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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education 
(AY 23/24)
Week #29

	                                                                              Course: BA (Hons) Secondary RE with QTS
                                                                ‘Working creatively with others to enhance life chances’

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Consolidation

	Name of Link Tutor
	
	Name of setting
	

	Programme
	Secondary UG RE with QTS
	Week beginning
	11th March 2024

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
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	Summary
The focus of the reading is on improving the attainment and wider outcomes of all children and young people and particularly the twenty per cent of the school population identified as disabled or with special educational needs.
Recent UK evidence shows that teachers who are effective in teaching disadvantaged learners demonstrate skills in a ‘bundle’ of strategies. For example, they: 

• Have excellent organizational skills: teachers have clear learning objectives for lessons and make sure their learners understand them. They also organize their resources well and have clear, well-established and smooth classroom routines. 
• Establish a positive classroom climate: teachers have positive relationships with their learners and create happy classrooms with mutual respect and positive expectations for achievement. 
• Personalize their teaching: teachers are sensitive to the needs and interests of their pupils and provide a variety of resources to suit individual pupils. 
• Use dialogic teaching and learning: pupils work collaboratively, receive evaluative feedback from their teachers (and from their peers) and spend more time learning.
• Make more frequent use of the ‘plenary’: teachers use whole-class methods to provide feedback and to allow further discussion.

Limitations
Evidence-based practices are not free from debate. Some writers criticize the prominence given to quantitative or positivist research in general and to randomized controlled trials (RCTs), in particular, to test the outcomes of interventions.

Reference
Mitchell, D. (2014). What really works in special and inclusive education. Oxford: Routledge.

	Support for mentoring in this subject
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	Two subject specific offerings this week – first a blog from Wayne Buisst where he has gathered lots of great advice (including from one of our mentors, Natalie Ford) and secondly a slightly dated – but really useful official document from (what was then, in 2009) the TDA.



	

Curriculum for the week
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	This week trainees should have demonstrated that they know:
	Y/N


	
	· Teaching assistants (TAs) can support pupils more effectively in RE when they are prepared for lessons by teachers, and when TAs supplement rather than replace support from teachers.
· Adapting teaching in RE is less likely to be valuable if it causes the teacher to artificially create distinct tasks for different groups of pupils or to set lower expectations for particular pupils.
· Guides, scaffolds and worked examples, such as guided reading or writing frames, can help pupils apply new ideas, but should be gradually removed as pupil expertise increases.
	Y/N


 
  Y/N

 

  Y/N



	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	· . Under the supervision of expert colleagues, make effective use of TAs, additional support staff and specialist support (e.g., SENCO, DSL)
· Plan for the use of TAs in RE lessons, recognising this is in addition to, rather than replacement of, support from the teacher.
· Decide whether intervention work with small groups within a lesson is more effective than planning different lessons for different groups of pupils.
· Reframe questions to provide greater scaffolding or greater challenge.
	Y/N


 Y/N

 Y/N


Y/N


	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1:
How successful are you at making use of specialist support (such as TAs) in your lessons? How could this be developed?
Mentor summary of trainee response:


Q2:
Critically reflect on your use of modelling and scaffolding.


Mentor summary of trainee response:

Q3:
What knowledge and understanding of teaching pupils for whom English is an additional language have you gained through your academic reading? How does this relate to your current practice and/or setting?

	Additional notes from mentor meeting
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	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunities agreed for trainee to practise, observe, or receive feedback on this target

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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