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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education (AY 23/24)
Week 23

	Course: PGCE / UHD Further Education and Training 

 ‘Working creatively with others to enhance life chances’

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Developmental 

	Name of Link Tutor
	
	Name of setting
	

	Programme
	PGCE / UHD Further Education and Training (please highlight) 

	Week beginning
	29th January 2024

	Days trainee has attended this week
	M
	T
	W
	T
	F
	ETF solo teaching hours to date
	
	ETF teaching observations to date
	

	Key reading for the week
[image: ]
	Summary: The purpose of this paper is to understand the experiences of students undertaking higher education in a further education setting in the UK. Since the 1960s, there has been a policy commitment in the UK to widen participation in education to social groups previously under-represented (Thompson, 2000; Burke, 2012). The consequence is a discourse in which it is argued that higher education has been “dumbed down” to include non-traditional students frequently ill-prepared for academic challenges (Haggis, 2006). This research explored an alternative discourse, proposing that education should be a catalyst for significant social, emotional and intellectual growth, culminating in a transformative experience (Mezirow, 1978a, 1991; Cranton, 2006).

Limitations: The implications of this study lie as much in the nature of the transformative learning experience as in the structures in which education is provided. Additionally, it is proposed that transformative teaching and learning theory may be as significant now as it ever was in understanding the changes which learners experience in higher education study. Limitations of the study include the small number of interviewees who were interviewed more than once in some depth, and the particular setting of one further education college. As in all such research generalisation might be difficult.

Reference: Rocks, E., & Lavender, P. (2018). Exploring transformative journeys through a higher education programme in a further education college. Education   Training, 60(6), 584–595. https://doi.org/10.1108/ET-02-2018-0047 


	Support for mentoring in the FE phase
[image: ]

	For a number of trainees this is their Placement 2 – with this in mind please explore the following article to support mentoring 
https://www.et-foundation.co.uk/professional-development/safeguarding-prevent/designated-safeguarding-lead/ 

	

Curriculum for the week
 
[image: ]
	This week trainees should have demonstrated that they know:
	Y/N


	
	1.Reflect on progress made, recognising strengths and opportunities for development and identify next steps for improvement.
2. Seek challenge, feedback and critique from mentors and other colleagues in an open, trusting, and professional environment
3. Develop as a professional in line with ETF Professional Standards
	

	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	1. Be aware and have carried out training in relation to Safeguarding Training, knowing who to contact with any safeguarding concerns within this setting.
2. Distinguish and have a clear understanding of what sorts of behaviour, disclosures and incidents to report is also important within this setting.
3.Utilise gained experience within BM and assessment.
	

	[bookmark: _Hlk143779062]Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	1. How well are you collaborating with colleagues in this college or training provider?
Mentor summary of trainee response:

2. How effective is your understanding of the college or training provider’s safeguarding policy? Has this knowledge been put to the test?
Mentor summary of trainee response:

3. Thinking about your personal and professional conduct, attendance, and punctuality, could these be improved? Why are they important?
Mentor summary of trainee response:



	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, college/department events etc.



	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)


	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)


	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunity agrees for trainee to practise, observe, or receive feedback on this target

	
	1. 
	

	
	2. 
	

	
	3. 
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).

☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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