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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education (AY 23/24)
Week #39

	 Year 2                                                                 Course: BA (Hons) Secondary RE with QTS
                                                                ‘Working creatively with others to enhance life chances’
                                                                                                         

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Developmental

	Name of Link Tutor
	
	Name of setting
	

	Programme
	Secondary UG RE +QTS
	Week beginning
	 20th May 2024

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
[image: ]
	Summary
The reading suggests that pupils with Special Educational Needs and Disability (SEND) have the greatest need for excellent teaching and are entitled to provision that supports achievement at, and enjoyment of, school. It states that the attainment gap between pupils with SEND and their peers is twice as big as the gap between pupils eligible for free school meals and their peers. However, pupils with SEND are also more than twice as likely to be eligible for free school meals.
The guidance offers five evidence-based recommendations to support pupils with SEND and provides a starting point for schools to review their current approach and practical ideas they can implement. 
These include: Creating a positive and supportive environment for all pupils (without exception); build ongoing, holistic understanding of pupils and their needs; ensure all pupils have access to high quality teaching; compliment high-quality teaching with carefully selected small-group and one-to-one interventions and work effectively with teaching assistants (TAs).
                
Limitations:
There is a contextual variability in the meaning of SEND terminology as much of the research was conducted in the US and readers need to be aware that the definitions attached to terms, such as, ‘disability’, ‘learning disability’, ‘emotional and behavioural difficulties’, varies over time and by legislative context. 

Reference
Education Endowment Foundation (2018) Sutton Trust-Education Endowment Foundation Teaching and Learning Toolkit: 
Special Educational Needs in Mainstream Schools Accessible from https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send

	Support for mentoring in this subject

[image: ]
	
You might like to share your planning with the trainee and explain the process you go through to ensure sequencing and the build up on skills and knowledge 

You may wish to direct them to Ofsted’s guidance on curriculum progression and knowledge 

 https://www.gov.uk/government/publications/research-review-series-religious-education/research-review-series-religious-education#curriculum-progression 

	

Curriculum for the week
 
[image: ]
	This week trainees should have demonstrated that they know:
	Y/N


	
	· Working memory is where information that is being actively processed is held, but its capacity is limited and can be overloaded.
· Effective RE teachers introduce new material in steps, explicitly linking new ideas to what has been previously studied and learned.
· Seeking to understand pupils’ different levels of prior knowledge and potential barriers to learning, is an essential part of teaching.

	Y/N


 
Y/N

 
Y/N



	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	· Plan sequences of lessons that ensure foundational knowledge is secure before moving onto new, or more complex content and break complex material into small steps.
· Ensure sequences of lessons consider possible misconceptions and are not overly 'cluttered', distracting from the key content being taught.
· Ensure sequences of lessons build upon pupils' prior knowledge and regularly reviewing building knowledge, supporting pupils' recall and allowing opportunities for practice.
· Consider strategies for adapting teaching by identifying pupils who may need new content breaking down and liaising with the SENDCO/staff to support individual needs within lesson interventions.

	Y/N


 

Y/N


 Y/N



Y/N

	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1:
· What have you learned about the importance of carefully sequencing content?


Mentor summary of trainee response:


Q2:

· What have you learned about the nature of your classes, including any individuals with specific needs?



Mentor summary of trainee response:

Q3

· How has your questioning technique developed? What evidence do you have of this?


Mentor summary of trainee response:





	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunities agreed for trainee to practise, observe, or receive feedback on this target

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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