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QA 1-4 mentor development

QA 1: Wellbeing development focus (Teams meeting week before or week 1)

QA 2: Effective use of WDS focus (Teams meeting week 2 or 3)

QA 3: Subject specific feedback and target setting development focus (School visit face to 
face any time after QA2)

QA 4:  Impact of mentor development focus (Final week of professional practice)
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Introductory Professional Practice: 2024-25
Primary Early Years (3-7) Undergraduate

Begins Monday 13th January 2025 for 6 weeks

'Trainees are immensely well supported by knowledgeable and 
inspirational tutors and by highly skilled, committed mentors. '



Helen Dunn – Y1 Placement Lead
Dunnh@edgehill.ac.uk

Jennie Swift – Year 1 Lead
Swiftjen@edgehill.ac.uk
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Trainees will have been in attendance for 12 weeks and have had the 
opportunity to experience 'curriculum' sessions focused on the seven areas of 

learning within the Early Years Foundation Stage.

Trainees will have engaged in taught modules developing their knowledge and 
understanding of the importance of developing a safe and secure Early Years 

environment which supports the learning and development of young children, 
and the principles of early years education.

 
And finally, the trainees have undertaken a full and comprehensive 

Safeguarding training package; and have a developing knowledge of SEND also. 

Prior curriculum training



ITAP 1: Transitions
Trainees have also undertaken 1 ITAP (Intensive Training and Practice) focused on Transitions. 
Trainees have had a school-based session attached, to enable them to observe and practice 

particular skills.
Aims:
• Be more knowledgeable and more confident to recognise different types of transitions in the classroom and in 

play. 
• Know that a predictable and secure classroom environment with routines benefits all pupils especially for 

pupils with special educational needs. 
• Know establishing classroom routines and having a well organised and arranged classroom environment are 

key ways to support effective transitions. 
• Understand how it is part of the teacher’s role to work with other adults in the room to support effective 

transitions within play and this impacts managing behaviour. 
• Be able to give manageable, specific and sequential instructions to manage transition points by setting and 

communicating clear expectations and building trusting relationships. 

Intensive Training and Practice



School Based Strand & Subject  Component Tracker
To make progress, trainees need to demonstrate what they know, and 

know how to, each week in relation to their weekly EHU ITE curriculum 
components.

The Edge Hill ITE Curriculum



Introductory expectations : 
ITTECF

Trainees themselves need to demonstrate evidence that they know more and remember more of their ITE 
curriculum and that they can put this into practice.
Support for Behaviour Management Training – rules, routines and positive classroom management

Lesson planning – principles, importance of working memory, meta cognitive approaches, balancing exposition, 
repetition, practice and retrieval of critical knowledge and skills.
Professional behaviours collaboration to support pupils, key role of working collaboratively with expert 
colleagues, including experienced and effective teachers and subject specialists in schools.

Understand difference of formative and summative assessment and use marking policy

The principles of adaptive teaching, some approaches to adapting teaching for children with common needs 
encountered in the classroom,
Explanations – clear instructions, modelled at key points and able to check pupil’s understanding of instructions 
before a task begins



Professional Practice Expectations – Primary Early Years  (3-7)
The table below sets out guidance for the number of hours trainees should be engaged in teaching activities per week on 
each of the three phases to ensure they have sufficient opportunity to practise, be observed, and receive feedback. When 
not engaged in teaching or support activities within their base classroom it is expected that trainees have opportunities to 
observe or support other experts across the setting. Time for planning preparation and assessment should be built in 
across the week but should be school based. Trainees are expected to participate in staff development meetings and the 
wider life of the school as per a member of staff and under the direction of the head teacher.



Curriculum as the progress model



Weekly cycle for mentoring: WDS 

1. Using the curriculum, review the content for that week with your trainee. Focusing 
just on the curriculum reduces the cognitive load and provides a clear focus for the 
trainee's learning that week.

