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Consolidation Professional Practice 2024-25
PGCE Primary (5-11)

24.03.2025 – 20.06.2025

'Trainees are immensely well supported by knowledgeable and 
inspirational tutors and by highly skilled, committed mentors. '



Mentor development 2024 
linked to DFE funding

Initial Mentor development audit form

Phase/subject 
specific briefing

Teams

Core Mentor training
2023-25

OMNIS Section 1

QA 1-4 
checkpoints

with Link tutor

Record of mentor hours for DFE July 2025

https://sites.edgehill.ac.uk/mentorspace/mentor-development/
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QA 1-4 mentor development

QA 1: Wellbeing development focus (Teams meeting week before or week 1)

QA 2: Effective use of WDS  focus(Teams meeting week 2 or 3)

QA 3: Subject specific feedback and target setting development focus (School visit face to 
face any time after QA2)

QA 4:  Impact of mentor development focus (Final week of professional practice)
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 Link Tutor

 Mentor Space
o Mentor Space

 ABYASA guidance 

 Email: FoEMentoring@edgehill.ac.uk
o (case sensitive) 

Questions and Contacts

https://sites.edgehill.ac.uk/mentorspace/
https://sites.edgehill.ac.uk/mentorspace/files/2024/10/PEY-Abyasa-Mentor-Guidance-2024-v2.pdf
mailto:FoEMentoring@edgehill.ac.uk


Meet the team
Sharon Stelling

Primary PGCE Course 
Lead

(Ormskirk) 

Primary PGCE 
Strategic Lead

Virginia Kay
PPQL

Emma Dickinson
Primary PGCE Course 

Lead
(Holy Cross) 

Team Welcome
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• Introductory and developmental practices successfully completed
• PGCE is a steep learning curve – emphasis is on progress 
• Some students have progressed from last placement with support
• Engaged in level 7 study: critically evaluating a planned lesson 

sequence & demonstrating understanding of academic research
• Core and foundation subjects alongside professional studies, which 

includes planning, assessment, EAL, EDI, SEND, adaptive teaching 
and behaviour management. 

Prior curriculum training



ITTECF

The ITE curriculum for each course is purposefully sequenced on a week-by-week basis over the duration of each 
course so that Primary trainees cover over and above all aspects of the Core Content  Framework (CCF) 
There are some areas of particular interest for current practice in consolidation phase, for example:
• Plan, model, scaffold, developing independent learners 
• Inclusion EDI, SEND, disadvantaged backgrounds, pupil premium and mental health.
• Quality first teaching, consider using cognitive science and formative assessment techniques to improve teaching and meet 

pupils’ learning needs, adapting teaching responsively
• Increasing challenge with practice and retrieval as knowledge becomes more secure (e.g. by removing scaffolding, 

lengthening spacing or introducing interacting elements)
• Be able to independently analyse, interpret and relate a school’s assessment policy to their own teaching practice
• Behaviour for learning (developing relationships, in-class responsive and pro-active strategies to safeguarding, PHSE,  

https://assets.publishing.service.gov.uk/government)
• The importance of subject specific knowledge and training.
• Working with others, making effective use of other adults, working with parents, subject leadership 
• Effective feedback and marking, workload strategies efficient approaches to marking and alternative approaches to 

providing feedback (e.g. using whole class feedback or well supported peer- and self-assessment) and deconstructing this 
approach. 

• Trainees themselves need to demonstrate evidence that they know more and remember more of their ITE curriculum and 
that they can put this into practice.

https://assets.publishing.service.gov.uk/governmen


Adaptive teaching
Planning and Teaching:
To be able to  identify and make adaptations and reasonable adjustments
To communicate effectively with other professionals and agencies
Use evidence-based approaches to adapt teaching for children with a range of needs
To plan for an inclusive, learner friendly environment, reasonable adjustment and adaptations within and beyond the classroom

Identify and make adaptations and reasonable adjustments.
Communicate effectively with other professionals and agencies.
Effectively communicate with and deploy support staff.
Identify and where necessary access sources of support for their own wellbeing.
Use evidence-based approaches to adapt teaching for children with a range of needs.
Identify ways to build effective partnerships with children and parents.
Capture the voice and aspirations of the child.
Use groupings to support learning and promote inclusion.

Discuss and analyse with expert colleagues the roles and responsibilities of outside agencies and professionals in working with children with Special Educational Needs.
Understand that their own social, emotional and mental health is important and needs to be supported.
Understand that the effective deployment of support staff is key to maintaining high expectations of all children and promoting inclusion.
To identify and make adaptations and reasonable adjustments.
To communicate effectively with other professionals and agencies
Use evidence-based approaches to adapt teaching for children with a range of needs.
Where and how to seek support when working with children with Special Educational Needs and Education, Health and Care plans
Identify ways to build effective partnerships with children and parents.



