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	[bookmark: _Hlk86825635]Welcome to the mentor Weekly Development Summary from the Department of Secondary and Further Education (AY 24/25)

‘Working creatively with others to enhance life chances’

This form should be completed by the mentor during the Weekly Mentor Meeting.


	Name of trainee
	
	Trainee ID no.
	

	Name of mentor
	
	Professional Practice phase
	DEVELOPMENTAL 

	Name of Link Tutor
	
	Name of setting
	

	Course
	PGDIT in Further Education and Skills 
	Week number
	22

	Days trainee has attended this week
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Key reading for the week
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	Summary: Dweck’s exploration of mindsets delves into the psychological frameworks that influence motivation, learning, and resilience. In this section, she elaborates on two primary types of mindsets:
The Fixed Mindset discusses that abilities, intelligence, and talents are innate and unchangeable. And that people with a fixed mindset tend to avoid challenges, give up easily, and view effort as fruitless if they believe their abilities are insufficient. She states that criticism and setbacks are seen as personal failures rather than opportunities to learn. Dweck goes on to discuss the Growth Mindset whereby the belief are that abilities and intelligence can be developed through effort, perseverance, and learning.
Individuals with a growth mindset embrace challenges, persist in the face of difficulties, and see effort as a path to mastery. She goes on to say that constructive criticism is valued, and failures are reframed as opportunities for improvement. Dweck emphasises how these mindsets are shaped by experiences, upbringing, and societal messages. She also highlights how educators, parents, and leaders can foster a growth mindset by encouraging effort, resilience, and the process of learning rather than innate ability or outcomes.

limitations: Include the oversimplification of concepts and that binary classification of fixed and growth mindsets may oversimplify the complex nature of human beliefs and behaviours. Many people exhibit a mix of both mindsets depending on the context. There is also Cultural Bias in that the concepts are primarily based on Western perspectives of individualism and self-improvement, which may not fully align with collective or communal cultural values.  This chapter also lacks in Practical Application Challenges in that encouraging a growth mindset in real-world settings like schools or workplaces can be difficult, especially in environments that emphasise performance metrics or high-stakes outcomes.
Some critics argue that the empirical evidence supporting mindset theory is not as robust or universally replicable as presented, with certain studies failing to reproduce the same effects.

Reference: Dweck, C. (2017) Mindset – Updated Edition: Changing the Way You Think to Fulfil Your Potential, Robinson.   

	Support for mentors with the curriculum focus
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	This resource looks at Assessment in FE after the pandemic and how to reestablish assessment methods  https://www.aoc.co.uk/news-campaigns-parliament/news-views/aoc-blogs/normal-service-is-resumed-assessment-in-fe-contexts-mary-richardson 
This blog looks at AI in assessment https://feweek.co.uk/how-ai-is-enhancing-assessment-reducing-workload-and-improving-fe-outcomes/ 


	

Curriculum for the week
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	This week trainees should have demonstrated that they know:
	Y/N


	
	1. The different types of assessment (formative and summative) and what it looks like in their subject area.

2.How to ensure assessment opportunities are carried out throughout the lesson (and not just at the end) in their subject.

3. The importance of regularly reviewing and practicing key concepts over time (for example, through effective discussions and/or structured talk activities) is an effective strategy to help manage cognitive load.

	

	
	This week trainees should have demonstrated that they know how to:
	Y/N


	
	1.Apply assessment strategies from what they have carried out in their setting.  

2. Adapt teaching in a responsive way, including by providing targeted support to learners who are struggling, thereby increasing student success. 

3. Seek to understand students’ differences, including their different levels of prior knowledge and potential barriers to learning, is an essential part of teaching.


	

	Questions for mentor and trainee to discuss in mentor meeting       [image: ]
	1.What effective/ineffective practice have you observed with regards the retrieval practice of your subject knowledge content? What was it? Why did it work/not work?
Mentor summary of trainee response:

2. How can feedback be used in your subject to ensure students get the most benefit, but without creating excessive workload?
Mentor summary of trainee response:



Q3: Has the trainee has demonstrated the appropriate professional behaviours required of those training to teach? Y/N (if N, please provide details)


	Additional notes from mentor meeting
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	For example, review of subject knowledge, relevant CPD, arrangements for upcoming lesson observation, school/department events etc.

 



	Trainee workload and well-being
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	Have strategies for workload been discussed? 
	Y/N

	
	Actions or follow up (if needed)

	
	Has the trainee’s wellbeing been discussed?
	Y/N

	
	Actions or follow up (if needed)

	Opportunities identified for progress
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	Based on the curriculum for this week, which skill(s) need(s) development?
	How, where, and/or when could the trainee observe, practice and/or receive feedback on these skills?

	
	1.
	

	
	2.
	

	
	3.
	

	Current progress would suggest that the trainee is making sufficient progress through the curriculum to proceed:
☐  Yes, trainee is making sufficient progress through the curriculum and has demonstrated appropriate professional behaviours.
☐  Yes, trainee is making sufficient progress through the curriculum, but they have required additional support (please list the additional support provided below. For example, a reduction in teaching load, additional meetings, use of team-teaching etc).


☐  No, despite additional support the trainee is not making sufficient progress through the curriculum and/or has not displayed the appropriate professional behaviours. A Progress Support Plan should be considered. 



	Mentor (name)

	

	Trainees should ensure this WDS is submitted by the deadline for the purpose of formative assessment. Failure to do prevents the Link Tutor from assessing their progress and may result in the trainee being placed on a Progress Support Plan.
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