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Curriculum Plan 2024/25
The Edge Hill ITE vision
Our EHU ambitious curriculum in the Secondary phase exceeds the full entitlement described in the ITT Early Career Framework (ITTECF) as a baseline and is designed around the three faculty pillars of:

1. 	Personal and professional attitudes, values, and beliefs.
2. 	Subject and curriculum knowledge.
3. 	The craft of teaching and pedagogy.

These faculty pillars are informed by our philosophy of education, created, and enhanced further when our partnership and our students are guided in an ethos of debate, research and educational curiosity based on reflection and professional enquiry. This ambitious ITE curriculum includes our values of social justice, inclusion, learning outside the classroom and sustainability as key features to support our local and national communities. 

Our ITE vision in the secondary phase is to work creatively with others to enhance life chances for all through a curriculum which enables trainees to develop as subject experts in the subject in which they are training to teach. 

Curriculum Rationale:
Rationale of curriculum coverage and sequence including use of pertinent research
The curriculum for PGCE Physical Education (PE) ensures complete coverage of the Initial Teacher Training and Early Career Framework and its associated evidence basis (Department for Education, 2024) as appropriate for Secondary ITE.
This encapsulates physical, mental, and theoretical approaches noting the ‘importance of subject knowledge which trainee teachers need to develop to become effective teachers’ (Capel 2021). This assists with addressing misconceptions in the delivery of physical activities. Trainees examine ideologies such as ‘Physical Literacy’ (Whitehead 2014) to encourage a curious approach to their pedagogy whilst critically analysing relationships of motor competence and motivation in PE (PE Ofsted review 2021) and the impact this has upon self -efficacy in relation to their knowledge. The EHU ITE Pillars underpin this rich and diverse research-based approach evoking a vision for the trainees to explore, capture and examine subject knowledge, skills and values surrounding children’s physical and mental development. The PE ITE curriculum explores this through the subject curriculum knowledge which examines and secures PE pedagogical approaches. This provides a competent infrastructure for their professional placement. Trainees have opportunity to examine how this impacts upon their professional attitudes, values, and beliefs (Pillar 2), upon their identity and to consider how this will allow them to underpin their philosophical approaches to the role and expectations of a teacher of PE. The craft of teaching and pedagogy (Pillar 3) is a continual thread throughout the PE curriculum providing intersections for the trainees to apply their theoretical concepts and classroom-based practice from university to that of their exposure in their school setting.
English Baccalaureate (EBacc) 
[bookmark: _Hlk175603170]The English Baccalaureate (EBacc) is a school performance measure in England associated with GCSE results. It evaluates student achievement by averaging scores from designated subject grades (in computing, English, geography, history, mathematics, modern foreign languages, and science). The EBacc pathway allows those initial teacher trainees with relevant EBacc qualifications to develop the skills of teaching their main specialism of Physical Education with the addition to developing their skills as a teacher within a relevant EBacc subject up to and including the whole of Key Stage 3. This assists with employability. Trainees on this pathway benefit from sessions and a tailored ITE curriculum delivered by leading practitioners within PE and History who are effective and research-engaged educators. Throughout their ITE, trainees have opportunity to engage in lesson observations of expert colleagues and teaching experiences within their identified EBacc subject. This is supported by the completion of a subject knowledge audit (in their EBacc subject) and a Professional Reflective Viva at the end of their ITE.

Delivery of curriculum outcome(s) into composite and component elements
The sequencing of our ITE PE curriculum exemplifies the importance of prior learning and trainees learn to understand and appreciate the use of declarative and procedural knowledge (Ofsted, 2021). This approach will embed them as autonomous educational professionals who are developing as reflective, critical and research minded experts and educational leaders of the future. The campus and school-based training provide opportunity for all trainees to learn and master essential concepts, knowledge, skills, and principles into how children learn with a focus on cognitive psychology and how to model and scaffold to build on pupils’ prior learning. This is explored through the importance of competency to recognise misconceptions surrounding the importance of Fundamental Movement Skills (FMS) and the need for trainees to build upon the foundations of Key Stage 2 PE to the mastery beyond Key Stage 3 in respect of school-based curriculum in sports and activities such as running and football, or locomotion movement in gymnastics. This encourages transferability and the importance of key teaching strategies such as the use of Cognitive Load Theory (Week 3 and 29) to support adaptive PE teaching through modelling and scaffolding (Week 12 and 13) through the STEP model (Space, Task, Equipment, Person). This includes areas such as adaptive teaching to provide an inclusive approach to establishing a diverse PE culture which ‘helps students exceed what they think is their potential’ (Hattie & Zierer, 2018, p167).

How the curriculum enables trainees to develop their sense of social justice including the importance of inclusion and representation in their subject
The curriculum encourages PE trainees to explore how their own teacher identity and educational philosophy makes for effective relationships and can establish a culture of mutual trust with their learners (Week 2 and 3). This critical lens supports a thread of social justice which is embedded throughout the programme and which can address the decisions made about participation and socialisation both inside and outside of school PE (Ofsted,2021). These barriers and inequalities can lead to misconceptions which can hinder accessibility for pupils with protected characteristics and present barriers when seeking opportunities across all physical activities (DfE, 2021). Therefore, discussions about these topics (week 6 and 19) assist trainees in identifying strategies to improve representation and ensure the trainees prioritize accessibility through their diverse teaching. This promotes equality.

Opportunities to revisit key learning
The spiral curriculum provides opportunities to revisit key aspect of trainee learning throughout the course. Essential learning about Cognitive Load Theory (CLT) (taught in week 3) is revisited in weeks 5, 11 and 29. This scaffolded approach allows for the consolidation of learning and encourages trainees to be reflective around how effective the strategies are in reducing cognitive load and the importance of retrieval learning. The sequencing of the ITE PE curriculum exemplifies the importance of prior learning and appreciates that pupils need to replicate this learning when mastering new ideas (Agoni et al. 2009). This is embedded throughout the course to ensure the concepts in the PE teaching environment are consistent and reflected upon. This is underpinned specifically to meet the needs of SEND pupils in weeks 5, 7, 19 and 20 where trainees have opportunity to consider how they may embed inclusive and accessible approaches throughout every physical activity and opportunity in a PE environment.

Delivery methods 
During their training period, we use several interconnected and sequential mechanisms to support the development of our trainees’ knowledge and skills including:
· Centre based training led by Expert Practitioners
· School based training led by expert mentors
· Online learning and guided independent self-study
· Intensive Training and Practice weeks (ITaPs)
· Managed workload and well being
· Learning support for individuals and groups of trainees
· Coherence and consistency of the trainee teacher experience
· High quality CPD of mentors and tutors
· University-based assessment and QA mechanisms


Curriculum coverage across the courses is underpinned and mapped against the ITTECF however our curriculum goes beyond this and is ambitious, ensuring that our trainees are equipped as critical and reflective practitioners who recognise the role that high quality teaching plays in social justice and equality. 

The curriculum is the progress model. Learning is sequential, not only ensuring that trainees have opportunity to build up foundational concepts but to also assist with managing trainee workload and well-being throughout the course. Teaching utilises PiP (Present in Person) and synchronous/online methods combined with periods of structured guided independent study and periods of Intensive Training and Practice (ITP). Expert colleagues from within the school-partnership are utilised to both support and deliver elements of the curriculum. Such partnership not only allows for greater collaboration between university-based and school-based expert colleagues, but also ensures that trainees are adequately supported in ‘practising key skills as well as an opportunity to work with and learn from expert colleagues as they apply their knowledge and understanding of the evidence in the classroom’ (DfE, 2019, p.5).

Engaged Reading as our signature pedagogy

All ITE programmes at Edge Hill share a consistent signature approach in the promotion of engaged reading [footnoteRef:2][1]. We believe that simply being present in a session is not enough and in order to maximise the learning opportunities available learners must be appropriately supported to engage in intelligently scaffolded pre-session, in-session, and post-session activities. Drawing out key features of academic success, we believe that the weekly learning cycle on a module should consist of:  [2: [1] Cf. The Reading Resilience Toolkit, a major outcome of the OLT project, Building Reading Resilience: Developing a Skills-Based Approach to Literary Studies. The Reading Resilience Toolkit is available online at: https://ltr.edu.au/resources/CG10_1566_Kennedy_Toolkit_2013.pdf 
] 


1. Purposeful critical engagement with and synthesis of central course texts
2. Opportunities to discuss emerging responses and criticisms of texts
3. Regular feedback on those developing responses in a form that is constructively aligned with the final assessment of the module

The principles of this approach are:

1. Our programme aims and outcomes require students to interpret and synthesise academic literature and articulate thoughtful responses to that literature, and our teaching and learning aims should emphasise this engagement with the literature rather than simply the quality of lecturers’ presentations or lecture attendance (that is, it is not enough simply to be present in order to learn: students must be supported to engage).
1. Lectures and seminars thereby become a valuable opportunity for emergent formative feedback and discussion of preparatory tasks. Students are intended to take an active and directive role in these sessions by identifying areas for discussion. 
1.  ‘Engagement’ with a module means engagement with the dialogue in and around the central texts.  This might be through group discussion, written responses, blog posts, group tasks such as low-stakes mini-presentations, or diagram creation, and so on.

Student Support

A Student Support Plan (SSP) is produced by the university inclusion team with trainees who have declared a disability. These plans are shared with the inclusion lead or professional support team within each department and any relevant information relating to placements is shared with the partnership development team and Link Tutor. Trainees with SSPs are strongly encouraged to share any relevant information with their mentors at the outset of the placement so they can be support appropriately. 

All trainees are able to seek support from their Link Tutor and/or the university student support team(s) and links are provided for assistance:
https://www.edgehill.ac.uk/departments/support/studentservices/ 
https://www.edgehill.ac.uk/departments/support/studentservices/wellbeing/ 
https://www.edgehill.ac.uk/departments/support/studentservices/inclusive/ 

Assessing trainee progress in Secondary PE:
At the Secondary and FET phases, we have put the curriculum at the center of our understanding of progression. Each distinct course has its own subject specific ITE curriculum which ensures trainees meet the relevant learning milestones over the course of their ITE journey. This ensures that, contingent on meeting the milestones in the curriculum, they can be recommended for the award of Qualified Teacher Status (QTS) at the end of the course for the subject in which they are training to teach at the Secondary phase. The ITE curriculum is purposefully sequenced on a week-by-week basis over the duration of each course so that Secondary trainees cover all aspects of the ITTECF and meet the necessary competencies for the award of QTS, however it also goes far beyond this. At the Secondary phase each course curriculum breaks down the required component knowledge and builds to a complex composite understanding which addresses the subject-specific pedagogical content knowledge required within each subject. 

The week-by-week curriculum for each course states what trainees should be able to know and do each week for the subject in which they are training to teach and ensures the necessary progression is made to enable QTS recommendation via the summative Professional Reflective Viva at the end of their ITE. Progress through the curriculum is monitored on a week-by-week basis via the use of ‘Weekly Development Summaries’ which capture what trainees understand and can do in line with their specific course ITE curriculum. 

There is no separate curriculum for school-based experience. Instead, the specific ITE curricula for each course encompass all aspects of school-based experience and ensures trainees have opportunity to purposefully integrate their learning at university with the opportunities afforded on Professional Practice when they are mentored through their ITE curriculum by school-based colleagues who are experts in their subject. The content of the curricula is sequenced in line with the faculty approach to progression on Professional Practice; introductory, developmental, and consolidation and builds in opportunities for trainees to revisit key learning via a spiralised approach. During their Professional Practice trainees continue to be monitored on a week-by-week basis via the ‘Weekly Development Summaries’. This approach also enables university-based tutors to QA the mentoring which is taking place during the placement and to provide support/intervention to trainees or school-based mentors as appropriate.

Trainees who are not making sufficient progress through their curriculum (as evidenced via the WDS process) are supported via a Progress Support Plan. Details of which can be found in this handbook.

How is evidence of progress gathered?
Edge Hill University adopts a holistic approach to the monitoring and assessment of trainees through the university-based curriculum. This takes place within a variety of contexts: 

· Ongoing formative assessment on a weekly basis through their ITE course curriculum via the Weekly Development Summaries and/or Weely Development Tutorials (logged on a tracker in addition to any interventions made). This is done from the outset and for the duration of the ITE journey.
· Subject Knowledge Audits 
· Trainee reflections and responses to their weekly curriculum during their Weekly Development Meeting (WDM) whilst on Professional Practice.
· Lesson observations during Professional Practice
· Within taught university sessions (online, present in person (PiP), synchronous and asynchronous), through activities and interactions 
· Key assessment points 
· Academic submissions related to the level at which the trainee is studying (L4-L7)
· Additional support for trainees who require targeted intervention to make progress.

