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'Trainees are immensely well supported by knowledgeable and
Inspirational tutors and by highly skilled, committed mentors.’

(Ofsted)
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The Faculty Vision
“Working creatively with others to enhance life chances...’

Edge Hill

University

Prior curriculum training

Level Content

Level 4 | Theories of learning, teaching and learning cycle, behaviour for learning, social and
cognitive aspects of learning, learning outside the classroom (LOtC), meeting the needs of
pupils, school contexts, race and racism, English as an additional language (EAL), health
and wellbeing, child development.

Level 5 | Trainees have been introduced to the role of the working memory and long-term memory in
the process of learning. The curriculum has also covered cognitive load, adaptive teaching,
assessment and behaviour management. Trainees have been taught how to identify pupils
with SEND and they have been introduced to specific types of needs including cognition
and learning needs, language and communication needs, physical and sensory
impairments and social, emotional and mental health.
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The Edge Hill ITE Curriculum
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Be able to manage behaviour and resources effectively to
support children to learn in practical science lessons.

To make progress, trainees need to demonstrate what they know and know
how to each week in relation to their weekly EHU ITE curriculum

components.
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Phase Developmental
Minimum hours in classrooms (including A minimum of 15 hours (on average 3 per day)
observing, teaching, co-teaching each
week )
Mentoring - Minimum hours of mentoring 1.5 hours. (This includes your FPPA Time 20%
each week weekly observation and weekly (School based)
development meeting)
Subject coverage Systematic synthetic Core subjects: Foundation subjects:
phonics:
All trainees must have an opportunity to plan, Plan, teach and assess a Plan, teach and assess 5
teach and assess Plan, teach and assess a sequence of English and maths | foundation subjects
sequence of 3 55P sessions lessons - where possible teach a sequence
of lessons
Teach a sequence of science
lessons
Wider opportunities Co-deliver an extra- Co-deliver an assembly | Attend pupil progress Attend school trip
(based on opportunity) curricular club or collective worship. meetings
Attend parents evening or | Supervise play times Contribute to the Meet/greet/dismiss
event and contribute to setting of homework children
report writing
Register children Attend staff
meetings/INSET




Weekly cycle for mentoring: WDS

Education

- Edge Hill

- University

1. Using the curriculum, review the content for that week with your trainee.
Focussing just on the curriculum reduces the cognitive load and provides
a clear focus for the trainee learning that week.

2. Using the questions provided on the WDS, question and probe answers
from the trainee to review their prior learning. Use this to inform the plan
for the opportunities they will need to practise in a given week .

3. ldentify opportunities for the trainee to observe and question experts in
line with the curriculum that week and based on their prior learning (point
2) and include this on the WDS.

4. ldentify opportunities for the trainee to practice and receive feedback in
line with the curriculum for that week and include this on the WDS.

Practice and Feedback

The mentor will observe the trainee’s
practice, focusing on a particular
technique, strategy or component of

e;:m'%;":wﬂ.“;&ﬁ 5. Inthe next mentor meeting, review the progress against the curriculum
= (using the questions) and record on the WDS. Start cycle for the next
week at step 1.

Reflection

A weekly development ummary

(WDS) of progress again EHU

TEculn Iumi cumpl d nd he
re e ss. The

Begins againat step
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Receive log in and password University

Home screen
Welcome
e Change password

Dashboard

* Trainee details

* Professional practice forms
* Reminders ] — B -
° Attend ance c:::.:»r.t there are no absences within the specified date
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Abyasa, Demo (ABY123456) - Abyasa Demo 23724

m T Filter 0 n ® view Participants

B Current Placement Details

WDS - Week 4 School Name Abyasa Demo School

Mentor Name Mentor,

Required by: 14/10/2023 Start Date From 01/09/2023

Demo

20/ 12/2023 -

@ L4

Date To

WDSs - Week 2

WDS - Week 1 W 21/009/2023 Due datas S0709/7033

Dwe date: 23/09/2023

Lesson Observation = 21/00/2023

Diraft

wDs - Week 3
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Pre-populated

curriculum linked to
integrated curriculum and
ITTECF

Review and reflect

Targets —what and how?
Experts

Workload and wellbeing

Curriculum as the progress
model

2!);g?{lzdge Hill | -
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WDS - Week 1

Weekly Development Summary WDS

Education

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24

This record IS not submitted with 9 key questions unanswered.

Date

21/09/2023

Link to a placement --not linked--

i Please refer to [EHU ITE currigulum] guidance as appropriate.
| This week’s key focus is:

Back~ B |f yu @ W ¥ &

This.
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Support Wellbeing

* WDS meeting each week

* Link tutor support - v
T Ty
* University service support . |

* Concerns Share workload strategies




Observation forms from start menu

Abyasa, Demo (ABY123456) - Abyasa Demo 23/24
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Lesson Observation
Practice and feedback

Edge Hill | oo

\ University Education

The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of
teaching, as appropriate to that week’s curriculum

Focused observation — 20 minutes to fit in with other ‘low-stakes’ opportunities

This feedback focuses on the selected specific aspect of practice or subject specific focus, the teaching not
the trainee and feels constructive. Collecting evidence, such by as noting details of a significant interaction or
moment in the lesson that can be discussed afterwards.

Providing feedback, which includes specific praise for what worked well and constructive feedback, with a subject
specific element, leading to the setting of an appropriate goal for future development.

Feedback is dialogic. Questioning prompts are used to engage the trainee in the process of review and probe
understanding of their use of the target strategy.

Feedback results in action planning — the mentor identifies further practice or opportunities to observe experts,
rehearse or practice needed to make progress.
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During the lesson, Shannon struggled to set clear expectations. Often, she focused on what pupils shouldn’t do rather than
explaining what was expected or modelling how pupils should behave. For example, at one point she said: “If you're
finished, don’t just sit there talking.”

What & Why options

Option Nhat might happen next...

1. GOAL: State expectations positively By focusing on one element of setting
rather than negatively, e.qg. “If you clear expectations, Sharon starts to
finish, start the extension.” make steady progress in her next lesson.

Be specific

. GOAL: Set clear expectations when Sharon seems to be unsure how to start
explaining tasks or introducing working towards the goal and struggles
routines, so all pupils know what to in a similar way in her next lesson.
do.

Vague goals
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THANK YOU
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