• Key foundational knowledge - students have completed their first three 
ITaP topics around:

                                          Professional Behaviours 
                                Transitions/Behaviour Management
                  Systematic Synthetic Phonics
                                  
• Mentor expectations - trainees should have developed  confidence in their 

knowledge of the ITaP topics and will have had chance to put their learning 
into practice on their previous placements.  This can now be consolidated 
through professional dialogue and additional opportunities to refine their 
skills in these areas with the children.

• Trainees are asked to seek constructive feedback on these areas as part of 
mentor/link tutor observations and their own continual professional 
development.

Intensive Training and Practice



Questioning for Assessment

Intensive Training and Practice



PGCE (5-11) 
Strand

Component 
Tracker

The Edge Hill ITE Curriculum

Pre-populated onto the WDS 
for weekly discussion.



PGCE (5-11) 
Core & 

Foundation 
Subject

Component 
Tracker

The Edge Hill ITE Curriculum

Trainees must refer to this 
throughout. We encourage 
trainees to print and annotate.



5-11 Professional practice expectations

14



Curriculum as the progress model



• Group mock interviews at 
University last term

• Application support - ongoing
• Interview questions – 

discussed in sessions

Interviews & Applications



Weekly cycle for mentoring: WDS 

1. Using the curriculum, review the content for that week with your trainee. 
Focussing just on the curriculum reduces the cognitive load and provides 
a clear focus for the trainee learning that week.

2. Using the questions provided on the WDS, question and probe the trainee 
to review their prior learning. Use this to inform the plan for the 
opportunities they will need that week to practise.

3. Identify opportunities for the trainee to observe and questions experts in 
line with the curriculum that week and based on their prior learning (point 
2) and include this on the WDS.

4. Identify opportunities for the trainee to practice and receive feedback in 
line with the curriculum for that week and include this on the WDS.

5. In the next mentor meeting, review the progress against the curriculum 
(using the questions) and record on the WDS. Start cycle for the next 
week at step 1.



Trainee progress: Abyasa

Receive log in and password

Home screen
Welcome
• Change password

Dashboard
• Trainee details
• Professional practice forms
• Reminders
• Attendance



Trainee Timeline



Pre-populated 
curriculum linked to integrated 
EHU curriculum and ITTECF
Review and reflect

Targets – what and how? 
Encourage trainees to liaise 
with other expert colleagues, 
subject leads, SENCO, DSLs 
etc.

Discuss workload and 
wellbeing

Curriculum as the progress 
model

Weekly Development summary WDS



Workload and 
wellbeingHow and who?

• WDS meeting each week

• Link tutor support

• University service support

• Concerns

Wellbeing and workload
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Lesson
observation

Primary (Core)

Giving subject 
specific feedback
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Lesson
observation

SSP (with 
suggested 
prompts)

Giving subject 
specific feedback
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Lesson
observation

Primary 
(Foundation, with 
suggested 
prompts)

Giving subject 
specific feedback



Lesson Observation

The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of teaching, as appropriate to 
that week’s curriculum

Focused observation – 20 minutes to fit in with other ‘low-stakes’ opportunities.

This feedback focuses on the selected specific aspect of practice or subject specific focus, the teaching not the trainee and feels 
constructive. Collecting evidence, such by as noting details of a significant interaction or moment in the lesson that can be discussed afterwards.

Providing feedback, which includes specific praise for what worked well and constructive feedback, with a subject specific element,  leading to the 
setting of an appropriate goal for future development.

Feedback is dialogic. Questioning prompts are used to engage the trainee in the process of review and probe understanding of their use of the 
target strategy.

Feedback results in action planning – the mentor identifies further practice or  opportunities to observe experts, rehearse or practice needed to 
make progress.

Practice and feedback



Exemplar Observation Feedback

Opportunities for 
further development

Subject Knowledge and Key 
Points from the session

Trainee 
Strengths



Informal 
additional 
support is 

provided and 
recorded on 

WDS

Mentor 
contacts Link 

Tutor to 
discuss need 

for additional 
support

Progress 
Support Plan 
is completed 
with trainee 
by mentor

Targets are 
reviewed 

with trainee 
within given 
timeframe

Progress Support Plan Process 
including Early Conclusion

This is the process considering the trainee is not making progress. At any point, the trainee can exit the Progress 
Support Plan (PSP) process if they are meet the required expectations.

A further Progress Support Plan 
is completed building on the 
previous targets

Mentor informs the trainee 
they must conclude early. A 
DPM is organised by 
the placement lead to discuss 
next steps with trainee

Trainee makes sufficient 
progress and returns to the 
curriculum

Link Tutor to inform PPQL of student 
needing additional support



THANK YOU
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