[image: Elements ]

Progress Support Plans
Progress Support Plans (PSPs) are utilised in instances where the WDS process has indicated that a trainee is not making sufficient progress through the weekly curriculum despite additional support and intervention being put in place. Such interventions made include (but are not limited to):
· Signposting to additional material or specific content addressed in taught sessions.
· Additional tutorials and/or sessions with a relevant colleague.
· Opportunities such as observation of colleagues, team-teaching, structured support sessions, or additional mentoring (if concern relates to progression through the curriculum whist on Professional Practice).
· Referral to the Student Support Team and the requirement that the trainee engage with their support.
· Department Progress Meetings (DPM)

The process enables the department to formally raise concerns with the trainee about their progression through their ITE curriculum, it puts in place SMART targets which the trainee needs to act on and provides an opportunity for progression towards these targets to be reviewed after one-two weeks.  A PCP can lead to one of three outcomes for the trainee; sufficient progress has been made and the trainee returns to being monitored via the WDS, partial progress has been made but the trainee requires an additional week to make sufficient progress, or the trainee has not made sufficient progress and is referred to the Associate Head of Department for consideration of next steps. These next steps can include;
· A delay to the trainee undertaking their placement until such a time as progress has been made.
· A request that the trainee undertakes their placement at a second attempt (if the PSP relates to progression through the curriculum whist on Professional Practice).
· The trainee is transferred to an alternative program which does not enable them to be recommended for QTS (Secondary) or which makes them ineligible for QTLS (FET).
For a comprehensive guide to the PSP process please see the appendix.

Key Texts and Debates:
Agodini, R., Harris, B., Atkins-Burnett, S., Heaviside, S., Novak, T. and Murphy, R., 2009. Achievement Effects of Four Early Elementary
School Math Curricula: Findings from First Graders in 39 Schools. NCEE 2009-4052. National Center for Education Evaluation and Regional Assistance.
Barba-Martín, R.A., Bores-García, D., Hortigüela-Alcalá, D. and González-Calvo, G., 2020. The application of the teaching games for understanding in physical education. Systematic review of the last six years. International journal of environmental research and public health, 17(9), p.3330.
Borghouts, L.B., Slingerland, M. and Haerens, L., 2017. Assessment quality and practices in secondary PE in the Netherlands. Physical Education and Sport Pedagogy, 22(5), pp.473-489.
Burnette, J. L., Finkel, E. J. (2012). Buffering against weight gain following dieting setbacks: An implicit theory intervention. Journal of Experimental Social Psychology, 48, 721–725. doi:10.1016/j.jesp.2011.12.020
Capel, S. and Blair, R. eds., 2019. Debates in physical education. Routledge.
Capel, S, Cliffe, J, & Lawrence, J (eds) 2020, A Practical Guide to Teaching Physical Education in the Secondary School, Taylor & Francis Group, Milton.
Clark, Jane 2005. From the Beginning: A Developmental Perspective on Movement and Mobility. Quest. P.37-45
Department For Education (DFE), 2024. Initial teacher training and early career framework. GOV.UK [online]. Available from: https://www.gov.uk/government/publications/initial-teacher-training-and-early-career-framework.
Department for Education (DfE). 2023. Keeping Children safe in Education. Crown copyright 2023
Department for Education (DfE) 2021. Research Review series: PE
Dudley, D., Okely, A., Pearson, P. and Cotton, W., 2011. A systematic review of the effectiveness of physical education and school sport interventions targeting physical activity, movement skills and enjoyment of physical activity. European Physical Education Review, 17(3), pp.353-378.
Durden-Myers, E.J., Whitehead, M.E. and Pot, N., 2018. Physical literacy and human flourishing. Journal of Teaching in Physical Education, 37(3), pp.308-311.
Ennis, CD (ed.) 2016, Routledge Handbook of Physical Education Pedagogies, Taylor & Francis Group, London. Open University Press 10
Hay, P, & Penney, D 2012, Assessment in Physical Education: A Sociocultural Perspective, Taylor & Francis Group, London
Hattie, J. and Ziere, K. (2018). 10 Mindframes for visible learning. Teaching for success. Abingdon, Oxon: Routledge.
Holden, B. (2022) Wanna teach PE? : the A-Z guide for people that 'wanna teach PE' : written for the next generation of aspiring teachers. Chippenham, Wiltshire: Scholarly.
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Weekly Curriculum Map 2024/25
	Week number (beginning 02.09.24)
	To make progress through the ITE curriculum in PE, trainees should know:
	To make progress through the ITE curriculum in PE, trainees should be able to:
	To make progress, trainees could be given the following opportunities:
	Questions for the weekly mentor meeting:

	1
	
	
	
	

	Engaged reading
	

	Start of ITE curriculum

	[2] 2-Sep-24  
What should we teach in PE? (NC) How do we plan to deliver the curriculum?
	It is important for pupils to master the types of knowledge in PE e.g.declarative/ procedural /conceptual/substantive /disciplinary. (nb.different subjects have different terms for types of knowledge).
A quality improvement cycle of planning, teaching, assessment and critical reflection can be used to build teacher skills and confidence.
The purpose of Physical Education (PE) in the National Curriculum should provide opportunities for pupils to become physically competent in their health, fitness and competitive situations. It is important for pupils to master the types of knowledge in PE e.g. Declarative/ procedural /conceptual/substantive /disciplinary. (nb. different subjects have different terms of types of knowledge) A quality improvement cycle of planning, teaching, assessment and critical reflection can be used to build teacher skills and confidence.
	Identify conceptual (substantive) , procedural (disciplinary) and content demands of the current PE National Curriculum.
Identify substantive knowledge in PE and give examples relevant to PE.
Identify conceptual (substantive) , procedural (disciplinary) and content demands of the current  PE National Curriculum (2014).
Identify substantive knowledge in PE and give expamples relevant to  PE.
identify and plan for common misconceptions. For example, PE enables the pupils to be challenged in their understanding of how to particiapte in  Physical Activity (PA) and sport that could have been embeded outside of their setting.
	Completing subject knowledge audit and construct action plan to showcase the importance of taking responsibility for own professional development
Reading EHU Code of Conduct on Blackboard.  
Small group tasks: Generate ideas for activities to help students develop their PE mental schema – to move beyond just memorising facts. 
Whole group feedback and Discussion.
	1. Using the Ofsted Research Review for PE (if available), what are the essential knowledge and skills which are to be developed in the PE curriculum? 
2. Reflect on your strengths and areas of development in these areas.3. Familarising yourself with the  3 pillars idnetified in the PE review (above) reflect upon your areas for development in these  3 areas.

	Engaged reading
	Ball, D. L., Thames, M. H., & Phelps, G. (2008) Content knowledge for teachers: What makes it special? Journal of Teacher Education, 2008 59: 389 DOI: 10.1177/0022487108324554 [Online] Accessible from: https://journals.sagepub.com/doi/epdf/10.1177/0022487108324554 
Deans for Impact (2015) The Science of Learning [Online] Accessible from: https://deansforimpact.org/resources/the-science-oflearning/. [retrieved 10 October 2018].

	 [3] 9-Sep-24 
How do pupils learn? 
Learning Theories and Cognitive Sceince
	There is a range of cognitive science research related to human learning which teachers should be able to critically evaluate and deploy appropriately, including models of memory, retrieval practice, cognitive load theory, interleaving and metacognitive strategies. 
In PE this would utilise the teaching of modelling metacognitive strategies to encourage practise as an individual and as a group.

	Exemplify planning lessons by effectively using objectives/ outcomes/ success criteria to identify and address areas of development of subject knowledge from the PE National Curriculum.
Plan to break tasks down into constituent components, use modelling, devise explanations and scaffolds, provide sufficient opportunity for pupils to consolidate and practise applying new skills and knowledge, and how they make the abstract concrete.
Critically discuss learning theories related to the classroom and begin to apply techniques suggested by relevant theory and research to their planning and teaching.There is a range of cognitive science research related to human learning which teachers should be able to critically evaluate and deploy appropriately, including models of memory, retrieval practice, cognitive load theory, interleaving and metacognitive strategies. 
In PE this would utilise yhe teaching of modelling metacognitive strategies to encourage practise as an individual and as a group.

	Engaging in joint planning in the early stages showing how expert colleagues decide on prior knowledge, objectives and outcomes, break tasks down into constituent components, use modelling, devise explanations and scaffolds, provide sufficient opportunity for pupils to consolidate and practising applying new skills and knowledge, and how they make the abstract concrete. 
Engaging in joint planning trainees to develop understanding of how planned lessons contribute to schemes of learning, and how this relates to medium- and longer-term planning. 
Joint planning to support trainees by helping them plan for misconceptions, focus on key subject concepts and to receive and act on feedback in a positive way 
Exploring the use of retrieval practice and the spiral curriculum to support understanding and overcome misconceptions. Plan a sequence of learning activities that use these strategies to teach the selected subject specific topic or theme. 
Discuss literature related to cognitive science informed techniques.

	1. How does collaborative planning and sharing of ideas among teachers contribute to the overall effectiveness of lesson design and student learning?
2. Reflecting on the group discussion and lesson planning process, what insights or new perspectives have you gained regarding the relationship between subject-specific knowledge, task breakdown, and effective instruction?

	 [3] 9/9/2024

How do pupils learn? Planning for KS3. 


EBacc
History
	There is a range of cognitive science research related to human learning which teachers should be able to critically evaluate and deploy appropriately, including models of memory, retrieval practice, cognitive load theory, interleaving and metacognitive strategies, which need to be considered when planning for lessons. 

	Exemplify planning lessons by effectively using objectives/ outcomes/ success criteria to identify and address areas of development of subject knowledge from the History KS3 National Curriculum.

Plan to break tasks down into constituent components, use modelling, devise explanations and scaffolds, provide sufficient opportunity for pupils to consolidate and practise applying new skills and knowledge, and how they make the abstract concrete.

	Engaging in joint planning in the early stages showing how expert colleagues decide on prior knowledge, objectives and outcomes, break tasks down into constituent components, use modelling, devise explanations and scaffolds, provide sufficient opportunity for pupils to consolidate and practising applying new skills and knowledge, and how they make the abstract concrete. 
Engaging in joint planning trainees to develop understanding of how planned lessons contribute to schemes of learning, and how this relates to medium- and longer-term planning. 


	1. How does collaborative planning and sharing of ideas among teachers contribute to the overall effectiveness of lesson design and student learning?

2. Explain how the lesson plan is created and sourced linking to the NC of History. 

	Engaged reading
	Coe, R., Aloisi, C., Higgins, S., & Major, L. E. (2014) What makes great teaching. Review of the underpinning research. Durham University: UK. Available at: http://bit.ly/2OvmvKO [4001]

	ITAP Week :  [4] 16-Sep-24 
Modelling
	Modelling helps pupils understand new processes and ideas; good models make abstract ideas, such as figurative language, concrete and accessible.
Teachers are role models, who influence the attitudes, values and behaviours of their pupils.
Teachers can influence pupils’ resilience and self-efficacy, by ensuring all pupils have the opportunity to experience meaningful success.
	Narrate thought processes when modelling to make explicit how experts think (e.g. asking questions aloud that pupils should consider when working independently and drawing pupils’ attention to links with prior knowledge).
Model effectively by exposing potential pitfalls and explaining how to avoid them.
Utilise appropriate technology to work through an answer/ response to a subject-specific question/ problem.
	Introduce...
...how teachers can influence pupils’ resilience and self-efficacy. 
Analyse how... 
...teachers create a culture of respect and trust in the classroom that supports all pupils to succeed (e.g. modelling) 
... generate a positive and respectful learning environment in which making mistakes, resilience and perseverance are part of a daily routine.
Prepare...
... an activity in which you model a key concept/ aspect of knowledge/ essential skills or principles in the discipline of PE. Utilise your subject knowledge audit to Working on an aspect of PE that you need to develop.
Enact...
... your modelling skills for your peers in a micro-teach. 
Assess...
... by receiving clear, consistent and effective peer-coaching.
Micro teaching - feedback and critical reflection informs strengths and areas for development. Particular focus on how to break complex material into accessible, memorable learning activities. How to design scaffolded tasks that provide just enough support so that pupils experience a high success rate when attempting challenging work.Introduce...
...how teachers can influence pupils’ resilience and self-efficacy. 
Analyse how... 
...teachers create a culture of respect and trust in the classroom that supports all pupils to succeed (e.g. modelling) 
... generate a positive and respectful learning environment in which making mistakes, resilience and perseverance are part of a daily routine.
Prepare...
... an activity in which you model a key concept/ aspect of knowledge/ essential skills or principles in the discipline of PE Utilise your subject knowledge audit to Working on an aspect of  PE  that you need to develop.
Enact...
... your modelling skills for your peers in a micro-teach. 
Assess...
... by receiving clear, consistent and effective peer-coaching




	1. What does effective modelling look like in PE?
2. How can teachers influence students' resilience and beliefs about their ability to succeed in PE.

