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Bite sized professional development units self chosen (Behaviour, Supporting Inclusive Mentoring,
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Introductory Professional Practice 2024-25
Undergraduate Y1

13t January — 28t February
6 weeks

'Trainees are immensely well supported by knowledgeable and
Inspirational tutors and by highly skilled, committed mentors. '
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Introductory Briefing

13th January — 28t February 2025

Year 1 Professional Practice

Year 1 Lead Quality Lead

Raingerc@edgehill.ac.uk Catherine.heys@edgehill.ac.uk
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Prior curriculum training

* Trainees will have been in attendance for 12 weeks and have had the opportunity
to experience ‘curriculum' sessions focused NC Core and Foundation subjects.

* Planning in subjects and opportunity to micro teach a planned science lesson

* The trainees have undertaken a full and comprehensive Safeguarding training
package; and have a developing knowledge of SEND also.

* Trainees will have engaged in taught modules developing their knowledge and
understanding of the importance of professionalism in school

* Professional practice preparation — contextual analysis, email to school,
expectations for observing, planning, teaching, PPA, codes of conduct etc
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Assessment Review . VIVA

Enrmative Ciimmative >




\SCIENTIA OPPORTU 7

High Expectations
*EDI

*Behaviour

*EAL

How Pupils Learn,
Classroom Practice
and Adaptive
Teaching
*Adaptive Teaching
*Planning

Professional
Behaviours

*Safeguarding
*Professionalism
*Mental Health,
Wellbeing and
Workload

Assessment

QL

Week 1

To understand the legal and moral
responsibilities of teachers to
provide a high quality education
and to make reasonable
adjustments as required.

To know that there are strategies
and provision that can address
inequalities and to implement them
when on Professional Practice.

To understand that effective
relationships is easier when pupils
believe their feelings are
understood.

All children have a legal and moral
right to a high-quality education
which values them as unique
individuals and enables them to
fulfil their potential academically
and sodially.

Knowing who to contact with any
safeguarding concerns and having a
clear understanding of what sorts of
behaviour, disclosures and incidents
to report.

Know the difference between
formative and summative

assessment and how these are
used.

Edge Hill

University

Faculty of

Education

Undergraduate Year 1 Full Time — Strand Component Tracker

Week 2

To know that social background and
family circumstances affect pupils’ life
chances.

To know that all children have a right
to learn, and that differences in
learning are a valuable part of human
diversity.

The Special Educational Needs Code
of Practice (0-25) is predicated on a
graduated approach based on
adaptive, high-quality teaching,
assessment and evidence-based
intervention.

Know the principles of planning.

Know that positive professional
conduct underpins self-development
and effective working relationships.

To know that wellbeing within the
workplace requires supportive school
environments with systems and
structures in place that support staff
mental health.

Week 3

To learn how to collaborate
effectively with additional adults to
create a supportive and inclusive
learning environment.

To know and reinforce established
school and classroom routines.

How the graduated response
outlined in the Code of Practice
isimplemented in schoals.

How children with

Special Educational Needs are
identified in line with the Code of
Practice.

To know their duties in respect of
safeguarding and equalities
legislation.

Understand the influence of personal
experiences and professional subject
knowledge on assessment of

children’s learning.

Week 4

To instil belief and promote the
academic potential of all pupils

incuding disadvantaged
learners.

Observe and recognise strategies

to support children with

ITE Curriculum:
Strand Components

Week 5 Week 6

To know that social background
and family circumstances affect
pupils’ life chances.

To know the eligibility criteria for
Pupil Premium funding and the
purpose of the funding.

To check pupil’s understanding of
instructions before a task begins.

Begin to develop adaptive teaching
to meet the needs of all learners.
EAL.

To respond consistently to pupil

behaviour.

Key roles and responsibilities

in supporting all children

including inschool and other

agencies.

Understand the purpose
planning.

Understand the importance of

having high standards of

professional conduct and be able responsibility.

to adapt to the needs of
school environment.

The importance of

theoretical models of disability and
inclusion including medical, social
and rights based models aid the
interrogation and critical analysis
of of teachingapproaches.

Be able to write effective plans for a

class).

To understand that promoting the
welfare of children is everyone’s

Be able to work effectively and
competently with peers and
colleagues and to be able to
the contribute to professional
To be able to identify staff discussions.
members who have overall
responsibility for mental health
and wellbeing in school.

