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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education (AY 23/24)
Week #39

	 Year 2                                                                 Course: BA (Hons) Secondary RE with QTS
                                                                ‘Working creatively with others to enhance life chances’
Wk 41
                                                                                                         

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Developmental

	Name of Link Tutor
	
	Name of setting
	

	Programme
	Secondary UG RE +QTS
	Week beginning
	 3rd June 2024

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
[image: ]
	Summary
The focus of the reading is on Mind-set which is also known as implicit theories and it states that mind sets are beliefs about the nature of human attributes for example intelligence. The theory holds that individuals with growth mind-sets (beliefs that attributes are malleable with effort) enjoy many positive outcomes including higher academic achievement while their peers who have fixed mind-sets experience negative outcomes.

It argues that students with higher growth mind-sets have more adaptive psychological traits and behaviours (e.g., positive response to failure), which lead to greater academic achievement. The theory also suggests that interventions designed to increase students’ growth mindsets will lead to greater academic achievement because there is a powerful impact of growth mindset messages upon students’ attainment. Furthermore, some researchers have claimed that mind-set interventions can lead to large gains in student achievement and have “striking effects on educational achievement.
          
Limitations:
The results of this study does not support the claims that Mindset interventions on academic achievement were nonsignificant for adolescents, typical students, and students facing situational challenges (transitioning to a new school, experiencing stereotype threat).

Reference
Sisk, V. F., Burgoyne, A. P., Sun, J., Butler, J. L., & Macnamara, B. N. (2018) To What Extent and Under Which Circumstances Are Growth Mind-Sets Important to Academic Achievement? Two Meta-Analyses. Psychological Science, 29(4), 549–571. https://doi.org/10.1177/0956797617739704

	Support for mentoring in this subject

[image: ]
	Carol Dweck was the first person to coin the phrase of Growth Mindset and she has published a feew books in this area which have stimulated curriculums, philosophies and websites related to her theories 
https://www.mindsetworks.com/science/ 

https://www.ted.com/talks/carol_dweck_the_power_of_believing_that_you_can_improve?language=en This is an excellent TedTalk by Carol Dweck and is a good stimulus for awareness of this area. You might want to share with the trainee and discuss how a teacher’s decisions about adapting teaching can be affected by mindset. 

	

Curriculum for the week
 
[image: ]
	This week trainees should have demonstrated that they know:
	Y/N


	
	· Adapting teaching in a responsive way, including by providing targeted support to pupils who are struggling, is likely to increase pupil success.
· Teachers can make valuable contributions to the wider life of the school in a broad range of ways, including by supporting and developing effective professional relationships with colleagues.
	Y/N


 
Y/N

 
Y/N



	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	· Consider the effectiveness of adaptive teaching.  Are the strategies in place supporting individuals to access learning and make progress?
· Contribute to the wider life of the school and its culture to enable a shared responsibility for improving the lives of pupils.
· Personalise systems and routines which promote efficient time and task management.
· Protect time for rest and recovery and how to promote good mental well-being.
	Y/N


 

Y/N


 Y/N



Y/N

	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1:
· What strategies have you used to adapt your teaching?  What has worked well / not so well?


Mentor summary of trainee response:


Q2:

· What opportunities are you able to take up to become involved in wider school life?



Mentor summary of trainee response:

Q3
· Why are professional duties / responsibilities important (e.g., break duty)?
How do experienced teachers manage their workload effectively?  What strategies have you adopted to help manage workload?

Mentor summary of trainee response:

Q4
· How do experienced teachers manage their workload effectively?  What strategies have you adopted to help manage workload?

Mentor summary of trainee response:



	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunities agreed for trainee to practise, observe, or receive feedback on this target

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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