	
 [4] 
16-Sep-24 
Modelling


EBacc
History
	Teachers are role models, who influence the attitudes, values and behaviours of their pupils.
Modelling in History will help pupils understand new processes and ideas build in metacognitive approach to enable pupils to think.
	Narrate thought processes when modelling to make explicit how experts think (e.g. asking questions aloud that pupils should consider when working independently and drawing pupils’ attention to links with prior knowledge).
Model effectively by exposing potential pitfalls and explaining how to avoid them.
Utilise appropriate technology to work through an answer/ response to a subject-specific question/ problem.
	Prepare an activity in which you model a key concept/ aspect of knowledge/ essential skills or principles in the discipline of History. Utilise your subject knowledge audit to work on an aspect of History that you need to develop.

	1. What does effective modelling look like in Hstory? Can you plan for this approach?

2. How can teachers influence students' resilience and beliefs about their ability to succeed in History.

	Engaged reading
	Pachler, H., Bain, P. M., Bottge, B. A., Graesser, A., Koedinger, K., McDaniel, M., & Metcalfe, J. (2007) Organizing Instruction and Study to Improve Student Learning. US Department of Education. Available at: Pachler_OrganisingInstructionAndStudyToImproveStudentLearning.pdf.

	 [5] 23-Sep-24 
What are teachers' professional responsibilities?           
The importance of keeping children safe.
	All professionals have a responsibility and duty of care for their pupils' wellbeing and the importance of creating a safe and inclusive learning environment for sensitive and personal discussions. 
All professionals must follow the safeguarding / Prevent principles, policies (KCSIE, DfE 2023) and procedures when responding to disclosures and know who to report to when on campus (DSO) or in an educational setting (DSL/DSO). Teachers must be professional in terms of standards and expectations. 
All teachers must adhere to the Equality Act 2010.
In PE there is a requirement for understanding the requirements to be a aware of risk assessment and health and safety organisation through specific process / protocol and the impact this can have upon the wider school life of the learner.
	Recognise signs of abuse and neglect that encompass vulnerable individuals (ACEs) associated with CSE, Gangs, Peer on Peer, potential grooming towards radicalisation (Prevent strategy).
Familiarise themselves with placement setting (Introductory) safeguarding procedure, including the name of the Designated Safeguarding Lead (DSL).
Access the school's Safeguarding Policy.
Respond and report quickly to any behaviour or bullying that threatens emotional safety and wellbeing.
Engage pupils in understanding the importance of  having health particiaption for both physical and mental capacity.
	Whole cohort Scenarios: How to recognise where there might be a situation where safeguarding is an issue. How to respond quickly to any behaviour or bullying that threatens emotional safety.
engaging with Safeguarding provision / CPD: safeguarding level 1 &2/ Prevent and Feminista.
Read the placement school’s Safeguarding policy having a clear understanding of what sorts of behaviour, disclosures, and incidents to report.
Undertake settings based safeguarding training (if requested) along with understanding the settings safeguarding policy
Familiarising yourself with the EHU safeguarding procedures.
Know who the DSL in the setting.· to utilise prior knowledge, objectives and outcomes to break down tasks such as modelling, devise explanations and scaffolds that provide opportunity for pupils to consolidate, practising applying new skills and knowledge to make the abstract concrete.
	1. Briefly define these topics and explain why they are a concern in schools from a safeguarding perspective: peer on peer abuse, online bullying, radicalisation, trauma informed practice 
2. Choose one of the topics above and explain strategies you might suggest teachers could use to respond to incidents related to that topic.

	Engaged reading
	The Department for Education (2024).,Keeping Children Safe in Education, Crown.

	ITAP  [6] 30-Sep-24 
How do PE  teachers adapt teaching  for Inclusive practice.
	Inclusive teaching requires adaptive approaches to make provision for all learners needs underpinned by high expectations that stretch and challenge for successful learning. 
The importance of prior knowledge about the leaner and their needs specific to the educational setting. These are mandatory responsibilities such as safeguarding procedures and SEND code of conduct when working closely with the SENCO
Teaching assistants (TAs) can support pupils most effectively when teachers plan their deployment and make use of their expertise. 
Inclusivity is an essential part of a PE teachers’ identity to ensure all learners needs are identified through an accessible adaptive curriculum, including their different to identify levels of prior knowledge and potential barriers to learning.
	Explain what Adaptive Teaching is and identify barriers to learning in PE 
Research specific areas of need and suggest methods to adapt planning to reduce or remove learning barriers, for example adapting resources, using additional support, effective modelling and scaffolding or flexible grouping. 
Teachers use data to inform planning utilising a balanced input of new content so that pupils master important concepts such as staying safe online.
Explain how teachers decide whether intervening within lessons with individuals and small groups would be more efficient and effective than planning different lessons for different groups of pupils.


	Expert modelling of how experienced colleagues adapt lessons, maintaining high expectations so all learners can achieve the outcomes.
Expert modelling of how to balance input of new content so that pupils master important concepts.
Expert modelling of how to decide whether intervening within lessons with individuals and small groups would be more efficient, providing effective than planning approaches for different lessons / groups of pupils.
During enhancement opportunities such as SEND, observe and deconstruct how expert colleagues make effective use of teaching assistant and other adults in the classroom. 
Observing and analysing how expert colleagues use the SEND Code of practising to support pupils with SEND effectively. Observing and evaluate methods such as scaffolding and modelling incorporating the class data to adapt planning for all learners needs. 
	1. Explain how teachers use data to ensure their planning and teaching is inclusive, with example(s).
2. Explain the concept of Adaptive Teaching and identify how this could be used to adapt teaching of a topic in PE to address a specific pupil need

	Engaged reading
	Education Endowment Foundation (2021) ‘Special Educational Needs in Mainstream Schools. Five recommendations on special education needs in mainstream schools. Accessible from: https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send [4001]

	Start of introductory phase (Placement 1)

	 [7] 7-Oct-24 
What are the routines, policies and procedures of my placement school?
	Setting clear expectations can help communicate shared values that improve classroom and school culture. 
Establishing and reinforcing routines, including through positive reinforcement, can help create an effective learning environment in PE. 
It is fundamentally important to know and understand the school’s policies and procedures such as the DSO and safeguarding team and their role and the process for reporting concerns.
	Model courteous and aspirational behaviour.· 
Use inspirational and consistent language that promotes challenge, aspiration, resilience, and praises pupil effort. 
Set tasks which stretch pupils, but which are achievable.· 
Create a positive and respectful learning environment in which making mistakes, resilience and perseverance are part of a daily routine
	Observing how expert colleagues model and set high expectations including their language, behaviour and teaching. 
Read the school’s behaviour policy. 
Observing how expert colleagues establish a supportive and inclusive environment. 
Becoming familiar with the school’s safeguarding policy, the DSO and safeguarding team and know your role in this. 
Contact the DSL and related colleagues and Discussing how to report safeguarding concerns (and what such concerns may look like)
	1. How has your understanding of safeguarding and managing behaviour developed this week? 
2. Can you link this to any learning from your university learning?

	Engaged reading
	The Department for Education (2024).,Keeping Children Safe in Education, Crown. 
Working together to safeguard children 2023


	 [8] 14-Oct-24 
How do schools plan for high expectation?
	Setting goals that challenge and stretch pupils is essential.
Setting clear expectations can help communicate shared values that improve classroom and school culture for example, routines, school ethos and philosophy. 
Encouraging a culture of mutual trust and respect supports positive effect on pupils’ life chances.
For example through opportunities to particapte in extra curricular PE activities and competitive situations.
	Set tasks that stretch pupils, but which are achievable, within a challenging PE curriculum.
Create a culture of respect and trust in the classroom that supports all pupils to succeed (e.g. by modelling the types of courteous behaviour expected of pupils).
Set tasks that stretch pupils, but which are achievable, within a challenging PE curriculum. Create a culture of respect and trust in the classroom that supports all pupils to succeed (e.g. by modelling the types of courteous behaviour expected of pupils
	Analysing school policies such as behaviour and assessment and observe how expert colleagues implement high expectations in the school. 
Discussing with Senior/Middle Leaders how they plan and implement high these from a holistic and departmental level. 
When planning lessons consider stretch and challenge as well an awareness of inclusive practising for the needs of all e.g. SEND, EAL..· to help identifying and planning for misconceptions, focusing on key subject concepts and to receive and act on feedback in a positive way.
	1. What  high expectation strategies can be planned to be used to support in the classroom?
2. Explore and reflect upon the school policy, school ethos as well as the  pupil's individual needs, the classroom environment in collaboration with other professionals.

	Engaged reading
	Murdock-Perriera, L.A. and Sedlacek, Q.C., 2018. Questioning Pygmalion in the twenty-first century: The formation, transmission, and attributional influence of teacher expectancies. Social Psychology of Education, 21, pp.691-707.

	[9] 21 – Oct -2024
	Half Term

	 [10] 28-Oct-24 
How do we begin to assess?
	Assessment provides teachers with information about pupils’ understanding and needs (assessment data to inform planning). 
There are differences between formative and summative assessment. The value of formative assessment is explored in Black and William’s meta-analysis, summarized in the seminal text ‘Inside the Black box’. 
Formative assessment strategies include planned questioning, sharing assessment criteria, teacher feedback and self/peer assessment.
	Use assessments to check for prior knowledge and pre-existing misconceptions.  
Monitor pupil work during lessons, including checking for misconceptions. 
Focus on specific actions for pupils and providing time for pupils to respond to feedback.Explore with an expert colleague how progression of all aspect of the child’s physical  mental and social development is essential activity- Head,Heart, Hands / Know,show, grow
	Discussing and analysing with expert colleagues how progression is sequenced in the PE curriculum 
Discussing and analysing with expert colleagues how to plan formative assessment tasks, observing how colleagues use verbal feedback during lessons.
Observing expert colleagues on how to monitor pupil Working during lessons and give meaningful verbal feedback to ensure it is specific and helpful when using peer- or self-assessment
Small group activities:
	1. How have you planned and implemented formative assessment tasks in your lessons, and used the results to adjust your teaching / support? 
 
2. How is assessment data used to inform planning and progression in the PE department?

	Engaged reading
	Speckesser, S., Runge, J., Foliano, F., Bursnall, M., Hudson-Sharp, N., Rolfe, H. & Anders, J. (2018) Embedding Formative Assessment: Evaluation Report. [Online] Accessible from: https://educationendowmentfoundation.org.uk/public/files/EFA_evaluation_report.pdf [retrieved 10 August 2022].[4003]

	 [11] 4-Nov-24 
How and why do teachers use questions and classroom talk?
	High-quality classroom talk can support pupils to articulate key ideas, consolidate understanding and extend their vocabulary 
Questioning identifies pupils’ prior knowledge, assesses their understanding as the lesson proceeds and can help them work through a problem in situ. It also allows pupils to express their ideas and extend their vocabulary. 
Planning for effective questioning requires consideration of both question content and structure.
Effective questioning provides a PE teacher with a clear insight to the pupils  prior knowledge and current understanding about misconceptions before applying to a practical activity allowing a deeper analysis.
	Direct appropriate questions within the class to assess prior knowledge and support progress. 
Include a range of types of questions in class discussions to extend and challenge pupils (e.g. by modelling new vocabulary or asking pupils to justify answers).  
Provide appropriate wait time between question and response where more developed responses are required.
Use effective questioning to encourage curiosity in physical and theoretical PE tasks.
	Observing expert modelling of how to question effectively.
Practising and receiving feedback on questioning within the classroom.
	1. How might questioning be used to identify knowledge gaps and misconceptions?
2. Evaluate a subject specific example of a question that you have used /or observed in a class discussion that extended and challenged pupils.