To understand the importance of
seeking appropriate advice and
support when dealing with specific
issues (behaviour, workload,
safeguarding concerns).

Be able to evaluate marking
policies with a focus on pupil

progress.

range of lessons with support (whole

These statements are pre-
populated onto the
Weekly Development
Summary for the
corresponding week, but
this just gives an overview
of them across the
placement

This can be found on
the Mentor Space and
Abyasa.

https://sites.edgehill.ac
.uk/mentorspace/prmu

gl-wds/



https://sites.edgehill.ac.uk/mentorspace/prmug1-wds/
https://sites.edgehill.ac.uk/mentorspace/prmug1-wds/
https://sites.edgehill.ac.uk/mentorspace/prmug1-wds/
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The Edge Hill ITE Curriculum

Cora Subject Component Tracker - Introductory UG Primary

Week 1

Week I

Week 3 Week &

Week 5 Week &

English ¥n

School Based

bubstantive knowledgs.

h leaming neads to be planned in a w

v that high-gualiZy teaching ard leaming in English raguires strong teacher
subjaes, pedagogical and curriculumn knowledpe.

y that is nchusive and

Understand that effective lessons inteprate disziplinary knowledge as well a5

jerstand that high-quality fes. in English imeohees breaking Sown complex
ideas irto small steps and sequencing these logically to enable children o lzam
without overloading their working memary.

Undeniand that direct teaching and modelling, undarpinned by talk, ane
can be used to rpport children to underiand complex idess

and deapen pupils” bearning in English_

approaches ¥

Undersand the planning dacisions made by evperiencad colleagues to ensure o
= h learming builds on prior |earning to deepen pupils’ knowledpe.

Knowr how to plan and teach an English lesson that is appropriste o
the naeds of all learmars,

Knowr howr to draws on children's prior [sarning to develop

rovides op aritias to assess pupils' leaming

nderstanding.

to deepen pupils

Knowr how to model and scaffold learming to support cognitive
overlcad.

Subject -

Dgerue exparT oalieagons

Flan, celver and asess 55F eaming

Develap sajart specific cumriculem and padagegical knowiedge

Com pone nt =

how fo calculate successfully
inchading the relevart deda
number and calculation.

Undierstand that there ane a ranps of strategiss to support pupil understanding of

nformal and formal writhen methods,

Underssand a szoure knowdedps of place value underpins the abilisy to

entally and using fonmal

caloulate bot ten methods.

Knowr howr to plan, t=ach and assess a high-guality number fcounting,
place value, calculstion] lesson.

Tracker

Science

this Fursher.

len

challenpes all lzarners incleding those

ror that effective science lessons integrate subshe
wiadipe and sequence this clearly for learmiers.

at science leamning nesds to be

pedapogicsl and cumiculum knowledps and where to seek support to develop

ve and Jciplinary

anned in & wey that is inclushee and

¥
SEM/T, EAL and more able learmers.

¥now high-guality teaching in science imnobees breaking down comiplex id=as into
small steps andl sequencing these logically to enable childnen o leam without

enerloading their working memory.

Uncherstand that direct teaching, first-hand practical approaches and modelling are
approachies which can be used to rupport children to understand complex ideas
and despen children's leaming in sisnce.

Undenstand how an experienced mentor manepes behavicur in practical science
[=spons through observetion and &

UEROT.

Flan and tasch a science lesson that has considerad science specific
pedepopy, elicits and builds on children’s prior knowledge, pre-empts
and addresze; misconceptions and covers aspacts of both substantive
and dizciplinary knowledge.

Be able to plan for formas
learming that has taken place.

e EpeEmant opportunitias to establish the

Be able 3o manage behaviour and rescurces effectively to suppont

children to bearn in practical science lessons.

To make progress, trainees need to demonstrate what they know and know
how to each week in relation to their weekly EHU ITE curriculum

components .




Introductory expectations :
Edge Hill | e
Uni%ersity Education ITTECF

Trainees themselves need to demonstrate evidence that they know more and remember more of their ITE curriculum
and that they can put this into practice.

Support for Behaviour Management Training - rules, routines and positive classroom management

Lesson planning - principles, importance of working memory, meta cognitive approaches, balancing exposition, repetition,
practice and retrieval of critical knowledge and skills.

Professional behaviours collaboration to support pupils, key role of working collaboratively with expert colleagues,
including experienced and effective teachers and subject specialists in schools.

