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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education
 (AY 23/24)
Week 25 or 26

	Course: PGCE SECONDARY SCIENCE (11-16 with QTS)

 ‘Working creatively with others to enhance life chances’

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Developmental Placement

	Name of Link Tutor
	Ben Porter
	Name of setting
	


	Programme
	PGCE SECONDARY SCIENCE (11-16)
	Week beginning
	*12TH FEBRUARY 2024 (week 25)
OR 
*19TH FEBRUARY 2024(week 26)

Depends on half term week

	Days trainee has attended this week
	Monday
/
	Tuesday
/
	Wednesday
/
	Thursday
/
	Friday
/

	Key reading for the week
[image: ]
	Summary: This paper discusses the need for schools to rethink the role of Teaching Assistants (TAs) and improve their utilisation to enhance student learning. Currently, TAs are often used informally as instructional resources for struggling students, which can lead to their isolation from the regular classroom setting. The document emphasizes the following key recommendations:  
· TAs should not replace teachers but rather complement their work by focusing on the needs of all students through high-quality classroom teaching. This requires a shift away from assigning TAs to specific students for extended periods.  
· TAs should help students develop independent learning skills and prioritize tasks that encourage ownership and autonomy, intervening only when necessary.  
· Schools should provide sufficient time for TA training and collaboration between teachers and TAs for lesson preparation and feedback.  
· When TAs deliver targeted interventions in one-to-one or small group settings, they can have a positive impact on student attainment if the interventions are structured and supported by high-quality training.  
· Schools should adopt evidence-based interventions for TAs in small groups and one-to-one instruction, following common elements of effective interventions such as brief, regular sessions, extensive TA training, structured resources, and assessments. 
· There should be explicit connections between everyday classroom teaching and structured interventions to ensure continuity and consistency in learning experiences for students.  
· Pupils should understand the links between classroom learning and interventions, as it cannot be assumed that they will naturally make these connections on their own.
Limitations: The research limitations, including limited evidence for structured interventions, potential lack of generalisability, and focus on short-term effects, highlight the importance of tailoring the document's recommendations to individual school contexts and student needs

Reference:  Making Best Use of Teaching Assistants - Education Endowment Foundation https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants  

	Support for mentoring in this subject

[image: ]
	Page 29 from this chapter in TOPLIS (2015) discusses the role of teaching assistants in science lessons.

WORKING IN A SCIENCE DEPARTMENT

TOPLIS, R., ed., 2015. Learning to Teach Science in Secondary School: A Companion to School Experience.4th ed. London: Routledge.



	

Curriculum for the week
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	This week trainees should have demonstrated that they know:
	Y/N


	
	
· Additional members of staff provide valuable support with individual/ groups of pupils in addition to flexibly grouping pupils within a class to provide more tailored support. 

· Teaching assistants (TAs) can support pupils more effectively when they are prepared for lessons by teachers, and when TAs supplement rather than replace support from teachers. 

· Seeking to understand pupils’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of science teaching. 

· It is important to work collaboratively and share the intended lesson outcomes with 
             teaching assistants ahead of lessons. 


	

	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	
● Demonstrate activities that can stretch and challenge pupils of all abilities. This may include critically reflecting on the use of modelling and scaffolding. 

● Exemplify lessons using the TA’s knowledge and skills to enhance pupil progress. 

● Analyse the importance of planning ensure that support provided by teaching assistants in lessons is additional to, rather than a replacement for, support from the teacher. 

	

	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1: How can you ensure that the support provided by teaching assistants in your lessons is additional to, rather than a replacement for, your own support as the teacher?







Mentor summary of trainee response:




Q2:  How do you adapt instruction to stretch and challenge pupils of varying abilities in your subject area? Evaluate an example of an activity that has worked well. 









Mentor summary of trainee response:





	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being[image: ]
	Has trainee workload and well-being been discussed? Please update any risk assessments (if applicable).

YES/NO

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunity agrees for trainee to practise, observe, or receive feedback on this target

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☒  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.



2

image1.png
iR




image2.jpg




image3.png




image4.jpg




image5.png
B




image6.png




image7.png




image8.jpg
Edge Hill University





