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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education (AY 23/24)
Week #28

	                                                                              Course: BA (Hons) Secondary RE with QTS
                                                                ‘Working creatively with others to enhance life chances’

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Consolidation

	Name of Link Tutor
	
	Name of setting
	

	Programme
	Secondary UG RE +QTS
	Week beginning
	4th March 2024

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
[image: ]
	Summary
The focus of the reading is on how social-psychological interventions can boost student achievement and address long-standing achievement gaps. The review found that seemingly “small” social-psychological interventions in education that is, brief exercises that target students’ thoughts, feelings, and beliefs in and about school can lead to large gains in student achievement and sharply reduce achievement gaps even months and years later. These interventions do not teach students academic content but instead target students’ psychology, such as their beliefs that they have the potential to improve their intelligence or that they belong and are valued in school. When social-psychological interventions have lasting effects, it can seem surprising and even “magical,” leading people either to think of them as quick fixes to complicated problems or to consider them unworthy of serious consideration.

Limitations
One source of weakness in this study is that Social-psychological interventions complement and do not replace traditional educational reforms as they do not teach.

Reference  
Yeager, D. S., & Walton, G. M. (2011) Social-Psychological Interventions in Education: They’re Not Magic. Review of Educational Research, 81(2), 267–301. https://doi.org/10.3102/0034654311405999


	Support for mentoring in this subject

[image: ]
	There has been research done into group work – or collaborative learning - in RE, through a process from social psychology called ‘contact theory’.  There’s a brief introductory article here and a really useful resource pack here.  Kathryn Wright has written about this in Chapter 7 of Mentoring Religious Education Teachers in The Secondary School.  



	

Curriculum for the week
 
[image: ]
	This week trainees should have demonstrated that they know:
	Y/N


	
	· Regular purposeful practice of what has previously been taught in RE can help consolidate material and help pupils remember what they have learned. 
· High-quality classroom talk can support pupils to articulate key ideas, consolidate understanding in RE and extend their vocabulary.
· Flexibly grouping pupils within the RE class to provide more tailored support can be effective, but care should be taken to monitor its impact on engagement and motivation, particularly for low attaining pupils.
	Y/N


 Y/N

 Y/N



	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	· Support collaborative/ paired/ group work so that engagement and motivation are not negatively affected.
· Discuss how the placement school changes groups regularly and ensures any groups based upon attainment are subject specific.
· Plan, regularly review and practice key concepts over time (for example, through the use of effective discussions and/or structured talk activities).
· Design practice and retrieval tasks that provide the right level of support so that pupils experience a high success rate when attempting challenging work.
	Y/N


 Y/N

 Y/N


Y/N


	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1:
How effectively do all pupils learn in your lessons? How do you know this? 
Mentor summary of trainee response:


Q2:
What promotes the learning? What hinders?

Mentor summary of trainee response:

Q3:
Critically reflect on how well you have adapted your teaching this week.

Mentor summary of trainee response:

Q4:

Why is it important to talk about adaptive teaching rather than differentiated teaching?


Mentor summary of trainee response:



	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunities agreed for trainee to practise, observe, or receive feedback on this target

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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