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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education (AY 23/24)
Week #38

	 Year 1                                                      Course: BA (Hons) Secondary English Education with QTS
 ‘Working creatively with others to enhance life chances’


	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Introductory

	Name of Link Tutor
	
	Name of setting
	

	Programme
	Secondary English + QTS
	Week beginning
	  13th May 2024

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
[image: ]
	Summary: 
Curriculum design and development is not without contention: content selection can be contestable or there may not be consensus on method or pedagogy. Subject leaders, in part, bear this responsibility; they must furnish their teams with subject and pedagogical knowledge appropriate for successful implementation of their curriculum. But subjects exist within the whole school, so it is incumbent upon senior leadership teams (SLTs) to lead on curriculum.
To safeguard against genericism, preserve the distinctiveness and respect the sensitivities of subjects, senior leaders must understand what subjects are and what they are not. To shine a light on curriculum, subject and senior leaders must work in tandem. Senior leaders need to respect the expertise of subject leaders and strive to preserve the authenticity of subjects; subject leaders need to find ways in which to communicate the essence of their subjects to senior leaders.          
Limitations: 
A great deal of consideration needs to be given to how subjects can thrive within a whole-school context, while contributing to the whole school. SLTs have a responsibility to lead on curriculum across the school, and with that responsibility comes a need to know about subjects and their rationale which can be sometimes vague or easily distorted.

Reference: 
Myatt, M, & Tomsett, J 2021, Curriculum Conversations Between Subject and Senior Leaders, John Catt Educational, Limited, Melton, Suffolk

	Support for mentoring in this subject

[image: ]
	Anthony Cockerill has written an interesting article for NATE, sharing his rationale for a thematic approach to curriculum planning for KS3.  The article can be found here:
https://www.nate.org.uk/wp-content/uploads/2020/05/A-Thematic-Curriculum-for-Key-Stage-3-English-Anthony-Cockerill.pdf 



	

Curriculum for the week
 
[image: ]
	This week trainees should have demonstrated that they know:
	Y/N


	
	· A school’s curriculum enables it to set out its vision for the knowledge, skills and values that its pupils will learn, encompassing the national curriculum within a coherent wider vision for successful learning.
· Ensuring pupils master foundational concepts and knowledge before moving on is likely to build pupils’ confidence and help them succeed in English.

	Y/N



Y/N


  




	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	· Identify essential concepts, knowledge and skills within a carefully sequenced and coherent curriculum.
· Provide opportunity for all pupils to learn and master essential concepts, knowledge and skills in that subject.
· Plan and deliver a carefully sequencing curriculum which encompasses the school’s vision for its knowledge, skills and values.
· Ensure that pupils’ thinking is focused on key ideas and principles within English.
	Y/N


Y/N


Y/N


Y/N

	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1
· What are your areas for subject knowledge development? How will you address these?

Mentor summary of trainee response

Q2:
· What are the essential skills, knowledge, concepts and principles in your subject area? Can you identify this in the department’s approach to T&L?



Mentor summary of trainee response:

Q3:
· Have you been able to identify how students are supported in mastering important concepts in your subject? What made this effective?
Discuss what you have learnt about your case study pupil.

Mentor summary of trainee response:


	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunities agreed for trainee to practise, observe, or receive feedback on this target

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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