Understand difference of formative and summative assessment and use marking policy

The principles of adaptive teaching, some approaches to adapting teaching for children with common needs
encountered in the classroom,

Explanations - clear instructions, modelled at key points and able to check pupil’s understanding of instructions
before a task begins



Professional
Practice

Requirements

Professional
Practice comprises
of observing,
teaching and time
for planning,
preparing and
assessing.

This table sets an
expectation for
each trainee.

*This is a guideline
only. Schools may
increase/decrease this
accordingly.

Professional Practice Expectations — Primary 5-11

Mentors should ensure that trainees have regular opportunities to observe and collaborate with experts, practice pedagogical approaches, receive regular purposeful

feedback, observe, and be observed.

The table below sets out guidance for the number of hours trainees should be engage in teaching activity per week on each of the three phases to ensure they have sufficient
opportunity to practise, be observed, and receive feedback. When not engaged in teaching or support activities within their base classroom it is expected that trainees have
opportunities to observe or support other experts across the setting and work within their component grids. Time for planning preparation and assessment equivalent to 20%
should be built in across the week but should be school based.

Phase

Introductory

Minimum hours in classrooms (including
observing, teaching, co-teaching each week.)

A minimum of 15 hours pro rata (on average 3 per day)

Mentoring - Minimum hours of mentoring each
week

1.5 hours. (This includes your weekly
observation and weekly development
meeting)

PPA Time
(School based)

20%

Subject coverage

All trainees must have an opportunity to plan and
teach

Systematic synthetic phonics:

Plan and teach a minimum of 1 S5P
lesson within placement

Core subjects:

Plan and teach a minimum of 3
Maths and English lessons per week

Plan and teach a minimum of 1
Science lesson per week or
equivalent.

Foundation subjects:

Plan and teach a minimum of 4
foundation subjects (at least 1
lesson each)

Wider opportunities
(based on opportunity)

Support an extra-curricular club

Support an assembly or
collective worship.

Attend staff
meetings/INSET

Attend school trip

Attend parents evening or event
and contribute to report writing

Supervise play times

Register children

Meet/greet/dismiss children

Whole class reading

Engage with education
professionals

*Teaching to build up gradually across placement, beginning with team teaching/teaching parts of lessons progressing to whole class teaching




f“ Edge Hill e Weekly cycle for mentoring: WDS
%% University | =°H¢a%on

1. Using the curriculum, review the content for that week with your trainee.
Focussing just on the curriculum reduces the cognitive load and provides
a clear focus for the trainee learning that week.

2. Using the questions provided on the WDS, question and probe the trainee
to review their prior learning. Use this to inform the plan for the
opportunities they will need that week to practise.

3. Identify opportunities for the trainee to observe and questions experts in
line with the curriculum that week and based on their prior learning (point
2) and include this on the WDS.

4. Identify opportunities for the trainee to practice and receive feedback in
line with the curriculum for that week and include this on the WDS.

5. In the next mentor meeting, review the progress against the curriculum
(using the questions) and record on the WDS. Start cycle for the next
week at step 1.




Edge Hill | zoe o, Trainee progress: Abyasa

University

A7 Edge Hill E:
p : Education
%%Unwersﬂy
: Personal Details == Records : Pro Report i Documents i :'l\'l!__"'.' Password
£ Dashboa

Receive log in and password
[ s—

c—
Home screen

Welcome & My Trainees @ & Recently Modified Trainee Forms 0 BB mMain Activities of This Week
e Change password
Dashboard
* Trainee details
. . B @ roms [t rorm |
* Professional practice forms
 Reminders 0 1mportant N s ®ch & o

e Attendance

BE Traines Absence From  25/09/2023

Currently there are no absences within the sped
limit.
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m l' Professional Practice Forms [l Professional Practice Resources

Abyasa, Demo (ABY123456) - Abyasa Demo 23724

e | o [0

® View Participants

B Current Placement Details

WDSs - Week 4 School Name Abyasa Demo School

Mentor Name Mentor, Demo

Required by: 14/10/2023 =Lart Date From 01/05/2023

Date To

WDS - Week 1

Dwe date: 23/09/202

WDS - Week 3




Faculty of

Education

473 Edge Hill

%7 University

Pre-populated
curriculum linked to ,g@; Edee Hill | 2 case
integrated curriculum and o

