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Introductory Professional Practice 2024-25
Undergraduate Y1 School-based Programme

7" April — 6" June 2025
6 weeks

'Trainees are immensely well supported by knowledgeable and
Inspirational tutors and by highly skilled, committed mentors. '
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[ Initial Mentor development audit form ]
Phase/subiject Core Mentor training QA 1-4
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Prior curriculum training

 Trainees have had the opportunity to experience ‘curriculum’ sessions focused on
NC Core and Foundation subjects.

 The trainees have undertaken a full and comprehensive Safeguarding training
package.

 They have been introduced to theories of learning and cognitive science.

* Planning, assessment and adaptive teaching strategies have been introduced to
support their teaching of EAL learners and children with SEND.

 Trainees have participated in range of focused EDI study activities and are
developing their knowledge of inclusion.

 Trainees have also developed their understanding of theory and practice related
to mental health and wellbeing.
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Trainees have completed an ITAP focusing on Oracy.
This has supported them to:

e To understand the term ‘oracy’ and how it supports teaching and learning
e To become familiar with the Oracy Framework
e To identify the hallmarks of a good oracy practice.

e To develop strategies and approaches to develop high quality language in
the classroom.
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Edge Hill University Approach to Assessment
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Module Progress Reflective
Assessment : Review VIVA
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Introductory expectations :
Education ITTECF

Trainees themselves need to demonstrate evidence that they know more and remember more of their ITE curriculum
and that they can put this into practice.

- Edge Hill

University

Support for Behaviour Management Training —rules, routines and positive classroom management

Lesson planning - principles, importance of working memory, meta cognitive approaches, balancing exposition, repetition,
practice and retrieval of critical knowledge and skills.

Professional behaviours collaboration to support pupils, key role of working collaboratively with expert colleagues,
including experienced and effective teachers and subject specialists in schools.

Understand difference of formative and summative assessment and use marking policy

The principles of adaptive teaching, some approaches to adapting teaching for children with common needs
encountered in the classroom,

Explanations - clear instructions, modelled at key points and able to check pupil’s understanding of instructions
before a task begins



High Expectations
*EDI

*Behaviour

*EAL

How Pupils Learn,
Classroom Practice
and Adaptive
Teaching
*Adaptive Teaching
*Planning

Professional
Behaviours

*Safeguarding
*Professionalism
*Mental Health,
Wellbeing and
Workload

Assessment

Week 1

To understand the legal and moral
responsibilities of teachers to
provide a high quality education
and to make reasonable
adjustments as required.

To know that there are strategies
and provision that can address
inequalities and to implement them
when on Professional Practice.

To understand that effective
relationships is easier when pupils
believe their feelings are
understood.

All children have a legal and moral
right to a high-quality education
which values them as unique
individuals and enables them to
fulfil their potential academically
and socially.

Knowing who to contact with any
safeguarding concerns and having a
clear understanding of what sorts of
behaviour, disclosures and incidents
to report.

Know the difference between
formative and summative
assessment and how these are
used.

Edge Hill

University

Faculty of
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ITE Curriculum:
Strand Components

Undergraduate Year 1 Full Time — Strand Component Tracker

Week 2

To know that social background and
family circumstances affect pupils’ life
chances.

To know that all children have a right
to learn, and that differences in
learning are a valuable part of human
diversity.

The Special Educational Needs Code
of Practice (0-25) is predicated on a
graduated approach based on
adaptive, high-quality teaching,
assessment and evidence-based
intervention.

Know the principles of planning.

Know that positive professional
conduct underpins self-development
and effective working relationships.

To know that wellbeing within the
workplace requires supportive school
environments with systems and
structures in place that support staff
mental health.

Week 3

To learn how to collaborate
effectively with additional adults to
create a supportive and inclusive
learning environment.

To know and reinforce established
school and classroom routines.

How the graduated response
outlined in the Code of Practice
isimplemented in schools.

How children with

Special Educational Needs are
identified in line with the Code of
Practice.

To know their duties in respect of
safeguarding and equalities
legislation.

Understand the influence of personal

experiences and professional subject
knowledge on assessment of
children’s learning.

Week 4

To instil belief and promote the
academic potential of all pupils
including disadvantaged
learners.

Observe and recognise strategies
to support children with EAL.

To respond consistently to pupil
behaviour.