	Engaged reading
	Black, P., Harrison, C., Lee, C., Marshall, B., & Wiliam, D. (2004). Working inside the Black Box: Assessment for Learning in the Classroom. Phi Delta Kappan, 86(1), 8–21. Accessible from: https://eric.ed.gov/?id=EJ705962 [4003]

	 [12] 11-Nov-24 
Review and Reflect - Questioning and dialogic teaching
	Questioning is an essential tool for teachers; questions can be used for many purposes, including to check pupils’ prior knowledge, assess understanding and break down problems.
Paired and group activities can increase pupil success, but to work together effectively pupils need guidance, support and practice.
Encouraging the use of declarative knowledge using various question an answer situations in a lesson such as observation, analysis, feedback will reinforce decision making and opinions during their activities

	Plan formative assessment tasks linked to lesson objectives and think ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps).Use formative assessment in practical activities  through demonstrations and feedback to prevent misconceptions.
	Practising, receiving feedback and improving at: Starting expositions at the point of current pupil understanding.
Practising and receiving feedback on combining a verbal explanation with a relevant graphical representation of the same concept or process, where appropriate1. Exploring the use of retrieval practising and the spiral curriculum to support understanding and overcome misconceptions. Plan a sequence of learning activities that use these strategies to teach the selected subject specific topic or theme. Share your plans with the larger group and discussing how they exemplify effective use of retrieval practising and the spiral curriculum.
	1. Use the focus of discussions from mentor meetings, targets, lesson observation feedback and task to reflect on areas of focus and development.
2. Explore and reflect on how questioning is implemented in your setting.

	[12] 11-Nov-24 
Review Assessment Questioning and dialogic teaching
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	Questioning is an essential tool for teachers; questions can be used for many purposes, including to check pupils’ prior knowledge, assess understanding and break down problems.
Paired and group activities can increase pupil success, but to work together effectively pupils need guidance, support and practice.
	Plan formative assessment tasks linked to lesson objectives and think ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps).
	Practising, receiving feedback and improving at: Starting expositions at the point of current pupil understanding.
Practising and receiving feedback on combining a verbal explanation with a relevant graphical representation of the same concept or process, where appropriate
	1. Use the focus of discussions from mentor meetings, targets, lesson observation feedback and task to reflect on areas of focus and development.

2. Explore and reflect on how questioning is implemented in your setting.

	Engaged reading
	Alexander R.J. (2020) A Dialogic Teaching Companion, London: Routledge. [4003]

	 [13] 18-Nov-24 
What is an inclusive school?
	It is important to respect diversity and consider gender, class, race, disabilities and those with EAL as good teaching benefits all learners.      
Identifying and overcoming barriers to learning can be transformational for all learners.  
Adapting teaching (rather than differentiation) to the needs of students can impact upon outcomes.
The importance of a developing competency through motivation and belief can remove barriers and reduce inequalities.
	Use inspirational and consistent language that promotes  equality, diversity, aspiration, resilience, and praises pupil effort. 
Create a positive and respectful learning environment in which difference, making mistakes, resilience and perseverance are part of a daily routine.·        
Make accurate decisions – with support from colleagues, about the kinds of support that individual learners need. 
Ensuring all needs are idnetified and  strategies to support pupils with EaL are  implemented through planning adn teaching activiites.
	Working with mentors and other colleagues to understand the learning needs of the students taught. 
Discussing with and observing expert colleagues regarding the identification of barriers to learning.
Receiving clear, consistent and effective mentoring in how to adapt teaching to the needs of students.
	1. What educational barriers exist for the students you are observing and teaching?
2. What strategies have been put into place (whole school or PE) to address these barriers?

	Engaged reading
	Schuelka, M.J. (2018). Implementing inclusive education. K4D Helpdesk Report. Brighton, UK: Institute of Development Studies

	 [14] 25-Nov-24 
How do teachers understand and influence behaviour?
	Teachers are key role models, who can influence the attitudes, values and behaviours of their pupils. 
A positive and safe learning environment rooted in routines supports the building of trusting relationships. 
A culture of mutual trust and respect supports effective relationships between PE teachers and their pupils using Brofenbrenner’s ecological systems theory. 
Teachers are key role models, who can influence the attitudes, values and behaviours of their pupils. A positive and safe learning environment rooted in routines supports the building of trusting relationships. A culture of mutual trust and respect supports effective relationships between PE  teachers and their pupils using Brofenbrenner’s ecological systems theory
	Communicate a belief in the academic potential of all pupils in PE.  
Develop positive relationships and a deeper understanding of all pupils. 
Use the school's behaviour policy, with support.Communicate a belief in the academic potential of all pupils in PE.  
Develop positive relationships and a deeper understanding of all pupils. 
Use the school's behaviour policy, with support.
	Observing how expert colleagues manage pupil behaviour.
Discussing and analyse with expert colleagues how to follow the school behaviour policy. 
Deconstruct how teachers create a culture of respect and trust in the classroom that supports all pupils to succeed (e.g., by modelling the types of courteous behaviour expected of pupils) and respond quickly to any behaviour or bullying that threatens emotional safety. Scenario based learning.
2. Micro teaching - feedback and critical reflection informs strengths and areas for development. Focus on how to break complex material into accessible, memorable learning activities. How to design scaffolded tasks that provide just enough support so that pupils experience a high success rate when attempting challenging work. Critical group Discussing of literature related to cognitive science informed techniques.
	1. How can a positive and respectful learning environment contribute to students' engagement, motivation, and overall learning outcomes?
2. What strategies can be implemented to address the identified areas for improvement and enhance the overall learning environment?

	Engaged reading
	Kern, L., & Clemens, N. H. (2007) Antecedent strategies to promote appropriate classroom behavior. Psychology in the Schools


	 [15] 2-Dec-24 
How can teachers begin to model and scaffold learning?
	Guides, scaffolds and worked examples can help pupils apply new ideas. To promote independence, they should be gradually removed as pupil expertise increases 
Identify essential concepts, knowledge and skills within a carefully sequenced PE curriculum. Provide opportunity for all pupils to learn and master essential concepts.
Practical demonstrations in PE are essential for developing representations of motor competency and concrete examples through scaffolding. This which encourages independent learning through practise by modelling the actions.
	Exemplify modelling, explanations and scaffolds, acknowledging that novices need more structure early in a domain. 
Enable critical thinking and problem solving by first teaching the necessary foundational content knowledge.
Remove scaffolding only when pupils are achieving a high degree of success in applying previously taught material.
Provide sufficient opportunity for pupils to consolidate and practise applying new knowledge and skills.Model through explanations, physical demonstrations and questioning whilst ensuring sufficient time for practise and apply their new knowledge / technique  in the physical activity. Remove scaffolding only when pupils are achieving a high degree of success in applying previously taught material.
	Observing how expert colleagues break tasks down into constituent components when first setting up independent practising (e.g. using tasks that scaffold pupils through meta-cognitive and procedural processes) and deconstructing this approach.
Discussing and analysing with expert colleagues how to make the steps in a process memorable and ensuring pupils can recall them (e.g. naming them, developing mnemonics, or linking to memorable stories).
	1. Provide an example of how you have used modelling, explanations, and scaffolds to support students in understanding new concepts within PE.
2. How do you judge when it is appropriate to remove scaffolding? Give a specific example of how this removal could be phased for a topic in PE.

	Engaged reading
	Rosenshine, B. (2012) Principles of Instruction: Research-based strategies that all teachers should know. American Educator, 12–20.

	 [16] 9-Dec-24 
Review and Reflect - Scaffolding and Modelling
	Scaffolding tasks can also help pupils in their learning and again links with the section on theories of learning linked to the ideas of Vygotsky and Social Constructivism and the notion of a zone of proximal development.
PE teachers develop competence and confidence through scaffolded support when encouraging attempt more complex techniques and skills.
	Analyse modelling approaches used by your mentor and begin to develop your own approach and incorporate this into your practice.
Accurate demosntrations and modelling through WAGOLL (What A Good One Looks Like) or I show / You show / We show.
	Practising and receiving feedback using modelling, explanations, and scaffolds, acknowledging that novices need more structure early in a domain.
Discussing and analysing with expert colleagues how to teach different forms of writing by modelling planning, drafting and editing
	1. Use the focus of discussions from mentor meetings, targets, lesson observation feedback and task to reflect on areas of focus and development. 
2. Explore and reflect on how modelling and scaffolding is implemented in your setting.

	Engaged reading
	Wittwer, J., & Renkl, A. (2010) How Effective are Instructional Explanations in Example-Based Learning? A Meta-Analytic Review. Educational Psychology Review, 22(4), 393–409.

	End of introductory phase (placement 1)

	 [17] 16-Dec-24 
What does good PSHE/RSC look like?
	How schools use the relevant frameworks to plan the content and objectives of PSHE education at KS3 and KS4.Understanding the statutory requirements and guidelines set by the education authorities.
Effective teaching and learning strategies specific to PSHE, including active learning, group discussions, role-plays, case studies, and real-life examples. 
	The importance of acquiring a concise understanding of the key topics and themes covered in PSHE at KS3 and KS4. Inclusive of mental health and well-being, relationships, and sex education, CSE, drugs and alcohol education, financial literacy, and citizenship, consent, and online safety
How to apply effective teaching and learning strategies in a safe inclusive learning environment specific to PSHE through active learning, group discussions, role-plays, case studies, and real-life examples to engage students.
Work collaboratively with other professionals (school counsellors, external agencies, and parents/carers) and procedures (Safeguarding policies / RSE) to provide comprehensive support and guidance to signpost students to appropriate material, resources, and professionals.  
	Discuss the planning and delivery of a PSHE lesson that incorporates the key topics and themes specified in the national curriculum and frameworks. 
Plan to use appropriate pedagogical approaches, such as active learning strategies, group discussions, and role-plays, actively fostering a safe and inclusive learning environment.
Evaluating the effectiveness of PSHE lessons, assessing the impact of teaching strategies, and identifying areas for improvement.
	1. What are the key topics and themes covered in PSHE at KS3 and KS4 at school?
2. How can you create a safe and inclusive learning environment for sensitive and personal discussions in PSHE?

	Engaged reading
	Davies, E. L., & Matley, F. (2020). Teachers and pupils under pressure: UK teachers' views on the content and format of personal, social, health and economic education. Educational Studies, 46(1), 4-22.

	[18+19] 23-Dec-25
	December Break

	 [20] 6-Jan-25 
As professionals, how do wepromote  self-care and support mental wellbeing?
	Health and wellbeing of pupils is an essential component in academic to making academic progress.
Teachers are able to influence the motivation, wellbeing and behaviour of their pupils and can improve all of these by their approach to their teaching.
Mindfulness strategies can be used to support emotional wellbeing for teachers both personally and professionally, and can be embedded into daily teaching to support pupil wellbeing. 
Create learning environments and incorporate activities into lessons that are trauma-informed.
Support their own professional self-care by building an awareness of their own stress responses and utilise different strategies to help reduce the impact of stress.
Explain a range of wellbeing strategies, including mindfulness approaches, to support emotional wellbeing in the classroom and beyond.

	"Create learning environments and incorporate activities into lessons that are trauma-informed.
Support their own professional self-care by building an awareness of their own stress responses and utilise different strategies to help reduce the impact of stress.
Explain a range of wellbeing strategies, including mindfulness approaches, to support emotional wellbeing in the classroom and beyond.
"Protect time for rest and recovery and be aware of the sources of support available to support good mental wellbeing.
Demonstrate how to organise and manage their time effectively to facilitate work-life balance. Explain what internal and external support is available to trainee teachers.
	Engaging with a wellbeing day to focus on:
self care, rest, mindfulness, managing workload, deling with stress, including opportunity be be more aware of support structures.
	1. How do you understand wellbeing and self-care in education?
2. What steps will you take to take care of yourself?

	Engaged reading
	

	Start of developmental phase (placement 2)

	ITAP: [21] 13-Jan-25 
How do we manage pupils' behaviour?
	Establishing and reinforcing routines, including through positive reinforcement, can help create an effective learning environment.
Building effective relationships is easier when pupils believe that their feelings will be considered and understood.
Pupils are motivated by intrinsic factors (related  to their identity and values) and extrinsic factors (related to reward). 
A research informed positive behaviour framework emphasizing the 4 “Rs” built on mutual respect is essential for an effective learning environment. 
	Apply rules, sanctions, rewards, and praise in line with the school policy.
Establish and build positive and professional relationships which assist with managing behaviour (e.g. learning pupil names)
Using early and least-intrusive interventions as an initial response to low level disruption
	Observing how expert colleagues use a range of stratgeies to successfully manage pupil behaviour.
Enagage with various scenarios associated with pupil behaviour.
Practising applying interventions as an initial response to low-level disruption.
	1. What strategies are most successful in helping to create an effective learning environment?
2. What appraoches help to address low-level off-task behaviours?

