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Week #31

	Course: 
 ‘Working creatively with others to enhance life chances’

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Developmental

	Name of Link Tutor
	
	Name of setting
	

	Programme
	PGCE Secondary Mathematics
	Week beginning
	25/3/24

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
[image: ]
	Summary

This article argues that teachers must ensure their feedback enables pupils to know "Where they are going" (feed-up), "how they are getting there" (feed-back), and "Where are they going next?" (feed-forward). Hattie and Timperley (2007) suggest for feedback to be effective it must have clearly stated objectives, it must track progress towards those objectives, and have explicit strategies for improvement. Feedback needs to be prompt, precise, and pertinent to the task at hand. They claim that feedback types are diverse and that teachers should value giving feedback and also be receptive to feedback themselves. Hattie and Timperley urge teachers to identify any gaps in success rates, to address areas where improvement is needed, and avoid confirmation bias (i.e interpreting data about a pupil in a way which seeks to confirm the teacher’s pre-existing ideas or beliefs about that pupil).

Limitations 

Whilst this work is significant in the field of assessment, it is limited in that it fails to consider that the effectiveness of feedback is variable and can be subject to factors such as the age of the pupil or the context in which the feedback is provided. Also, there is very little exploration of the long-term effects of feedback and this study, like others, considers only the short-term impact of feedback. Finally, the research is subject to what is called publication bias, this means that not all the research on feedback has been considered, only research which supports the assertations of the authors has been included.


Reference

The Power of Feedback - John Hattie, Helen Timperley, 2007 (sagepub.com)


	Support for mentoring in this subject
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	 Marking and Feedback in Mathematics (Barton)

Cambridge Maths (Expresso Research)

	

Curriculum for the week
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	This week trainees should have demonstrated that they know:
	Y/N


	
	Pupils’ responses to feedback/ feedforward can vary depending on a range of social factors (e.g., the message the feedback contains or the age of the pupil).

Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs. To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect (Hattie, 2007).

High-quality feedback can be written or verbal; it is likely to be accurate and clear, encourage further effort, and provide specific guidance on how to improve.
	Y


Y



Y


















	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	Plan to scaffold self-assessments by sharing model work with pupils, highlighting key details using technology such as visualisers.

Utilise feedback that is specific and helpful when using peer- or self- assessment.

Explicitly teach pupils metacognitive strategies linked to subject knowledge, including how to plan, monitor and evaluate, supports independence and academic success using DIRT.
	Y


Y

Y











	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1: To what extent are you using specific and helpful feedback in peer- or self-assessment to support pupil progress? Give an example.


Mentor summary of trainee response:


Q2: Evaluate the importance of sharing model work with pupils to scaffold self-assessments within mathematics.


Mentor summary of trainee response:





	Additional notes from mentor meeting
[image: ]

	




	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y

	
	

	
	Has the trainee’s wellbeing been discussed?
	Y

	
	

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunity agrees for trainee to practise, observe, or receive feedback on this target

	
	1. Deploy TAs to provide support for pupils in mathematics.
	Observe how experience staff share plans and mathematics pedagogy with Tas and/or engage with them during a lesson.

	
	2. 
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☒  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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