Key roles and responsibilities
in supporting all children
including in school and other
agencies.

Understand the purpose of
planning.

Understand the importance of
having high standards of
professional conduct and be able
to adapt to the needs of the
school environment.

Week 5

To know that social background
and family circumstances affect
pupils’ life chances.

To check pupil’s understanding of
instructions before a task begins.

The importance of

theoretical models of disability and
inclusion including medical, social
and rights based models aid the
interrogation and critical analysis
of teaching approaches.

To understand that promoting the
welfare of children is everyone’s
responsibility.

To be able to identify staff
members who have overall
responsibility for mental health
and wellbeing in school.

Be able to evaluate marking
policies with a focus on pupil
progress.

Week 6

To know the eligibility criteria for
Pupil Premium funding and the
purpose of the funding.

Begin to develop adaptive teaching
to meet the needs of all learners.

Be able to write effective plans for a
range of lessons with support (whole
class).

Be able to work effectively and
competently with peers and
colleagues and to be able to
contribute to professional
discussions.

To understand the importance of
seeking appropriate advice and
support when dealing with specific
issues (behaviour, workload,
safeguarding concerns).

These statements are pre-
populated onto the
Weekly Development
Summary for the
corresponding week, but
this just gives an overview
of them across the
placement

This can be found on
the Mentor Space and
Abyasa.

https://sites.edgehill.ac
.uk/mentorspace/prmu

gl-wds/
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School Based
Subject
Component
Tracker

The Edge Hill ITE Curriculum

Cora Subject Component Tracker - Introductory UG Primary

Wheek 1 Week I Week 3 Week 4 Week 5 Week &
English ¥now that high-guality teaching and leamning in English reguires sirong teacher Undemstand that high-quality teaching in English imsohres breaking Sowm complex Know how to plan and teach an English leson that is appropriate o
subjaes, pedapogical and curriculumm knowledpe. ideas irto small steps and sequencing these logically to enable children to learn the neads of all learmers,
without overloading their working memary.
¥n t English leaming nasds to be planned in a way that is inclusive and Knowr hawr to draws on children's prior |saming to develop
challenpes all grougs of leamers. Understand that direct teaching and modelling, underpinned by talk, are
approachies v can be used to support children to understand complex ideas
Understand that effective lessons inteprate disziplinary knowledpe as well as and despen pu =arring in Englich. pils* leaming
fubstantive knowledgs. nderstanding.
Undersand the planning dacisions made by evperienced colleagues fo ensure that
Englich leaming builds on prior learning to deepen pupils” knowledpe. Know howr to model and scaffold bearning to support cognitive
overload.
Sysbemati Observe expert calieamuss Flan, deffer and amess 35F aming Develop sl specific cumiculam ard pedagogical knowledpe

Understand that thers are 2
how to calculate successfully

range of sirategi

to support pupil understanding of
nformal and formal written methods,
tive and procedural knowledge associated with

including the relevant deda
number and calculation.

Undemstand that & secure knowdedpe of place value underpins the ahility to

Know howr to plan, teach and ascess & high-quality number {counting,
place value, calculation] lesson.

Science

T aching and |eaming in science requires srong teack ject,
pedapogical and curriculum knowdedps and where to szek support to develop:

this Furzher.

¥now that effective science lessons inteprate subsha
wiadipe and sequence this clearly for learmiers.

ive and disciplinary

¥nowr that science [earmning nesd: to be planned in 8 way that is inclusiee and
FEM,T, EAL and more able [aarnarg

challenpes all l=armers inchading those

y teaching in science imechees Breaking down complex ideas into
srrall steps andl sequencng these logically o enable children to leam without
overloading their working memory.

Understand that dinect teaching, first-hand practical approaches and modelling are
can be used to support children to understand complex ideas
and despen children's leaming in science.

Undierssand honw an sxperiencad mentor manapss behavicur in practical scienee

[=spons through observetion and i

.

Flan and teach a science lesson thet hes considered science specific
padapopy, & and builds on children's pricr knowledge, pre-empts
and addrece: conceptions and covers aspects of both substantive
and dizziplinary knowledge.

Be able o plan for formative asssment opportunitie; to establish the

learning that has taken place,

Be able to manage behaviour and rescarces effactively to suppors
children to l=arm in practi

science lessons.

