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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the
 Department of Secondary and Further Education (AY 23/24)  Week 41

	Course: History PGCE
 ‘Working creatively with others to enhance life chances’

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Consolidation

	Name of Link Tutor
	
	Name of setting
	

	Programme
	PGCE History
	Week beginning
	27/5/24

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
[image: ]
	Darling-Hammond, L. (2009) Professional Learning in the Learning Profession.

professional-learning-learning-profession-status-report-teacher-development-us-and-abroad_0.pdf (stanford.edu)
 
The research found significant gaps in the quality of professional development (PD) in the U.S. compared to international standards. While participation rates are high, PD lacks intensity, duration, and follow-up, impacting its effectiveness on instruction and student outcomes. Disparities persist in access to induction support and collaborative learning, particularly in urban schools. Effective PD designs prioritise curriculum-aligned learning opportunities, but mixed findings on coaching. Compared to high-achieving nations, the U.S. lacks comprehensive, collaborative PD integrated into teachers' schedules. Efforts in some states show positive outcomes, but challenges remain in ensuring equitable access to high-quality PD.

The  Edge Hill approach to ITE mentoring is informed by the findings of this research noting the significance of duration, follow-up, curriculum-focussed design and opportunities for development.
 
Limitations
The research is only focussed on US PD, there is little evidence as to what the best PD entails in the high achieving nations and it would have been better to get the US data from a more diverse range of backgrounds.


	Support for mentoring in this subject
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	Katharine Burn and Arthur Chapman, Christine Counsell (2016), MasterClass in History Education. Bloomsbury: London.

https://edgehill.on.worldcat.org/oclc/1201427196

This book draws on international research and practice to present effective and engaging approaches for history teachers who want to explore the ways in which reading, research and reflection can support the development of history teaching and learning in the classroom. The book contains a series of professional enquiries carried out by experienced history teachers, working in a range of contexts. Each history teacher addresses clear questions arising from their practice and together they illustrate various approaches to data collection, data analysis and argument. These history teachers also show how they drew on diverse scholarship in history and history education, including many publications by other history teachers. In eight further chapters, other experts, ranging from practitioner-scholars to researchers in diverse fields (such as history, history education, teacher education, teacher research and curriculum theory) reflect on the distinctive insights that these teachers offer and explore connections with their own fields. The combination of perspectives and the depth of knowledge of the varied contributors reveal the importance of different kinds of relationship between 'theory' and 'practice'. The links between classroom realities and research and the critical use of different kinds of text will support history teachers in developing their practice and professional voice. 


	

Curriculum for the week
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	This week trainees should have demonstrated that they know:
	Y/N


	
	1. How experienced colleagues seek ways to support individual colleagues and work as part of a team.
2. How to contribute positively to the wider school culture and develop a feeling of shared responsibility for improving the lives of all pupils within the school (e.g. by supporting expert colleagues with their pastoral responsibilities, such as careers advice).
3. Know how asking questions and researching subject knowledge and content can aid their development as a teacher.
4. Critically engage with research and use evidence to critique practice. Leading to an identification of areas for development and engage in appropriate CPD with clear intentions for pupil outcomes
5. Strategies to build effective working relationships by working with colleagues as part of a team


	

	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	1. Use research informed methods/results to offer insights into how curriculum and practice can be enhanced.
2. Critically reflect on their own practice for the purpose of making developments in practice
3. Ask a range of questions (in relation to working with your mentor) to ensure progression of knowledge/pedagogies/application in history.
4. Collaborate with colleagues to effectively use resources and materials (such as shared planning or textbooks)
5. Consider the development of professional relationships within your wider department and school teams, in addition to those with pupils/parents/carers
6. How action research can be used as a tool to help develop pupil learning.







	

	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	1. Provide examples of how research-informed methods have been implemented in your classroom to enhance curriculum and teaching practices.

2. How have your discussions with your mentor helped you progress in your knowledge and application of pedagogies in history?

	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunity agrees for trainee to practise, observe, or receive feedback on this target

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 




	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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