	 [21] 13/01/2025

How do we manage pupils' behaviour in classroom environment such as History?
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	Establishing and reinforcing routines, including through positive reinforcement, can help create an effective learning environment.
Building effective relationships is easier when pupils believe that their feelings will be considered and understood.
Pupils are motivated by intrinsic factors (related  to their identity and values) and extrinsic factors (related to reward). 
A research informed positive behaviour framework emphasizing the 4 “Rs” built on mutual respect is essential for an effective learning environment.
	Apply rules, sanctions, rewards, and praise in line with the school policy.
Establish and build positive and professional relationships which assist with managing behaviour (e.g. learning pupil names).

Using early and least-intrusive interventions as an initial response to low level disruption.
	Observing how expert colleagues use a range of stratgeies to successfully manage pupil behaviour.
Enagage with various scenarios associated with pupil behaviour.

Practising applying interventions as an initial response to low-level disruption and plan for ideal response to challenging behaviour. 
	1. What strategies are most successful in helping to create an effective learning environment in classroom or fieldwork scenarios?

2. What approaches help to address low-level off-task behaviours in the classroom?

	Engaged reading
	Institute of Education Sciences (2008) Reducing Behavior Problems in the Elementary School Classroom.

	 [22] 20-Jan-25 
What are the routines, policies and procedures of my placement school?
	Setting clear expectations can help communicate shared values that can improve classroom and school culture. all professionals have a responsibility and duty of care for their student’s wellbeing and the importance of creating a safe and inclusive learning environment for sensitive and personal discussions. 
Establishing and reinforcing routines, including through positive reinforcement, can help create an effective learning environment in PE.
It is fundamentally important to know and understand the school’s Safeguarding policy, the DSO and safeguarding team and their role and the process for reporting concerns
Setting clear expectations can help communicate shared values that can improve classroom and school culture. all professionals have a responsibility and duty of care for their student’s wellbeing and the importance of creating a safe and inclusive learning environment for sensitive and personal discussions. Establishing and reinforcing routines, including through positive reinforcement, can help create an effective learning environment in PE. It is fundamentally important to know and understand the school’s Safeguarding policy, the DSO and safeguarding team and their role and the process for reporting concerns
	Model courteous and aspirational behaviour.
Use inspirational and consistent language that promotes challenge, aspiration, resilience, and praises pupil effort. Set tasks which stretch pupils, but which are achievable.
Create a positive and respectful learning environment in which making mistakes, resilience and perseverance are part of a daily routine
	Observing how expert colleagues model and set high expectations including their language, behaviour and teaching. 
Read the school’s behaviour policy. 
observing how expert colleagues establish a supportive and inclusive environment. 
Becoming familiar with the school’s safeguarding policy, the DSO and safeguarding team and know your role in this. 
Contacting the DSL and related colleagues and Discussing how to report safeguarding concerns (and what such concerns may look like)
	1.What is the name of the Safeguarding Lead at your placement setting and what are your roles and responsibilities in the safeguarding process? 
2. How can routines can help to create an effective learning environment?

	Engaged reading
	The Department for Education (2024).,Keeping Children Safe in Education, Crown.

	 [23] 27-Jan-25 
How do teachers adapt teaching so all succeed?
	Pupils are likely to learn at different rates, requiring different levels to ensure all learners needs are supported including their health and wellbeing. 
Adaptive teaching provides targeted and valuable support to pupils to increase their success using additional members of staff. 
Adapting teaching in a responsive way, including by providing targeted support to pupils who are struggling, is likely to increase pupil success.
How to balance input of new content so that pupils master important concepts such as knowledge gaps and misconceptions that could be supported further through Physical, Cognitive and Affective domains. Supported by models such as HHH (Head, Heart, Hands) model ME's (thinking me, physical me, social me, healthy me ) .
	Identify pupils who need new content further broken down and/or who benefit from additional adaptations. 
Support pupils with a range of educational needs including how to use guidance in the SEND code of practice.
Reframe questions to provide greater scaffolding or greater stretch.
	Observing how expert colleagues adapt lessons, whilst maintaining high expectations for all, so that all pupils have the opportunity to meet expectations and deconstructing this approach
Joint planning with expert colleagues on how to adapt teaching to meet needs of pupils. 
Discussing and analyse with expert colleagues how to make effective use of teaching assistants
Discussing and analysing with expert colleagues how the placement school uses flexible grouping
	
1. What strategies can support the pupil's learning and development in the learning space?
2. How you plan in order to take into account the pupil's individual needs, the classroom environment, and collaboration with other professionals?

	 [23] 27-Jan-25 
How do teachers adapt teaching so all succeed?
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	Pupils are likely to learn at different rates, requiring different levels to ensure all learners needs are supported including their health and wellbeing. 
Adaptive teaching provides targeted and valuable support to pupils to increase their success using additional members of staff. 
Adapting teaching in a responsive way, including by providing targeted support to pupils who are struggling, is likely to increase pupil success.
.
	Identify pupils who need new content further broken down and/or who benefit from additional adaptations. 
Support pupils with a range of educational needs including how to use guidance in the SEND code of practice.
Reframe questions to provide greater scaffolding or greater stretch.
	Observing how expert colleagues adapt lessons, whilst maintaining high expectations for all, so that all pupils have the opportunity to meet expectations and deconstructing this approach
Joint planning with expert colleagues on how to adapt teaching to meet needs of pupils. 

	
1. What strategies can support the pupil's learning and development in the learning space?

2. Discussing and analyse with expert colleagues how to make effective use of teaching assistants


	Engaged reading
	Education Endowment Foundation (2018) Sutton Trust-Education Endowment Foundation Teaching and Learning Toolkit: 
Special Educational Needs in Mainstream Schools

	 [24] 3-Feb-25 
How does metacogntion support learners in your subject?
	Metacognition is about the ways in which pupils monitor and purposefully direct their own learning. 
Metacognition can help pupils to become independent learners which in turn will help them succeed academically as they become resilient and independent learners.
Metacognitive strategies should be taught in conjunction with specific subject content as pupils find it hard to transfer these generic tips to specific tasks.
In PE this provides opportunities to observe expert and  novice performers to  mentally model reinfoced by prior knowledge and misconceptions.
	Take account of the need to explicitly share the thinking behind each step when modelling. Take account of scaffolding when planning tasks and principles of cognitive load are applied.
Break tasks down into constituent components when first setting up independent practice (e.g. using tasks that scaffold pupils through meta-cognitive and procedural processes) and deconstructing this approach. 
	Observing how expert colleagues help pupils to become independent learners which in turn will help them succeed academically as they become resilient and independent learners.
Engaging in joint planning that includes tasks that scaffold pupils through meta-cognitive and procedural processes.
	1. How do you incorporate metacognitive strategies in your teaching to help students become more independent learners?
2. How do you support pupils in becoming more indpendent learners?

	Engaged reading
	Perry, J., Lundie,D. and Golder, G. (2018).Metacognition in schools: what does the literature suggest about the effectiveness of teaching metacognition in schools. Educational Review. Vol. 7 , issue 4.

	 [25] 10-Feb-25 
How do you sequence learning in PE?
	It is important to sequence learning, so pupils are secure in foundational knowledge before introducing more complex material.
Regular, spaced retrieval of what has previously been taught can help consolidate material and help pupils remember what they have learned, particularly for  factual (or "declarative") knowledge.
Linking what pupils already know to what is being taught (e.g. explaining how new content builds on what is already known) helps develop a strong mental schema.
It is important to sequence learning, so pupils are secure in foundational knowledge before introducing more complex material to ensure they are physical educated. Regular, spaced retrieval of what has previously been taught can help consolidate material and help pupils remember what they have learned, particularly for factual (or "declarative") knowledge and ‘how’ (procedural knowledge) this can be applied in physical activities. Linking what pupils already know to what is being taught (e.g. explaining how new content builds on what is already known) helps develop a strong mental schema.
	Plan lessons that promote retrieval practice and revisit key concepts and skills in PE linked to Bruner’s (1960) Spiral Curriculum model.
Identify, evaluate plan and deploy techniques for retrieval practice in PE. 
Demonstrate how to design practice, generation and retrieval tasks that provide just enough support so that pupils experience a high success rate when attempting challenging work.
	Engaging in joint planning in showing how expert colleagues ascertain prior knowledge, devise objectives and outcomes, and break tasks down into constituent components.
Examine how colleagues use modelling, devise explanations and scaffolds, provide sufficient opportunity for pupils to consolidate and practise applying new skills and knowledge, and how they make the abstract concrete.
	1.Explain with examples a range of techniques that could be used to enhance retrieval of core knowledge in PE.
2.Over a sequence of lessons how have you planned to revisit and reinforce key concepts and skills, within PE, in line with Bruner's Spiral Curriculum?

	 [25] 2/10/2025
Planning Classroom Practice

How do you sequence learning in History?
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	It is important to sequence learning, so pupils are secure in foundational knowledge before introducing more complex material.

Linking what pupils already know to what is being taught (e.g. explaining how new content builds on what is already known) helps develop a strong mental schema.
	Plan lessons that promote retrieval practice and revisit key concepts and skills in History linked to Bruner’s (1960) Spiral Curriculum model.
Identify, evaluate plan and deploy techniques for retrieval practice in History. 
Demonstrate how to design practice, generation and retrieval tasks that provide just enough support so that pupils experience a high success rate when attempting challenging work.
	Engaging in joint planning in showing how expert colleagues ascertain prior knowledge, devise objectives and outcomes, and break tasks down into constituent components.

Examine how colleagues use modelling, devise explanations and scaffolds, provide sufficient opportunity for pupils to consolidate and practise applying new skills and knowledge, and how they make the abstract concrete.
	1.Explain with examples a range of techniques that could be used to enhance retrieval of core knowledge in History.

2.Over a sequence of lessons how will you plan to revisit and reinforce key concepts and skills, within History, in line with Bruner's Spiral Curriculum?

	Engaged reading
	Roediger, H. L., & Butler, A. C. (2011) The critical role of retrieval practice in long-term retention. Trends in Cognitive Sciences, 15(1), 20–27.

	[26] 17-Feb-25
	Half Term

	 [27] 24-Feb-24 
How can we create independent learners?
	In order for pupils to develop independence in PE, they must have a secure understanding of knowledge within the subject area they are being asked to think critically about.
Practice is an integral part of effective PE teaching; ensuring pupils have repeated opportunities to practise, with appropriate guidance and support, increases success. 
Flexible grouping and scaffolding are two useful tools teachers can use to promote independent learning in PE.
In PE this includes problem solving, use of tactics and strategies
	Enable critical thinking and problem solving by decomposing subject knowledge and  first teaching the necessary foundational content knowledge.
Plan and manage groupings of pupils flexibly to maximise the impact of peer and teacher support.
Plan activities which enable pupils to develop independence using strategies such as scaffolding.
	Working with mentors and other colleagues to understand the learning needs of pupils based on available data and how this is used when making grouping and scaffolding decisions.
Reading the literature which considers effective practice in grouping pupils and scaffolding learning.
Receiving clear, consistent and effective mentoring in how to promote independent learning.
	1. How is "setting" and "streaming" used in your school, is this subject specific and what might the consequences of this be for all pupils?
2. How does your placement school make use of flexible groupings, avoiding the perception that groups are fixed?

	Engaged reading
	DANIELLE MASON, 2018. Grouping pupils by attainment - what does the evidence say? EEF [online].

	End of developmental phase (placement 2)

	 [28] 3-Mar-25 
How is Literacy and Numeracy delivered within PE ?
	To access the curriculum, literacy is a fundamental skill; reading comprises two elements: word reading and language comprehension; systematic synthetic phonics is the most effective approach for teaching pupils to decode.
High-quality classroom talk can support pupils to articulate key ideas, consolidate understanding and extend their vocabulary
Every teacher has a responsibility in developing numeracy in the classroom. 
PE models literacy and numeracy through analysis and observation terminology  and numerical information to scaffold  and guide using feedback.
	Evaluate a range of strategies to teach unfamiliar vocabulary explicitly and plan for pupils to be repeatedly exposed to high-utility and high-frequency vocabulary in what is taught
Model high-quality oral language, recognising that spoken language underpins the development of reading and writing (e.g., requiring pupils to respond to questions in full sentences, making use of relevant technical vocabulary).
Analyse a range of strategies to promote reading.
Demonstrate how whole-school numeracy can be promoted in PE
Educational research informs practice, for example, Game Based Approach that is explored through TGFU (Teaching Games for Understanding) and the impact of Physical Literacy to underpin these pedogeological approaches.
	Discussing and analysing with expert colleagues how to address literacy issues in the subject.
Observing how expert colleagues use systematic synthetic phonics, particularly if teaching early reading and spelling.
Receiving clear, consistent and effective mentoring in how to provide scaffolds for pupil talk to increase the focus and rigor of dialogue.
Joint planning on strategies to incorporate numeracy into subject lessons
	1. Discuss what strategies have been used within PE lessons to develop the use of literacy. Evaluate the effectiveness of these strategies. 
2. Describe the different strategies and approaches discussed to engage students and enhance their numeracy skills.