To make progress, trainees need to demonstrate what they know and know
how to each week in relation to their weekly EHU ITE curriculum

components.
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Mentors should ensure that trainees have regular opportunities to observe and collaborate with experts, practice pedagogical approaches, receive regular purposeful
feedback, observe, and be observed.

[ 3
PrOfeSSlonal The table below sets out guidance for the number of hours trainees should be engage in teaching activity per week on each of the three phases to ensure they have sufficient
P e opportunity to practise, be observed, and receive feedback. When not engaged in teaching or support activities within their base classroom it is expected that trainees have
raCthG opportunities to observe or support other experts across the setting and work within their component grids. Time for planning preparation and assessment equivalent to 20%

should be built in across the week but should be school based.

Requirements

Phase Introductory

Professional

Practice comprises Minimum hours in classrooms (including A minimum of 15 hours pro rata {on average 3 per day)

. observing, teaching, co-teaching each week.)
of observing,
teaching and time Mentaring - Minimum hours of mentoring each 1.5 hours. (This includes your weekly FPPA Time 20%
. week observation and weekly development (School based)
f l
or planning, meeting)

preparing and Subject coverage Systematic synthetic phonics: Core subjects: Foundation subjects:

assessing.
All trainees must have an opportunity to plan and | Plan and teach a minimum of 1 35P Plan and teach a minimum of 3 Plan and teach a minimum of 4
teach lessan within placement Maths and English lessons per week | foundation subjects (at least 1

This table sets an lesson each)

expectation for Plan and teach a minimum of 1

P R Science lesson per week or

each trainee. equivalent
Wider ﬂppnrtunltle.s Support an extra-curricular club Suppcr.rt an ElSS'E‘:rTIbW or Atten.d staff Attend school trip
(based on opportunity) collective worship. meetings/INSET

*This is a guideline Attend parents evening or event | Sypervise play times Register children Meet/greet/dismiss children

only. Schools may and contribute to report writing

increase/decrease this . Engage with education

. Whole class reading s
accordmgly. professionals

*Teaching to build up gradually acress placement, beginning with team teaching/teaching parts of lessons progressing to whole class teaching
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Weekly cycle for mentoring: WDS

Using the curriculum, review the content for that week with your trainee.
Focussing just on the curriculum reduces the cognitive load and provides
a clear focus for the trainee learning that week.

Using the questions provided on the WDS, question and probe the trainee
to review their prior learning. Use this to inform the plan for the
opportunities they will need that week to practise.

|dentify opportunities for the trainee to observe and questions experts in
line with the curriculum that week and based on their prior learning (point
2) and include this on the WDS.

|dentify opportunities for the trainee to practice and receive feedback in
line with the curriculum for that week and include this on the WDS.

In the next mentor meeting, review the progress against the curriculum
(using the questions) and record on the WDS. Start cycle for the next
week at step 1.
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Education Trainee progress: Abyasa

Edge Hill

 University Education

Receive log in and password

Home screen
Welcome
e Change password

L) & Recently Modified Trainee Forms 0 Bl Main Activities of This Week

Dashboard

* Trainee details

* Professional practice forms
* Reminders

e Attendance




‘Edge Hill Trainee Timeline
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'n' Timeline I-.l Professional Practice Forms i Professional Practice Resources

Abyasa, Demo (ABY1234506) - Abyasa Demo 23 /24

- RIS -

@ view Participants

B Current Placement Details

School Name Abyasa Demo School

WDS - Week 4

Mentor Name Mentor, Demo

Required by: 14/10/2023 Start Date From 01/09/2023
20/12/2023 -

'@ 1|

Date To

= 21/009/2023

wWDSs - Week 3
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Pre-populated

curriculum linked to
integrated curriculum and
ITTECF

Review and reflect

Targets —what and how?
Experts

Workload and wellbeing

Curriculum as the progress
model

Weekly Development summary WDS

3474 Edge Hill | .o
%Uni%grsity Education

WDS - Week 1

This

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24

record IS not submitted with 9 key questions unanswered,

Date 21/09/2023

Link to a placement --not linked--

T Please refer to [EHU ITE curriculum] guidance as appropriate.
| This week's key focus is:
Back- o |r|y/m | ®m|e| &

This.
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Support Wellbeing

* WDS meeting each week

* Link tutor support - v
T Ty
* University service support . |

* Concerns Share workload strategies




Observation forms from start menu

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24

Astart IR EIEA n

Sanfl Form

Select Record Type Coservation -

Giving subject i o
SpeCifIC feed baCk Curesily there are no Bems S R T

Al Subpect Lesion Obdafvalion

LeSSO N Geography PEY Obs

Tithe: Geography Chesration Form PEY 2425 Sovilich b E Doesiar |

observation ™ o~ .

