting docs.
Subject specific component trackers will support focus. 


Exemplar lesson observations, videos and written Feedback Prompts for every subject available to support you in writing 'subject specific' feedback on Mentor Space


Link the subject specific expectations and opportunities to learn how to... in School based learning
Opportunities to observe experts, rehearse or practice
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During the lesson, Shannon struggled to set clear expectations. Often she focused on what pupils shouldn’t do rather than
explaining what was expected or modelling how pupils should behave. For example, at one point she said: “If you're
finished, don’t just sit there talking.”

What & Why options

Option Nhat might happen next...

1. GOAL: State expectations positively By focusing on one element of setting
rather than negatively, e.qg. “If you clear expectations, Sharon starts to
finish, start the extension.” make steady progress in her next lesson.

Be specific

. GOAL: Set clear expectations when Sharon seems to be unsure how to start
explaining tasks or introducing working towards the goal and struggles
routines, so all pupils know what to in a similar way in her next lesson.
do.

Vague goals
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Teach a phonics lesson
Teach a phonics lesson with a focus on applying the learning of the phoneme 
Observe a maths specialist
Observe how a maths specialist using concrete resources to support the children’s mathematical reasoning
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including Early Conclusion

Trainee makes sufficient
progress and returns to the
curriculum

Informal Mentor
additional contacts Link
support is Tutor to

provided and discuss need
recorded on for additional
WDS support

Progress Targets are
Support Plan reviewed
is Completed Wlth trainee A further Progress Support Plan

. 3 g h . is completed building on the
with trainee within given orevious targets

by mentor timeframe

Mentor informs the trainee
they must conclude early. A
DPM is organised by

the placement lead to discuss
next steps with trainee

Link Tutor to inform PPQL of student
needing additional support

This is the process considering the trainee is not making progress. At any point, the trainee can exit the Progress
Support Plan (PSP) process if they are meet the required expectations.
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Any concerns raise with LINK TUTOR at earliest point and put in place a progress support plan.
There should be no surprises for the trainees as discussions will be open and professional if trainee is not making sufficient progress 
Link tutors should inform the PPQL at the earliest opportunity that the student is requiring additional support.
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