	Engaged reading
	ALEX QUIGLEY and ROBBIE COLEMAN, 2021. Improving Literacy in Secondary Schools : Guidance Report. EEF [online].

	 [29] 10-Mar-25 
How do different key stages and subjects ensure progression?
	Consistent high-quality teaching across key stages has a long-term positive effect on pupils’ outcomes. The transitions between KS2/3 and KS4/5 are particularly important and impact life chances, particularly for children from disadvantaged backgrounds.  
Secure subject knowledge helps PE teachers to motivate pupils and teach effectively across key stages. Effective teachers know what children have learned in the primary phase and where the curriculum will take them in their next stage (post-16).
Explicitly teaching pupils subject knowledge, including how to plan, monitor and evaluate, supports independence and academic success, particularly in  PE at post-16 and in a second subject
The importance of sequencing FMS througout physical development using transitional activities through to specialised sports
	Build upon prior knowledge (including from KS2) 
Adjust teaching to prepare learners for Post 16 learning, developing their independence 
Plan, teach and assess in a second subjectProvide support of the declaritive and procedural knowledge in PE to build upon FMS  towards specilsied movements.
	Discussing with expert colleagues how the curriculum is planned and delivered in their age phase.
Observing how colleagues teach in a second subject.
Analysing the curriculum before and after the age phase of their PGCE.
Reading the literature and transitioon challenges and strategies for success.
	1. What have you learnt about challenges and strategies for transition in PE from Primary ? 
2. What have you learned about the curriculum  opportunities in your subject in the post-16 age phase?

	Engaged reading
	Zimmerman, B. J. (2002) Becoming a Self-Regulated Learner: An Overview, Theory Into Practice. Theory Into Practice, 41(2), 
64–70.

	Start of consolidation phase (placement 2)

	ITAP  [30] 17-Mar-25 
Questioning
	Questioning is a vital assessment tool that helps teachers gather evidence to inform their instructional decisions (Muijs & Reynolds, 2017).
Well-crafted questions should relate to what students have already learned or can deduce, thereby aiding in articulating ideas, consolidating knowledge, and extending vocabulary (Rosenshine, 2012).
Effective questioning techniques can uncover students’ prior knowledge, assess ongoing understanding, facilitate problem-solving, and promote robust classroom discussions that enhance learning.
	Design questions that not only assess what students have been taught but also encourage them to apply their knowledge to new situations, thus enhancing understanding and vocabulary development.
Use questioning to discover students’ prior knowledge and continuously assess their understanding throughout a lesson, aiding in adjusting teaching strategies in real-time.
Use questions to promote engaging and constructive classroom discussions that help students articulate their ideas, solve problems, and extend their learning through peer interactions.
Provide  time to think between asking a question and expecting an answer through pause time, or partner discussion.
	Engaging in joint planning in showing how expert colleagues plan for questioning
Peer review of question plans, including experienced teachers and course mates
Observation and debriefing of lessons specifically focused on questioning.
Co-Teaching opportunities for trainees with expert colleagues
	1. Identify what constitutes high-quality classroom talk and questioning and discuss what strategies are effective and explain why.
2. Describe the pitfalls in questioning and what possible solutions could be implemented to overcome these

	Engaged reading
	Supporting pupil independence through questioning (EEF) - Hannah Heron https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupil-independence-through-questioning
Alexander R (2017) Towards Dialogic Teaching: The effective use of talk for teaching and learning: Rethinking Classroom Talk. 5th ed. Cambridge: Dialogos


	 [31] 24-Mar-25 
How do we deal with misconceptions?
	PE Teachers’ expectations can affect pupil outcomes; setting goals that challenge and stretch pupils to know and remember more of the PE curriculum is essential.
Anticipating common misconceptions in PE is also an important aspect of curricular knowledge; working closely with colleagues to develop an understanding of when misconceptions are likely to arise is valuable. PE Teachers can influence pupils’ resilience and beliefs about their ability to succeed in PE, by ensuring all pupils have the opportunity to experience meaningful success.
Common misconceptions develop when prior knowledge is weak, for example: the planning of motor competence is an important focus of any PE curriculum.
	Ensure sequences of lessons consider possible misconceptions and are not overly 'cluttered', distracting from the key content being taught.
Check pupils’ understanding of a task before it begins and address any misconceptions
Reinforce established school and classroom routines which maximise time for learning
Check prior knowledge and understanding during lessons by structuring tasks and questions to enable the identification of knowledge gaps and misconceptions (e.g. by using common misconceptions within multiple-choice questions).
Identify and reflect on 
approaches to eliminate 
discrimination and plan 
for a safe and inclusive 
learning environment 
especially when teaching 
emotional and 
controversial topics in PE,
especially when teaching 
controversial topics ethical 
and sociocultural issues in 
physical activity
	
	1. How do you plan to check for prior knowledge and pre-existing misconceptions?
2. What are the main misconceptions in  PE?

	Engaged reading
	Rich, P. R., Van Loon, M. H., Dunlosky, J., & Zaragoza, M. S. (2017) Belief in corrective feedback for common misconceptions: Implications for knowledge revision. Journal of Experimental Psychology: Learning, Memory, and Cognition, 43(3), 492-501. http://dx.doi.org/10.1037/xlm0000322.

	 [32] 31-Mar-25 
What are the wider responsibilities of teachers?
	Teachers have a responsibility to strengthen pedagogical and subject knowledge by participating in wider professional networks
Engaging and contributing to the wider life of a school is an important professional skill which impacts pupil experiences, widens aspirations and provides opportunities to be a positive role model. 
Regular professional reflection using a framework e.g., Gibbs (1988) can help teachers identify strengths and weaknesses, understand and analyse the practical and affective components of their experiences and action plan for future personal development.
The spectrum organsitions and resoeurces through AfPE, PE Scholar, Youth Sports trust (YST) (amongst other) resources and materials to support further development.
	Identify formal and informal CPD opportunities and begin to construct a personal learning network.
Identify opportunities to be involved with the wider life of the school whilst maintaining a work-life balance.
Undertake professional reflection using a framework and plan actions for future development.Reflecting upon  your ongoing
contribution to the effective
working of a PE department.
	Discussing with expert colleagues how they undertake formal and informal continuous professional development.
Join professional networks, join events, ask questions and contribute their ideas
Discussing with expert colleagues how they assess their ongoing teacher development and how systems of professional review contribute to this.
	1. Beyond teaching your subject, how have you contributed to the wider school life and culture? 
2. What further opportunities in this area would you pursue in your consolidation placement? 

	Engaged reading
	Cordingley, P., Higgins, S., Greany, T., Buckler, N., Coles-Jordan, D., Crisp, B., Saunders, L. & Coe, R. (2015) Developing Great Teaching. Accessible from: https://tdtrust.org/about/dgt. [accessed 18 October 2018]. [4012]

	 [33] 7-Apr-25 
How and why do teachers work in partnership with parents and carers?
	Building effective relationships with parents, carers and families can improve pupils’ motivation, behaviour and academic success.          
Developing strategies to work collaboratively with other professionals, such as school counsellors, external agencies, and parents/carers, can help schools to provide comprehensive support and guidance to students
importance of building realtionships with parents through extra curricular and community involvement in sport and physical activities
	Engage parents/carers in the education of their children (including effective use of parents’ evenings)
Build effective working relationships by working with colleagues as part of a team
	Practising and feedback on engaging with parents and carers in the education of their children (e.g. proactively highlighting successes) with support from expert colleagues to understand how this engagingment changes depending on the age and development stage of the pupil.
Discussing and analysing with expert colleagues effective strategies for liaising with parents, carers and colleagues to better understand pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations
	1.How have you developed professional relationships within your wider department and school teams?
2.How do you communicate with parents and carers proactively and make effective use of parents’ evenings to engage them in their children’s schooling? Appraise any unique challenges within PE?

	Engaged reading
	Education Endowment Foundation (2021) Parental Engagement [Online] Accessible from: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement 
Goodall, J. (2017) Narrowing the achievement gap: parental engagement with children’s learning. Abingdon: Routledge (Chapters 5 and 7)

	[34 + 35] 14-Apr-25
	Easter Break

	 [36] 28-Apr-25 
How do we give effective feedback?
	Effective assessment is critical to teaching because it provides teachers with information about pupils’ understanding and needs. To be of value, teachers use information from assessments to inform the decisions they make; in turn, pupils must be able to act on feedback for it to have an effect (Hattie, 2007). 
Pupils need time to act upon feedback and so teachers need to plan adequate time for them to do so.
High-quality feedback can be written or verbal; it is important that it is task rather than ego focused, accurate, specific, fair and aspirational, providing specific guidance on how to improve.
Peer and self-assessment are also important feedback mechanisms, with peer feedback being a gateway to effective self-assessment.
Effective assessment in PE allows the challenging of misconceptions before the pupils start to practise more complex actions or knowledge.
	Plan to scaffold self-assessments by sharing model work with pupils, highlighting key details using technology such as visualisers.
Utilise feedback that is specific and helpful when using peer or self-assessment
Explicitly teach pupils metacognitive strategies linked to subject knowledge, including how to plan, monitor and evaluate, supports independence and academic success using DIRT
	Practising and receiving feedback on how to ensure feedback is specific and helpful when using peer- or self-assessment.
Practising and receiving  feedback on focusing on specific actions for pupils and providing time for pupils to respond to feedback.
Discussing and analysing with expert colleagues how pupils’ responses to feedback can vary depending on a range of social factors (e.g. the message the feedback contains or the age of the child).
	1.        To what extent are you using specific and helpful feedback in peer- or self-assessment to support pupil progress? Give an example.
2.       What opportunities have you planned for to provide verbal and written feedback to pupils? Give examples

	Engaged reading
	Perry, J., Lundie,D. and Golder, G. (2018).Metacognition in schools: what does the literature suggest about the effectiveness of teaching metacognition in schools. Educational Review. Vol. 7 , issue 4.

	 [37] 5-May-25 
How do we balance assessment demands?
	Before using any assessment, teachers should be clear about the assessment criteria and how this relates to the learning objective. This helps teachers avoid being over-influenced by proxy “effort” factors, such as how busy pupils appear, the quantity of work they produce or the neatness of their work.
As part of the Teaching, Learning and Assessment cycle, assessment enables teachers to draw conclusions about what pupils have learned by looking at patterns of performance over a number of assessments (e.g. appreciating that assessments draw inferences about learning from performance).
Tracking pupil feedback and progress needs to be purposeful and manageable in terms of teacher workload.
Allowing the observation of an PE expert / novice provides pupils with mental model can identify and correct errors before attempting them, themselves.
	Provide pupils with clear assessment criteria in advance and use this criteria to provide meaningful task focused feedback to close the learning gap.
Reduce the opportunity cost of marking (e.g. by using abbreviations and codes in written feedback).
Prioritise the highlighting of errors related to misunderstandings, rather than careless mistakes when marking.
Plan to scaffold peer and self-assessments by sharing model work and feedback with pupils, highlighting quality indicators and features of good feedback.
	Receiving clear, consistent and effective mentoring in how to scaffold self-assessment by sharing model Working with pupils, highlighting key details
Discussing and analysing with expert colleagues how to identify efficient approaches to marking and alternative approaches to providing feedback (e.g. using whole class feedback or well  supported peer- and self-assessment) and deconstructing this approach.
Practising and feedback on using verbal feedback during lessons in place of written feedback after lessons where possible
	1. How are you using task specific feedback specifically related to assessment criteria? Give an example. 
2. Evaluate an instance of sharing model work (WAGOLL) with pupils to scaffold peer or self-assessments within your subject area.