Link 1o & Placemaent

~CTiiarse Mgt b
Hey ponts emergineg from e
s 2300 e apdTy Ressanch and Subiect Assoeton Links The deoprantec Bysociation snd The Bovsl Gepqraphecal $ocisty
Subjert Specitc Elamants Subject Specific Elements
Prhar makes a0 $ifecive Geography fasson’” Some of the orompls may De vesiu [0 SUpgrt oo fesabuck. Thare (3 00 reguUiramant §o Do
Subgact. Curricudum and SN aa0h prompd

FPedagogical Knowiadga
5 Flanmng showry 8 e sy of Bw nabon sl corricuism snd i bey domensorn: [locafionl rgvdedge place moaiedge . foman snd phrysacal geogr spfoy

= Orppsorturuises. for Furthes gesgriaphecal yioly e Sekdvort
Dravelapmini Plansing denie how chideen vall rmaks prog o1 B i g i unde g of appeoprale geographeal lpy' i ‘organming’ conciph
A secian loc sfhonl trevdedge wpporly chiden iz deresiop Bar oo incatanal ongrededige veng mugne plobe. sndeor aflanes

Sagrg i Chiciran are Aoughl spproprals knowisdgs of humanpismc sl procaraem. making cormechiom 1o & parbculer plecers. o maks baming rekevant

A spciae knosdecoe of the plrcen Laught sllow wSereoh e of (Eeogin and [@ace bt sSdretaed and chailerged

A tange of high-gualty rescearces ae wied |mMags mages coieos meda elc e wopeort chiideen i Sereplopang 4 deepme eralerlancing of geogaphecal
EroeEmrLtarcep iyl

» Chigren are provided vl cppofundes. to dink olcally aboul Bree pesources fhey e Bo find ool aboul geographical processesoonoeplsiplaces

» Chigdren are given e opporiundy i ese maps and'on dagilal mappeng sofvane (2.0 Digimag for Schaools) i enilfy peographecsl palems of o find oul mone aboul &
pace

= Osographecal enduey B wed o an Jpropeabs podnl in childee s ieameng wWhen ey 3re equipped v e necesany oy and imoviedge (o lackie P enguiry
SUCCEFhly

Biack =




Lesson Observation
Practice and feedback

Edge Hill | oo

\ University Education

The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of teaching, as appropriate to
that week’s curriculum

Focused observation — 20 minutes to fit in with other ‘low-stakes’ opportunities.

This feedback focuses on the selected specific aspect of practice or subject specific focus, the teaching not the trainee and feels
constructive. Collecting evidence, such by as noting details of a significant interaction or moment in the lesson that can be discussed
afterwards.

Providing feedback, which includes specific praise for what worked well and constructive feedback, with a subject
specific element, leading to the setting of an appropriate goal for future development.

Feedback is dialogic. Questioning prompts are used to engage the trainee in the process of review and probe understanding of their use
of the target strategy.

(Feedback results in action nlannineg — the mentor identifies further nractice or onnortunities to observe exnerts. rehearse or practice
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v Progress Support Plan Process

including Early Conclusion

Edge Hill

University

Trainee makes sufficient

progress and returns to the

Informal Mentor Progress S curriculum
additional contacts Link Support Plan &

. Ti . l d reviewed A further Progress Support Plan
SUPpOrt IS . utor to IS.Comp ete with trainee is completed building on the
provided and discuss need in Abyasa

previous targets

recorded on for additional with trainee V\,:;::é?rgxzn
WDS support by mentor

Mentor raises concerns with
Link Tutor where there is ho
progress. The placement lead
will discuss next steps

with trainee

This is the process considering the trainee doesn't make sufficient progress against the EHU ITE curriculum at each

stage. At any point, the trainee can exit the Progress Support Plan process if they are meet the required
expectations.
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