2. Using the questions provided on the WDS, question and probe the trainee to 
review their prior learning. Use this to inform the plan for the opportunities they 
will need to practise that week.

3. Identify opportunities for the trainee to observe and questions experts in line with 
the curriculum that week and based on their prior learning (point 2) and include 
this on the WDS.

4. Identify opportunities for the trainee to practice and receive feedback in line with 
the curriculum for that week and include this on the WDS.

5. In the next mentor meeting, review the progress against the curriculum (using the 
questions) and record on the WDS. Start cycle for the next week at step 1.



Trainee progress: Abyasa

Receive log in and 
password

Home screen
Welcome
• Change password

Dashboard
• Trainee details
• Professional practice 

forms
• Reminders
• Attendance



Trainee Timeline



• Pre-populated 
curriculum linked to 
integrated curriculum and 
ITTECF

• Review and reflect

• Targets – what and how? 
Experts

Workload and wellbeing

• Curriculum as the 
progress model

Weekly Development summary (WDS)



Workload and 
wellbeing

How and who?

• WDS meeting each week

• Link tutor support

• University service support

• Concerns

Wellbeing and workload
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Lesson
observation

forms. 

Early Years



Lesson Observation

The mentor will observe the trainee’s practice, focusing on a particular technique, strategy or component of teaching, as appropriate to that week’s 
curriculum

Focused observation – 20 minutes to fit in with other ‘low-stakes’ opportunities.

This feedback focuses on the selected specific aspect of practice or subject specific focus, aimed at the teaching and not the trainee and the feedback 
should be constructive. Collecting evidence, such as noting details of a significant interaction or moment in the lesson that be discussed afterwards.

Providing feedback, which includes specific praise for what worked well and constructive feedback, with a subject specific element,  leading to the setting 
of an appropriate goal for future development.

Feedback is dialogic. Questioning prompts are used to engage the trainee in the process of review and probe understanding of their use of the target 
strategy.

Feedback results in action planning – the mentor identifies further practice or opportunities to observe experts, rehearse or practice skills needed to 
make progress.

Practice and feedback



Targeted feedback
During the lesson, Dan struggled to deal with low-level disruption. Whilst lots of pupils worked well and followed his instructions, a small 
number of pupils were distracted and chatty, including during an explanation Dan gave to the class.

You want to help Dan improve his ability to manage low-level disruption. Which approach do you think would be more likely to help Dan?



QA Checkpoints Mentor 
Development 

Meeting Location Timing When Details Who

Meeting Online 30 minutes Prior to placement or within the first week

FOCUS: INDUCTION & WELLBEING

Check mentor training
Check mentor details on system
Check mentor has access to Abyasa

Mentor

Meeting Location Timing When Details Who

Meeting Online 30 minutes Week 2
FOCUS: EFFECTIVE USE OF WDS

QA first WDS (sample) including target setting
Ensure prior learning has been shared
Check placement specific expectations and awareness

Mentor and Trainee

Meeting/Visit 3 Location Timing When Details Who

In person visit In School 90 minutes Mid Placement

FOCUS: TARGET SETTING & SS FEEDBACK

QA of Observation Feedback Mentor and Trainee

Meeting/Visit 4 Location Timing When Details Who

Meeting Online 30 minutes End of placement (last week)

FOCUS: EVALUATION & MENTOR 
DEVELOPMENT

Trainees QA (regarding placement and future actions)
Mentors (regarding placement and trainees)
Ensure the final outcome is recorded on Abyasa 

Mentor and 
Trainee(s)
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 Link Tutor

 Mentor Space
o Mentor Space

 ABYASA guidance 

 Email: FoEMentoring@edgehill.ac.uk
o (case sensitive) 

Questions and Contacts

https://sites.edgehill.ac.uk/mentorspace/
https://sites.edgehill.ac.uk/mentorspace/files/2024/10/PEY-Abyasa-Mentor-Guidance-2024-v2.pdf
mailto:FoEMentoring@edgehill.ac.uk


THANK YOU
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