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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the
 Department of Secondary and Further Education (AY 23/24) Week 28

	Course: RE PGCE
 ‘Working creatively with others to enhance life chances’

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Developmental (B)

	Name of Link Tutor
	Heather Marshall
	Name of setting
	

	Programme
	RE PGCE
	Week beginning
	04/03/2024

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
[image: ]
	Summary 
This research highlights concerns of the effectiveness of CPD in English schools and proposes using evidence-based research. It recommends sustained CPD duration, targeted follow-up, and participant-centred design. It also emphasises the significance of integrating subject specificity and pedagogic knowledge. Effective CPD could require external expertise, supportive leadership, clear learning goals, and collaboration. Teachers are urged to prioritise pupil oriented CPD and discuss the impact and effectiveness of the CPD together in a collegiate manor. This approach will facilitate meaningful professional growth and improve teaching quality.

Limitations
Misses most recent evidence published. Also, the scope of research was taken exclusively from English language reviews. The research adopted a medical approach to research rather than an educational one.

Reference
https://tdtrust.org/wp-content/uploads/2015/10/DGT-Full-report.pdf

	Support for mentoring in this subject
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	Clare Jarmy’s (2019) paper on ‘Subject knowledge: the ‘knowledge-rich’ agenda, Buber and the importance of the knowing subject in Religious Education’ includes discussion about the need for effective subject based CPD. With a focus on a ‘robust knowledge base.’ Additionally, Dawn Cox’s blog on ‘Giving subjects the power of CPD’, discusses a shift from a centralised (everyone in the hall together), one-size fits all (everyone needs to know about X), one person making decisions on content (i.e. an AH for T&L/CPD) approach to CPD to a more subject/personalised approach.

	

Curriculum for the week
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	This week trainees should have demonstrated that they know:
	Y/N


	
	1. To actively engage in wider networks and professional organizations related to their subject area, such as the NATRE, to enhance both pedagogical and subject knowledge.
2. Incorporating findings from educational research into teaching practices, such as utilizing worldviews in Religious Education (RE), is essential for effective instruction.
3. Recognising the critical importance of being well-versed and confident in their subject matter, teachers should prioritise strengthening their subject knowledge to effectively deliver instruction and motivate students.
	

	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	1. Articulate the fundamental concepts, knowledge, skills, and principles integral to Religious Education (RE), providing a comprehensive understanding to students.
2. Illustrate how proficient educators guide students' cognitive focus towards key ideas within the subject, employing methods such as deconstructing substantive knowledge to facilitate deeper understanding.
3. Showcase the process of accumulating and refining a repertoire of compelling analogies, illustrations, examples, explanations, and demonstrations, effectively enhancing students' comprehension and engagement with the subject matter.
	

	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1: Evaluate the logical progression and coherence of their content sequencing, based on the principles outlined by Counsell (2012).
Mentor summary of trainee response:


Q2: 2. Describe how your expert colleagues ensure that pupils' thinking is focused on key ideas within RE.
Mentor summary of trainee response:


	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunity agrees for trainee to practise, observe, or receive feedback on this target

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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