	Engaged reading
	Education Endowment Foundation (2021) Teacher Feedback to Improve Pupil Learning [Online] Accessible from: https://educationendowmentfoundation.org.uk/news/eef-publishes-new-guidance-report-teacher-feedback-to-improve-pupil-learning

	 [38] 12-May-25 
How do we track progress?
	Schools use a variety of systems to track pupil progress across key stage 3 and 4. It is a professional expectation that teachers will use such systems, adhering to school guidance regarding input frequency, reporting and maintaining data integrity, privacy and security.
Results from these systems may be used formatively e.g. to inform planning for subsequent lessons or summatively e.g. to report on pupil progress to parents or to measure progress of a cohort.
Examination board assessment resources are a useful source when planning tracked tasks on medium- and long-term plans.
The impact of tracking progress in PE should encompass the awareness of pupils Fundamental Movement Skills (FMS) and how this can provide a positive platform through their developement in physical activity.
	Plan formative assessment tasks linked to lesson objectives and how to think ahead about what would indicate understanding (e.g., using hinge questions) and monitor pupil work during lessons, including checking for misconceptions.
Structure assessment tasks to assess specific learning objectives. Check for prior knowledge, knowledge gaps, and pre-existing misconceptions
Draw conclusions about the pupil progress based on assessment data tracking
Identify common strategies to provide feedback/feedforward to pupils.
Use subject examination material to structure assessment tasksTo explore differnt menthods of monitoring and tracking the holsitic performers practical, mental and social developemtn through systems such as HHH and K/S/G.
	Practising and receiving feedback on prompting pupils to elaborate when responding to questioning to check that a correct answer stems from secure understanding. 
Practising and receiving feedback on monitoring pupil Working during lessons, including checking for misconceptions.
Receiving clear, consistent and effective mentoring in how to record data only when it is useful for improving pupil outcomes
Receiving clear, consistent and effective mentoring in how to structure tasks and questions to enable the identification of knowledge gaps and misconceptions (e.g. by using common misconceptions within multiple-choice questions).
Discussing and analyse with expert colleagues on how to draw conclusions about what pupils have learned by looking at patterns of performance over a number of assessments
	1.Use the focus of discussions from mentor meetings, targets, lesson observation feedback and task to reflect on areas of focus and development. 
2.Explore and reflect on how assessments coupled with student data inform planning and interventions in your setting.

	Engaged reading
	Christodoulou, D. (2017) Making Good Progress: The Future of Assessment for Learning. Oxford: OUP. [chapters 6-8]

	 [39] 19-May-25 
Review and Respond week on Assessment
	Formative assessment has a significant impact on learner progress and disproportionately helps learners with low prior achievement. 
Pupils require planned time to respond to and learn from feedback. 
Summative assessment typically includes end of unit tests, project work feedback and aggregate grading. Baseline data and ongoing assessment informs adaptive teaching.
Formative assessment in PE identifies early misconceptions that allows early interventions through adaptation.
	Plan formative assessment tasks linked to lesson objectives and think ahead about what would indicate understanding (e.g. by using hinge questions to pinpoint knowledge gaps.
Recognise and implement strategies and models such as STEP (Space/Task/Equipment/People)
	Practising and receiving feedback on making use of formative assessment e.g. retrieval starter, plenary to check for prior knowledge and misconceptions.
	1. Use the focus of discussions from mentor meetings, targets, lesson observation feedback and task to reflect on areas of focus and development. 
2. Explore and reflect on how assessment is implemented in your setting.

	Engaged reading
	Rosenshine, B. (2012) Principles of Instruction: Research-based strategies that all teachers should know. American Educator, 12–20. https://doi.org/10.1111/j.1467-8535.2005.00507. [ITP]

	[40] 26 – Jun - 25
	Half Term

	 [41] 2-Jun-25 
How do we work with the wider school workforce?
	Additional members of staff provide valuable support with individual/ groups of pupils. Teaching assistants (TAs) can support pupils more effectively when they are prepared for lessons by teachers, and when TAs supplement rather than replace support from teachers
Teaching assistants are valuable sources of expertise and advice, often having undertaken specific training to support their pupil(s) and having a deep insight into their pupil(s) needs.
It is important to work collaboratively with teaching assistants, to share lesson planning, behaviour and learning strategies and outcomes ahead of lessons.
	Access and use appropriate tracking systems.
Know how to use tracking systems formatively to inform future lessons.
Know how to use tracking systems to produce summative reports for individuals and cohorts.
Know how to use examination assessment support materials to inform long and medium-term plans. Work with mentors to develop effective relationships and act on the coaching support.
	Working with expert colleagues to understand expectations of pupil tracking over time and how this is used to plan future interventions.
Discussing case studies of data use with expert colleagues.
Exploring how examination specifications are used to inform curriculum content via long term plans
	1. How do you monitor pupil work during lessons and use assessment data to make informed decisions about adjusting your teaching?
2. Explain your use of subject examination material to structure assessment tasks and provide feedback/feedforward to pupils.

	Engaged reading
	Kraft, M., Blazar, D., & Hogan, D. (2018) The Effect of Teacher Coaching on Instruction and Achievement: A Meta-Analysis of the Causal Evidence. Review of Educational Research, 003465431875926. https://doi.org/10.3102/0034654318759268 [4012]

	 [42] 9-Jun-25 
What about pupils who can't cope in mainstream?
	Alternative provision (AP) exists to support students whose needs cannot be met by mainstream education.
There are a variety of alternative provision settings that provide bespoke support for varying needs.
	Identify the reasons resulting in alternative provision for student whose needs are often complex.
Recognise the varying types of alternative provision and the opportunities and challenges faced by professionals working within these settings.
	Case studies will be provided with examples of students whose needs are not being met by mainstream settings.
Discussingion with school staff who liaise with AP.
	1. How does the environment of an educational setting affect pupils' learning?
2. Critically reflect upon the effectiveness of alternative provision within the education system. Should the aim always be to keep students within mainstream education?

	Engaged reading
	McClusky, G., Riddell, S., & Weedon, E. (2015) Children’s rights, school exclusion and alternative educational provision. Retrieved from Children's rights, school exclusion and alternative educational provision (tandfonline.com) [4012]

	 [43] 16-Jun-25 
Are we nearly there yet?
	CPD is important beyond the PGCE. For example, looking ahead to Early Career Teaching, MA and Doctoral study.
Reflective practice, supported by feedback from and observation of experienced colleagues, professional debate, and learning from educational research, is also likely to support improvement. 
Effective professional development is likely to be sustained over time, involve expert support or coaching and opportunities for collaboration.
Ongoing CPD is important for professional and personal development in teaching e.g. Subject Associations, Examination Board training sessions, Subject Network Hub meetings.
Progression on ITE should underpin their development as PE ECTS.
	Consider the development of professional relationships within your wider department and school teams, in addition to those with pupils / parents / carers.
Exemplify how to engage parents and carers in the education of their children (e.g. proactively highlighting successes and suggesting strategies parents can adopt to support their child).
Explain how expert colleagues communicate with parents and carers proactively and make effective use of parents’ evenings to engage parents and carers in their children’s schooling and deconstructing this approach.
	Practising and receiving feedback on engaging with parents and carers in the education of their children (e.g. proactively highlighting successes) with support from expert colleagues to understand how this engagingment changes depending on the age and development stage of the pupil.
Discussing and analysing with expert colleagues effective strategies for liaising with parents, carers and colleagues to better understand pupils’ individual circumstances and how they can be supported to meet high academic and behavioural expectations
Collaborating with colleagues to share the load of planning and preparation and making use of shared resources (e.g. textbooks)
	1.How have you developed professional relationships within your wider department and school teams?
2.How do you communicate with parents and carers proactively and make effective use of parents’ evenings to engage them in their children’s schooling? Appraise any unique challenges within PE.

	Engaged reading
	Darling-Hammond, L. (2009) Professional Learning in the Learning Profession. [4012]

	End of consolidation phase (placement 2)

	 [44] 23-Jun-25 
What makes teaching a profession? Viva
	Asking questions and researching subject knowledge and content can aid their development as a teacher.
Critically engage with research and use evidence to critique practice, leading to an identification of areas for development and engage in appropriate CPD with clear intentions for pupil outcomes
Critically engage with
 Education research and use
evidence to critique
practice. Leading to an
identification of areas
for development of pupils outcomes.
	Set targets and identity next steps for career/ECT progression.
Know that planning should always be underpinned by up-to-date scholarship or teaching becomes inaccurate and stale.
Set targets and identity next steps for career/ECT progression.
Reflect on your contribution to the effective working of PE departments and materials to support further development.
	Receiving clear, consistent and effective mentoring in how to engaging in professional development with clear intentions for impact on pupil outcomes, sustained over time with built-in opportunities for practising
practising and receiving feedback on strengthening pedagogical and subject knowledge by participating in wider networks. 
Learning to extend subject and pedagogic knowledge as part of the lesson preparation process.
	1. Outline how you have effectively worked with your mentor to develop a strong working relationship and act on the coaching support provided
2.How do you ensure that your planning and teaching is always informed by up-to-date scholarship, research and resources within PE?

	Engaged reading
	Education Endowment Foundation (2024) Using Research Evidence: A Concise Guide. Available at: https://educationendowmentfoundation.org.uk/support-for-schools/usingresearch-evidence.

	End of ITE curriculum and progression to Professional Reflective Viva (PRV)





Intensive Training and Practice (ITaP) Curriculum Maps 2024/25
ITaP 1 Week 4: Modelling
How do PE teachers integrate modeling into their instructional practice?

	Introduce 
	Analyse
	Prepare
	Enact
	Assess

	· Know how to effectively model new processes and ideas to make abstract concepts, concrete and accessible
· Know the importance of narrating thought processes aloud to make expert thinking explicit to pupils
· Know the importance of techniques for drawing pupils’ attention to links with prior knowledge while modeling
	· Know how to evaluate the effectiveness of different modeling techniques in helping pupils understand and perform new skills or concepts
· Know how modeling can reveal potential pitfalls and demonstrate strategies to avoid them
· Know how different methods can be used to model responses to subject-specific questions or problems effectively
	· Know how to plan and prepare an activity where you model a key concept or skill in PE using your subject knowledge to make the concept accessible
· Know how to develop a plan for narrating your thought processes while modeling, ensuring that you highlight important steps and decision points
	· Know how to practice and demonstrate your modeling techniques in a micro-teach session for your peers, showcasing how to perform a skill or think through a concept before pupils attempt it themselves
· Know to utilise feedback from peers to refine and improve your modeling skills
	· Know how to assess your modeling techniques by receiving clear, consistent, and effective peer-coaching, using feedback to refine and improve your practice
· Know how to provide constructive feedback to peers based on their modeling demonstrations, helping them to improve their techniques

	Lead lecture on effective modelling
Seminar - Effective modelling in PE
Demonstration of a series of phases of modelling Deconstruction and analysis
	Seminar – misconceptions in PE
Seminar – pedagogical approaches
Guided reading on modelling and pedagogical approaches
	Co-planning for micro-teaching
	Micro-teaching ‘sessions’
	Peer and tutor feedback and self-assessment/reflection
Digital approximations (or similar) assessment
Group WDS seminar





ITaP 2 Week 6: Inclusion and Adaptive Teaching
How do PE teachers adapt teaching for inclusive practice?
	Introduce 
	Analyse
	Prepare
	Enact
	Assess

	· Know how to explain what Adaptive Teaching is and identify barriers to learning in PE.
· Know that inclusive teaching requires adaptive approaches to make provision for all learners needs underpinned by high expectations that stretch and challenge for successful learning.
·  Know that seeking to understand pupils’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of PE teaching.

	· Know how to explain how teachers decide whether intervening within lessons with individuals and small groups would be more efficient and effective than planning different lessons for different groups of pupils.
· Know how to support pupils with a range of additional needs, including how to use the SEND Code of Practice, which provides additional guidance on supporting pupils with SEND effectively.
· Know how to Research specific areas of need and suggest methods to adapt planning to reduce or remove learning barriers, for example adapting resources, using additional support, effective modelling and scaffolding or flexible grouping.
	· Know that a predictable and secure environment benefits all pupils, but is particularly valuable for pupils with special educational needs 
· Know how to discuss with expert colleagues how to share the intended lesson outcomes with teaching assistants ahead of lessons.
· Know how to data to inform planning utilising a balanced input of new content so that pupils master important concepts such as sentence construction and authorial intent.

	· Know that Teaching assistants (TAs) can support pupils more effectively when they are prepared for PE lessons by teachers, and when TAs supplement rather than replace support from teachers.
· Know how to ensure that support provided by teaching assistants in lessons is additional to, rather than a replacement for, support from the teacher.