ITTECF WO - week 1

This record IS not submitted with 9 key questions unanswered

21/09/2023

not linked--

Weekly Development summary WDS

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24

Review and reflect

Please refer to [EHU ITE curricylum] guidan

| This week's key focus is:

Ta rgets - Wh at a n d hOW? I;:L‘ svelopment This.
Experts

Workload and wellbeing

Curriculum as the progress
model




:y Edge Hill Faculty of

; University | Fducation Wellbein g an d workload

Support Wellbeing

* WDS meeting each week

e Link tutor support N ~
o o
* University service support 3 |

e Concerns

Share workload strategies




Observation forms from start menu

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24
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Observation forms from start menu

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24

e =

L e

N=Outed

Lesso n Communication and Language EYFS Obs

[
O bS e rVa t I O n Title: Communication and Langusge Observation Form EYFS 24/25

Date

1T

f Link to a Placement Choose Bem. 2k
l l I S'

Communicaton and Language Research and Subject Asscoation Links

DY i helo {30 @ 268y ¢ 0y rovigery educaton oov wk communeaton: a0 langage
EEF | Comeuncaton ang Langsage | edustonendovmertfourd ston org sb
St ke Ihe cobl Sweadons? A0 A0 0. SURI D 40 Ihe £8ect SURACHEN SVRItonng 00 SORISN 3 laNGiae Satne. ahated
A0S0 (O

M conmumication gevelopment it Ihe o0y YedrE A racttoner § pavsoacive - Ade Bae Deborph James Mary Hamson 2015 (520000 Com

o qusdarce for peactSonars 11 naf Clopndaftonseans gep Uk

IR0 b, xos0a shisiten

S

Sutyect Spectic Llamerty

What makes afSctive Ieaching of Communication and LAsguege in the EYFS? Some of the pvompts may 8e waeltsf 10 support yoor feedback. Thve & no
MOQUTNITNNT 10 COMNMNNT SONNIE MACH Prompd.

o The shudent

vare of haw 10 plan o

NCabon and Language actviies Bt Gevelop ouf of chilhen & rierenty

o The shudent can extend opportunties S commumcation and lINGuIgs &ung ¢ 8 stec

o The shudent shoos swaeeness that chidnes Comemmcate in many ways and nat pat Prough speech

o The student shows an awaseness of e tign of Communcabion needs (MBaNo 1alling. Wonds of 30uNes miosd Up, B0 UNderstancing what & s 10 them and

Sysfuency

o The student shoos an understandieg of (he impartance of qually e

fdren and when B SppOhandies 16 ¢

o The sthudent encourages the chidoen 10 ask guastons

o The studert peomotes tppork. 3 for sustaned shared thrking

o The shudent sncourages chidres 53 ang SONgs. fursery riyrmes and play musca games




Lesson Observation
Practice and feedback

o Edge Hill Faculty of

University Education

The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of teaching, as appropriate to
that week’s curriculum

Focused observation — 20 minutes to fit in with other ‘low-stakes’ opportunities.

This feedback focuses on the selected specific aspect of practice or subject specific focus, the teaching not thetrainee and feels
constructive. Collecting evidence, such by as noting details of a significant interaction or moment in the lesson that can be discussed
afterwards.

Providing feedback, which includes specific praise for what worked well and constructive feedback, with a subject
specific element, leading to the setting of an appropriate goal for future development.

Feedback is dialogic. Questioning prompts are used to engage the trainee in the process of review and probe understanding oftheir use
of the target strategy.

( S

eedback re<tilts in action nlannine — the mentor identifies fuirther nractice or onbportunities to observe exnerts rehearse or nractice
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Edge Hill | oo Targeted feedback

University

During the lesson, Dan struggled to deal with low-level disruption. While lots of pupils worked well and followed his instructions, a small number of
pupils were distracted and chatty, including during an explanation Dan gave to the class.

You want to help Dan improve his ability to manage low-level disruption. Which approach do you think would be more likely to help Dan?

What & Why options

Option What might happen next...

1. Discuss a strategy you think could MNext lesson, Dan moves around the room
help - moving around the class effectively and behaviour improves.
purposefully - and model how to use it
to affect behaviour.

Maodelling

2. Discuss three challenging moments in Dan nods, but seems a little
the lesson. For each moment, suggest  overwhelmed by the range of
two strategies Dan could have suggestions.
employed.

Infarmation overload
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