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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education (AY 23/24)
Week #41

	 Year 1                                                      Course: Course: BSc (Hons) Secondary Mathematics with QTS 
 ‘Working creatively with others to enhance life chances’


	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Introductory

	Name of Link Tutor
	
	Name of setting
	

	Programme
	UG Mathematics + QTS
	Week beginning
	3rd June 2024

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
[image: ]
	Summary
 The reading suggests that students learn new concepts by reference to ideas they already know and states that a well-sequenced curriculum is important to ensure they have the prior knowledge required to master new ideas.
It further states that students must transfer information from working memory (where it is consciously processed) to long-term memory (where it can be stored and later retrieved). Students have limited working memory capacities that can be overwhelmed by tasks that are cognitively too demanding and understanding new ideas can be impeded if they are confronted with too much information at once. It argues that Cognitive development does not progress through a fixed sequence of age-related stages and that the mastery of new concepts happens in fits and starts.
                            
Limitations:
The reading does not encompass everything that new teachers should know or be able to do, but it is part of an important and evidence-based core of what educators should know about learning. It suggests that as scientific understanding is ever evolving additional research is required to reflect new insights into cognition and learning.

Reference
Deans for Impact (2015) The Science of Learning [Online] Accessible from: https://deansforimpact.org/resources/the-science-of-learning/

	Support for mentoring in this subject

[image: ]
	The article in the link provided below summarises the sequencing of the Mathematics curriculum content for teaching, and balancing of time allocated to different topics.

Full article: Principles for the design of a fully-resourced, coherent, research-informed school mathematics curriculum (tandfonline.com)

	

Curriculum for the week
 
[image: ]
	This week trainees should have demonstrated that they know:
	Y/N


	
	· Prior knowledge plays an important role in how pupils learn; committing some key facts to their long-term memory is likely to help pupils learn more complex ideas in Mathematics.
· Where prior knowledge is weak, pupils are more likely to develop misconceptions, particularly if new ideas are introduced too quickly.
	Y/N



Y/N


	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	· Start expositions at the point of pupil understanding. Avoid overloading working memory by taking prior learning into account when introducing new content and breaking such content into smaller steps/the constituent parts.
· Sequence learning so pupils are secure in foundational knowledge before introducing more complex material.
· Use modelling, scaffolding and explanations to assist with structuring learning, and recognise the need to remove this when pupils can apply such structures to prior learning.
· Provide pupils with opportunity to consolidate and practise new knowledge and skills
	Y/N


Y/N

Y/N

Y/N



	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1:
· How is learning structured in your department? Can you link this to any of your university learning?

Mentor summary of trainee response:

Q2:
· How have pupils learnt in your lessons this week? How do you know this? What promotes this? What hinders?

Mentor summary of trainee response:

Q3:
· In what ways have aspects of learning been broken down into manageable chunks for the pupils – when have things needed to be broken down and why?
             How do specialist colleagues in school support pupils – particularly your case study pupil?


Mentor summary of trainee response:



	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunities agreed for trainee to practise, observe, or receive feedback on this target

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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