	· Know how to explain what Adaptive Teaching is and identify barriers to learning in PE.
· Know how to demonstrate an early understanding of what adaptive teaching involves.

	Campus launch- lead lecture
PE seminar, including analysis of artefacts
	Digital Approximations
Engaged reading
	School based training: 
Observation of SEN classes      
Discussion with expert colleagues including subject expert, SENDCO and TAs

	School based training:            Act as a TA to support a child with SEND  
Meet with mentor to plan adaptions to a lesson or resource on Friday    
	School based training:               
Demonstrate adaptive teaching.
Discussion with Mentor.
Completion of WDS








ITaP 3 Week 21: Positive Behaviour Management

How do we manage pupils' behaviour?

	Introduce 
	Analyse
	Prepare
	Enact
	Assess

	· Know how establishing and reinforcing routines through positive reinforcement can help manage pupil behaviour
· Know the importance of applying rules, sanctions, rewards, and praise in line with the school policy
· Know how building effective relationships, where pupils feel their feelings are considered and understood, can help manage behaviour. E.g. Learn strategies for learning pupils' names and establishing positive and professional relationships
	· Know to evaluate the intrinsic and extrinsic factors that motivate pupils, including identity, values, and rewards
· Know how to analyse the effectiveness of a research-informed positive behaviour management
· Know how understanding and addressing diverse backgrounds of pupils can impact student engagement and motivation
	· Know strategies for using early and least-intrusive interventions as an initial response to low-level disruption
· Know how expert colleagues use a range of strategies to successfully manage pupil behaviour
· Know how to plan and prepare behaviour management strategies as part of the planning process
	· Know the importance of practicing and demonstrating behaviour management techniques, including establishing routines and using positive reinforcement
· Know how to apply early and least-intrusive interventions to address low-level disruption during teaching sessions
	· Know how to assess your behaviour management techniques by receiving clear, consistent, and effective peer-coaching, using feedback to refine and improve your practice.
· Know how to reflect on the effectiveness of different approaches and adjust based on feedback and personal observations

	Lead lecture on effective behaviour management
Seminar - Effective behaviour management in PE
Demonstration of behaviour management Deconstruction and analysis
	Seminar – behaviour management in PE
Guided reading on effective behaviour management
	School based training: 
Observation of effective behaviour management      
Discussion with expert colleagues

	School based training:            
Enact behaviour management strategies 
Meet with mentor to plan adaptions for a lesson on Friday    
	School based training:               
Demonstrate effective behaviour management.
Discussion with Mentor.
Completion of WDS





ITaP 4 Week 30: Effective Questioning
How can PE teachers develop and implement effective questioning?

	Introduce 
	Analyse
	Prepare
	Enact
	Assess

	· Know how to design questions that assess student understanding and encourage application of knowledge
· Know how to prepare for effective classroom discussions through questioning
· Know how to use questioning to encourage pupils articulate their ideas, solve problems, and extend their learning through peer interactions
	· Know how to implement questioning techniques in the classroom
· Know how to implement varied questioning techniques to engage all learners e.g. Socratic questioning and higher-order questions
	· Know how to incorporate questioning techniques into lesson planning
· Know how to design questions that assess student understanding and encourage application of knowledge
· Know how to prepare to use questioning for formative assessment
	· Know how to implement questioning techniques in the classroom
· Know how to demonstrate questioning skills in co-teaching opportunities with expert colleagues
· Know how to implement varied questioning techniques to engage all learners

	· Know how to evaluate the impact of questioning on student learning
· Know how to use self-assessment and reflection to improve questioning techniques

	Lead lecture on questioning
Seminar - Effective questioning in PE
Demonstration of effective questioning Deconstruction and analysis
	Seminar – effective questioning in PE
Guided reading on effective questioning
	School based training: 
Observation of questioning      
Discussion with expert colleagues

	School based training:            
Enact questioning strategies 
Meet with mentor to plan adaptions for a lesson on Friday    
	School based training:               
Demonstrate effective questioning
Discussion with Mentor.
Completion of WDS
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Curriculum Design Quality Assurance Processes & Co-authors 2024/25

In designing and Quality Assuring this curriculum, the following partners and external bodies have been consulted: 



	[bookmark: _Hlk169700061]Name
	Role
	Organisation

	Adam Owens
	Head of PE
	Range High School

	Frankie Mellia
	Head of PE
	Formby High school

	Paul Ogilvie
	Course Director
	Leeds Beckett University

	Carla Townsend
	Mentor
	Smithills High School

	Tim Waldron
	Mentor
	Everton Free School

	Jo Francis
	Mentor
	Cheshire College South and West

	Mathew Purnell
	Mentor
	Larches High School

	Leonie Waring
	Mentor
	Burnley High School

	Sam Hornby
	Mentor
	Lathom High School

	Louise Stemp
	Mentor
	Dean Trust Wigan

	Aimee Bradshaw
	Mentor
	Haydock Outwood

	Jacqueline Madden
	Mentor
	Maharishi school

	Sophie Bennett
	Mentor
	Assess Education

	Sarah Simm
	Mentor
	Ormskirk School

	Christopher Whittle
	Mentor
	Ormskirk School

	Clare Weekes
	Mentor
	Sacred Heart Catholic Academy

	Christopher OMatley
	Mentor
	Sacred Heart Catholic Academy

	Sam Peers
	Mentor
	Prenton 

	Liz Beatty
	Mentor
	Wirral Met




Revise subject curriculum aims and objectives in light of Ofsted research and ITE frameworks



Outline the knowledge, skills and behaviours gained at each stage in learning




Work in course team to redesign curriculum area

Review curriculum maps at programme level ensuring appropriate sequencing, coherence, inclusion and ambition



Share with selected mentors and ITE partners and revise planning based on feedback
Review and revise the curriculum with Strategic Partnership Board
Peer reviews with senior Leadership Team external ITE partners and external examiners.
Revise in light of feedback
Consult with expert colleagues from subject associations as well as peers from across the faculty and other universities




Consult Student body via fora and revise planning based on feedback

Revisions made in respect of recommendations made by
Strategic Development and Quality Committee

Revisions made in respect of recommendations made by the Curriculum Development Group 

Amend at key points during the year to reflect feedback, impact and trainee progress







The ITTECF (2024)
The ITTECT framework defines in detail the minimum entitlement of all trainee and early career teachers. Your EHU Teacher training curriculum has been carefully designed into a coherent sequence that supports trainees to succeed in the classroom. The Computing curriculum includes the minimum entitlement as detailed in the table below but importantly offers much more through the additional analysis and critique of theory, research and expert practice as well as a wide range of enhancement opportunities.

The table below indicates where trainees will engage with the aspects of the ITTECF throughout the year. Further details on the ITTECF can be found here:

https://assets.publishing.service.gov.uk/media/65b8fa60e9e10a00130310b2/Initial_teacher_training_and_early_career_framework_30_Jan_2024.pdf 
	
	High Expectations 
	How Pupils Learn 
	Subject And Curriculum 
	Classroom Practice 
	Adaptive Teaching 
	Assessment 
	Managing Behaviour 
	Professional Behaviours 
	Personal And Professional Conduct 

	Week 1
	
	
	
	
	
	
	
	
	

	Week 2
	
	
	X
	X
	
	
	
	X
	X

	Week 3
	
	X
	X
	X
	
	
	
	X
	X

	Week 4
	X
	X
	X
	X
	
	
	
	X
	

	Week 5
	X
	X
	
	X
	X
	X
	
	X
	X

	Week 6
	X
	
	
	
	
	
	X
	X
	X

	Week 7
	X
	X
	
	X
	X
	
	
	X
	X

	Week 8
	
	
	X
	X
	
	X
	
	
	

	Week 9
	
	
	
	
	
	
	
	
	

	Week 10
	X
	
	X
	X
	
	X
	
	
	

	Week 11
	X
	X
	X
	X
	X
	X
	
	
	

	Week 12
	X
	X
	X
	X
	X
	X
	
	
	

	Week 13
	X
	
	X
	X
	X
	
	
	X
	X

	Week 14
	X
	
	
	
	
	
	X
	X
	X

	Week 15
	
	X
	X
	X
	X
	
	
	
	

	Week 16
	
	X
	X
	X
	X
	
	
	
	

	Week 17
	
	
	
	
	
	
	
	X
	X

	Week 18
	
	
	
	
	
	
	
	
	

	Week 19
	
	
	
	
	
	
	
	
	

	Week 20
	
	X
	
	X
	
	
	
	X
	X

	Week 21
	X
	
	
	X
	
	
	X
	X
	X

	Week 22
	X
	
	
	X
	
	
	X
	X
	X

	Week 23
	
	
	
	X
	X
	X
	
	X
	X

	Week 24
	X
	X
	X
	X
	
	
	
	
	

	Week 25
	X
	X
	
	X
	
	X
	
	
	

	Week 26
	
	
	
	
	
	
	
	
	

	Week 27
	X
	X
	
	
	X
	
	X
	X
	

	Week 28
	X
	
	X
	
	
	
	
	X
	X

	Week 29
	X
	
	
	X
	
	
	
	X
	X

	Week 30
	X
	X
	X
	X
	X
	X
	
	X
	X

	Week 31
	
	
	X
	X
	
	
	
	
	

	Week 32
	
	X
	X
	X
	
	
	
	X
	X

	Week 33
	X
	
	
	
	
	
	X
	X
	X

	Week 34
	
	
	
	
	
	
	
	
	

	Week 35
	
	
	
	
	
	
	
	
	

	Week 36
	X
	X
	X
	X
	
	X
	
	X
	X

	Week 37
	
	
	X
	
	
	X
	
	X
	X

	Week 38
	X
	
	X
	
	
	X
	
	X
	X

	Week 39
	X
	
	X
	
	
	X
	
	X
	X

	Week 40
	
	
	
	
	
	
	
	
	

	Week 41
	
	
	
	X
	X
	
	
	X
	X

	Week 42
	X
	
	
	
	X
	
	
	X
	X

	Week 43
	
	
	
	
	
	
	
	X
	X

	Week 44
	X
	X
	X
	X
	X
	X
	X
	X
	X

	Academic Assignments
	
	X
	X
	X
	X
	X
	X
	
	X

	Subject Knowledge Audits
	
	
	X
	
	
	
	
	
	

	Mentor Progress Meetings
	X
	X
	X
	X
	X
	X
	X
	X
	X

	Engaged Reading
	X
	X
	X
	X
	X
	X
	X
	X
	X

	Placement Based Training
	X
	X
	X
	X
	X
	X
	X
	X
	X

	Safeguarding, Feminista and Prevent Training
	
	
	
	
	
	
	
	X
	X

	Intensive Training and Practice periods
	X
	X
	X
	X
	X
	X
	X
	X
	X



Appendix: Progress Support Plans
[image: Text  Description automatically generated]
All information contained in this document correct at time of creation (July 2024). We will endeavor to provide any updates should key information change during the academic year.
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Link Tutor, mentor, and trainee meet after 7 days to
review progress.

Mentor indicates on the WDS
that progress has not been
made despite the additional
support.

Progress made: Monitor via WDS
Partial progress made: PSP extended (max of 10 days).
Insufficient progress made: Conclusion of placement
and referral to AHoD .

Mentor provided additional
support to help trainee make
progress and indicates this on
the WDS. Approx. 2-3 Link Tutor, mentor, and trainee meet Link Tutor, mentor, and trainee meet after
consecutive weeks. to agree PSP targets which the SKisnpion Lo reviewprogiees

trainee needs to meet to get them

A s Progress made: Monitor via WDS
bacion trackTrainee Initially/given Insufficient progress made: Conclusion of

7 days to action targets. placement and referral to AHoD.
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Link Tutor, mentor, and trainee meet after 7 days to
review progress.

Mentor indicates on the WDS
that progress has not been
made despite the additional
support.

Progress made: Monitor via WDS
Partial progress made: PSP extended (max of 10 days).
Insufficient progress made: Conclusion of placement
and referral to AHoD .

Mentor provided additional
support to help trainee make
progress and indicates this on
the WDS. Approx. 2-3 Link Tutor, mentor, and trainee meet Link Tutor, mentor, and trainee meet after
consecutive weeks. to agree PSP targets which the SKisnpion Lo reviewprogiees

trainee needs to meet to get them

A s Progress made: Monitor via WDS
bacion trackTrainee Initially/given Insufficient progress made: Conclusion of

7 days to action targets. placement and referral to AHoD.
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