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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education (AY 23/24)
Week 37

	Course: PGCE / UHD Further Education and Training 

 ‘Working creatively with others to enhance life chances’

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	CONSOLIDATION 

	Name of Link Tutor
	
	Name of setting
	

	Programme
	PGCE / UHD Further Education and Training (please highlight) 

	Week beginning
	6th May 2024

	Days trainee has attended this week
	M
	T
	W
	T
	F
	ETF solo teaching hours to date
	
	ETF teaching observations to date
	

	Key reading for the week
[image: ]
	Summary: This paper reports on a qualitative, longitudinal case study conducted in England that explored the transition experiences of autistic students with intellectual disabilities (ID) as they left special school to go to colleges of further education (FE). Sequential interviews with six young people, their parents/carers and educators were developed to address an important knowledge gap in relation to progression to post-16 education for differently abled learners. Transition is theorised through both the lens of the social model of disability and the three typologies of induction, development and becoming. Combining these enables a focus on flexible systems and adaptive environments as well as an openness to the variability of autistic students. While the research found evidence of transition planning, it also identified gaps in critical processes, limited understanding of autistic students’ capacity to manage change and normative expectations around independence. Parents reported a largely ‘tick-box’ approach to transition that was further reflected in a lack of preparation for social transition. The paper highlights responsibilities of institutions to make adaptations to transition processes in order to enable autistic students to better navigate change

Limitations: This study was small scale, with just 6 participants, and utilised qualitative methods of data collection, making it difficult to generalise and utilise these findings on a wider scale to encourage change in the transition process from special to mainstream settings. 

Reference: Shepherd, J. (2022) “Beyond Tick-Box Transitions? Experiences of Autistic Learners Moving from Special to Further Education,” International Journal of Inclusive Education, 26(9), pp. 878–892.  https://www.tandfonline.com/doi/pdf/10.1080/13603116.2020.1743780?casa_token=1fS0N3sFVtAAAAAA:vboIWSWMrBmNhDKD9sLbLrrG4USWPGAmf9vh-0d-VZZvAJytWh1-6bre3GzbDq1FBjqQHv0Jdbk  
    

	Support for mentoring in the FE phase
[image: ]

	Although looking at schools setting this article outlines ways in which teachers can better communicate with parents / carers and forge positive relationships which can be translated into an FE setting:
How schools can better engage with parents | Tes Magazine 

This article looks at the experience of students at a further education college for individuals with learning disabilities.
[bookmark: _GoBack]https://www.tandfonline.com/doi/full/10.1080/13603116.2020.1743780 (Link accessible via Google)

	

Curriculum for the week
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	This week trainees should have demonstrated that they know:
	Y/N


	
	1.Engage with parents/carers and colleagues in helping to support and manage learner outcomes. 
2. How to build effective working relationships by working with colleagues as part of a team, for example a subject or departmental team.
3. How to use specific EDI related events and celebrations as well as naturally occurring moments within your teaching on a daily basis.
	

	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	1.Liaise with parents, carers and colleagues to better understand the learners’ individual circumstances and how they can be supported to meet high academic and behavioural expectations. 
2. Contribute to Open Evenings, Parent / Carer Evenings (or other such events). 
3. Be able to communicate with parents and colleagues via phone, email, or the settings communication portal as part of teacher professionalism.
	

	[bookmark: _Hlk143779062]Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	1.How effective is your communication to parents/carers in relation to learner’s achievements and well-being?
Mentor summary of trainee response:

2. Are you able to access communication with other colleagues in real time in your setting? If so, how do you do this?
Mentor summary of trainee response:

3.How has your understanding of professionalism developed since the start of your ITT programme? What insights have you made?
Mentor summary of trainee response:



	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, college/department events etc.



	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)


	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)


	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunity agrees for trainee to practise, observe, or receive feedback on this target

	
	1. 
	

	
	2. 
	

	
	3. 
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).

☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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