
Sustainability Through the Lens of Development 
Education and Global Learning

Dr Andrea Bullivant 

Liverpool World Centre

bulliva@hope.ac.uk

Learning for 
sustainabilty?

Global 
citizenship 
education?

Education for 
sustainable 

development?

Development 
education?



1. Share alternative lenses or frameworks for engaging with 
sustainability and related challenges (Development 
Education and Global Learning)

2.     Argue for the contribution of Development and Global 
Learning in bringing holistic and critical perspectives to 
sustainability

3. Provide insight into the landscape of organisations and 
movements working to reorientate education towards SDG 
4.7 supporting change from the margins

* DE-GL



https://www.centreforglobaleducation.com/about



Which of the following is most familiar?

1. Development education (DE)

2. Education for sustainable development (ESD)

3. Environmental education (EE)

4. Global citizenship education (GCE)

5. Global Learning (GL)

6. Learning for sustainability (LfS)

7. None of the above



http://liverpoolworldcentre.org/



Since 1970’s……

Independent, not-for-profit 

organisations that support and deliver 

global learning in schools and 

communities across England

https://www.codec.org.uk/



https://globallearninglondon.org/





http://teesnet.liverpoolworldcentre.org/



LWC mission

To empower people in Merseyside 

to work for global and social justice 

in their local and global community



Global Education

Global Citizenship

Global Learning

Global Dimension

Education for 
Sustainable Development 

Development Education

Peace Education

Citizenship education 

Environment Education

Futures Education

Race Education

International Understanding

Learning for sustainability

Hicks, 2008



Development 
Education (DE-GL)

Environmental 
Education (EE)

Anthropocentric Ecocentric

Global Local

Under-theorised Extensive educational 
literature

Belgeonne, 2003; Hicks, 2008 



Learning for 
sustainability

The world 
around us

Ethical 
informed 
citizens

Provision for 
spiritual, moral, 
social, cultural 

development…an
d promoting 

‘British values’

Bamber et al, 2016



I say DE, you say EE…..let’s call the whole thing ESD (or SDGs)?



And yet….important to

• Understand the different roots/routes of differing fields

• Acknowledge similarities/differences with critical respect

• Appreciate the potential contribution of DE-GL in addressing

concerns about the failure of the SDGs to:  

- clarify what is meant by sustainable development

- offer analysis of the historical origins of current inequalities between the 

global North and South

- engage with neoliberalism and its workings as a root driver of climate 

change

Hicks, 2008; Kagawa and Selby, 2015



• Reframing the climate change agenda to focus on social and 
economic drivers and effects, climate justice and injustice, 
climate change avoidance/denial, ethics and morality….

• Drawing on its Freirean antecendents to challenge the 
dominant (neoliberal) paradigm

• Promoting child/youth and adult formal and informal learning 
that explores what no growth, de-growth (and alternative 
futures) look like

By, the potential for DE-GL

Kagawa and Selby, 2015



https://www.dsaireland.org/updates/latest/lets-talk-sdgs-supporting-critical-perspectives-on-the-susta/



Development Education to Global Learning

DECs

Liberating 
action 

McCloskey, 2016

Development 
Education

1970’s

Department for 
International 
Development

(FCDO) Schools

Global 
Learning

2021

Paolo Freire 



DE-GL as Critical Pedagogy

Critical 
pedagogy

(critical 
thinking/conscio

usness; 
dialogue; 
reflection; 

praxis)

Freire
1970

‘Globalist’
Richardson, 1976; Pike 

and Selby, 1988

Post-
colonialism 
Andreotti,2006; Andreotti 

& de Souza, 2008

Methods:

Art of Hosting

Decoding images

Forum Theatre

Open Spaces for Dialogue and 

Enquiry (OSDE)

Phiosophy for Children

Training for Transformation

Brown, 2013, Blackmore, 2014, Bourn, 2015



• Reframing the climate change agenda to focus on social and 
economic drivers and effects, climate justice and injustice, 
climate change avoidance/denial, ethics and morality….

• Drawing on its Freirean antecendents to challenge the 
dominant (neoliberal) paradigm

• Promoting child/youth and adult formal and informal 
learning that explores what no growth, de-growth (and 
alternative futures) look like

By…..





Changing gear..



On the margins?



Or catalysing ‘shadow spaces’?



• Relational spaces within (and beyond) organisations that cut 
across the formal organisational structures for learning and 
adaptation

• Allowing individuals or sub-groups…to experiment , imitate, 
communicate, learn and reflect on their actions in ways that 
can surpass formal processes within policy and organisational 
settings

• Effectively nurtured , the dynamism of the shadow space can 
inform the formal dimension’

Selby and Kagawa, 2011



Shadow networks can play an important role in facilitating 

transitions toward more sustainable and resilient social-

ecological systems.

https://www.ecologyandsociety.org/vol25/iss1/art28/

Wutich, A., C. DeMyers, J. C. Bausch, D. D. White, and A. Sullivan. 2020. Stakeholders 

and social influence in a shadow network: implications for transitions toward urban water 

sustainability in the Colorado River basin. Ecology and Society 25(1):28. 



Convened in 2019, OSW is a broad network of nearly 100 organisations 

including universities, INGOs and local NGOs, teacher and student unions and 

subject associations.

All share a common vision based on the educational themes of SDG 4.7 and 

recognise that how we educate is as important as what we educate about. 



https://www.big-change.org/
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