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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education (AY 23/24)
Week #42

	 Year 2                                                                 Course: BA (Hons) Secondary RE with QTS
                                                                ‘Working creatively with others to enhance life chances’
                                                                                                         

	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	Developmental

	Name of Link Tutor
	
	Name of setting
	

	Programme
	Secondary UG RE +QTS
	Week beginning
	 10th June 2024

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
[image: ]
	Summary 
Bennett contends that creating a culture of good behaviour in the classroom is a deliberate and considered process, in which the teacher is an agent of authority, and the gatekeeper for the rule of law, not just in school but subsequently in wider society.  Running the Room attempts to describe how and why people behave and largely avoids suggesting that there are cues or techniques that are universally effective, instead focussing on the big picture of teaching behaviour, through routine.   The book builds on this theoretical basis to discuss how to ‘run a room’. how to manage a classroom.
Bennet claims that what is important is the emphasis on behaviour needing to be taught, not told. He maintains this is a systematic process like any other transference and retention of knowledge. He makes the allegedly intangible, tangible; asserting that this approach takes the guesswork out of behaviour management and facilitates better learning for all. New teachers are far too often left to discover independently how to run the room, which leads inevitably to exhaustion and disillusion – and ultimately, poor retention of teaching personnel.

Limitations
Bennet himself, and the book is situated in a particular ‘traditionalist’ educational philosophy.  Some disagree with some of his approaches and at times the book (particularly in the footnotes) slides into polemic – for example, those who disagree with his philosophy are said to have “little experience of lack” and treat children “as guinea pigs for the fairy tales they tell themselves”.

Reference
Bennett, T. 2020 Running the Room: The Teacher's Guide to Behaviour, John Catt.

	Support for mentoring in this subject

[image: ]
	


	

Curriculum for the week
 
[image: ]
	This week trainees should have demonstrated that they know:
	Y/N


	
	· Establishing and reinforcing routines, including through positive reinforcement, can help create an effective learning environment.
· A predictable and secure environment benefits all pupils but is particularly valuable for pupils with special educational needs.
· Setting clear expectations can help communicate shared values that improve classroom and school culture.

	Y/N


 
Y/N

 
Y/N



	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	· Manage low level disruption in the RE classroom, particularly through positive reinforcement.
· Use the school's BM policy consistently to manage classrooms.
· Review lesson plans to ensure correct level of challenge / pupil activity to avoid drift.
· Provide the necessary scaffolds for pupils and decide how and when to remove them.
· Check and develop pupils' recall of prior knowledge.
	Y/N


Y/N 

Y/N


 Y/N


Y/N

	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	Q1:
· How do experienced teachers use non-verbal signals to manage their classroom?


Mentor summary of trainee response:


Q2:
· When should sanctions be escalated - according to the school's BM policy?



Mentor summary of trainee response:

Q3
· How does careful planning support behaviour management by avoiding or minimising issues?

Mentor summary of trainee response:




	Additional notes from mentor meeting
[image: ]

	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.





	Trainee workload and well-being[image: ]
	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress[image: ]
	To make progress through the curriculum the trainee needs to:
	Opportunities agreed for trainee to practise, observe, or receive feedback on this target

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum.
☐  Yes, trainee is making sufficient progress through the curriculum, but this has required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum. A Progress Support Plan should be considered. 



	Mentor Signature

	

	Trainee Signature

	 

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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